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CHAPTER I 


IMPORTANCE OF ‘TEACHING ENGLISH? 


Q. What is the importance of English language in the 
present set-up? Throw light on the present situation of 
English language in India and determine its position in the 
curriculum of education. 


Ans. Importance of English Language.—English language 
is an easy means of communication in the international sphere of 
life. It is the language, which can be easily understood in various 
parts of the world. According to Dennis Bloodworth, near about 
300 million people of the world speak English. With the growth 
of trade and commerce, it has spread far outside England. At 
present, it has become a language of universal culture which 
embraces so many departments of knowledge. 


English language has also assumed an important place in 
India. About two centuries ago, people who spoke this language, 
maintained a constant and intimate touch with this country. 
Naturally, it has become a part of the educational set-up in India. 
When India achieved independence, it was considered necessary to 
do away with English. Hindi was declared as the national 
language and it was thought that by 1965 English shall be replaced 
fully by Hindi. But that situation has not yet been reached. For 
a few years more it shall be continued in a limited manner. Even 
after that it shall be useful in international life and so study of 
English language in literature shall be useful for this country. In 
the words of Mahatma Gandhi, “English is a language of inter- 
national commerce ; it is the language of diplomacy and it contains 
many a rich literary treasure; it gives us an introduction to 
western thought and culture.” However, this study should not be 
at the cost of national language or regional languages. In this 
regard, the following words of Maulana Abul Kalam Azad, lately 
the Minister of Education, Government of India, are ’ worth 
mentioning : 


“So far as general studies are concerned, it was never my 
intention to suggest that there should be any falling in the standard 
of English. Hundred and fifty years of intimate contact has made 
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is integral part of our educational system and this can 
ae a eA withaut injury to the cause of education in 
India. 

In addition, English has t 
languages of the world and 
the risk of loss to themselves, 
well, the standard of teachin 
high a level as possible.” 


oday become one of the mal 
Indians can neglect its study only À 

I am convinced that in the future f 
g English should be maintained at 


From the point of view of stu 


; Whe: ta 
dy of a literature rich in conte? 


material, it is useful to study English. Indian languages harg 
borrowed a lot from English literature as well as other foreli 
» it canbe said that English is of great u: 
people of this country. 

Great educationists have said t 


shall be called educated only when they have a knowledge of es 
other foreign language. Without the knowledge of a foreig 
language, education shall remain unbalanced and lop-sided. 


Tn fact, English language is a ‘flexible vehicle of thought’. 1s 
literature is wide and vari ife i ivi 


hat the people of a country 


economic, commercial and politic: 
world’, 


mmendations in regard to edn 
the view that English shou A 
i secondary and higher educatio: 
of this country, lish shall be the easiest foreig? 
language. This stion that we have great love an 
Tegard for Our mother tongue, but this, in no way, makes us 
antagonistic towards English language and eNA] 


occupy a rep 


English language.—We hav 
tance of English lang 
universal importance 


uage. Several 
h |; 
are as follows : 


of Englis ang 


guage that gives pj 


H rth to feeling of inter” 

develops it, It does contribute to the India? 

philosophy of world fraternity. In the present set-up, whe? 
national integ I i 


ration is very much need 
this field, 


(2) With the he] 
foreigners and people 
feelings, ideas and poi: 
munication in the int 


ed, it plays a vital role i” 


P of this language, we can communicate with 
of ther countries, We can understand theif 


int of view. It can Serve as a means of com” 
€mational thought world, 
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« (3) English language can bring about the progress and 
development of our knowledge. It can lead to modification, 
improvement and enrichment of our ideas. 


7 (4) This language can help to play the role of an agency 
or the establishment of world peace, for the good of the welfare 
of the entire world. It is essential to have world peace and co- 
existence, Because ofits capacity to bring about international 
understanding, this language can help establishment of world 
Peace. 

(5) It helps us to widen our vision. We grow liberal, 
generous and broad-minded after coming in contact with the 
thoughts of other countries through this language. 


(6) It is the experience that leads to perfection. In this task 
of perfection, contact with neighbouring countries and distant 
anas can do a lot. It is possible with the help of English language 

niy, 


(7) This language helps the development and generation of 
human outlook. Our internal as well as external aspects of the 
personality can develop with the help of English language. In 
other words, this language helps the development of a balanced 
personality. 


(8) English language heips the development of stability in 
a lives and it is this stability that helps us to acquire cultural 
alues. 


It is clear from the above discussion that the teaching and 
Study of English is almost essential at secondary as well as higher 
Stage of education in India. But it should always be borne in 
mind that this teaching should be well organised and properly 
integrated. It is the duty of the teachers to make the students 
Competent to read and understand the English language and 
iterature. Only then it shall be possible for them to acquire 
Various qualities enumerated above. 


h Teaching of English as an International Langua' 
an been well recognised that study of a foreign lang 

ary for educational efficiency- English is to be taug! $ 
anguage. When India was a slave, people had to study Englis 
E a compulsory language. After the attainment of independence, 
3 € political face of the country has changed. Nobod J a 
R to study English language, but we have also to keep in min 
that study of a foreign language is necessary for educational equip 
mae Hence, the question arises which foreign lang 

e learnt and taught. The answer is simple, English is 


d 
foreign language for us. So far as foreign languages ate concerned 
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all are the same for us. 


But, since we have been in close touch 
with English language, 


it shall be easy for us to learn it, 


spoken in Great Britain, the U. S. A, (Cannad 
Africa and many British Colonies. Itis un a 
over Europe and most other advanced countries. 
n international language. Tearsineey 
English shall, therefore, be useful for us to establish contact wi 
all these countries easily an 
Further, in order to have an idea of the culture and the 
civilizati 


of the world, English can be of great help to us. Real 
world peace and world citi i 


RICH LITERATURE 
English language has got a rich literature. There are a 
ranking and Standard books available in this language. Very fe 
languages of th 


of the science, St 


are also available in English ve. It is really 
very strange to find out that the s ate aides 


tudy of Sanskrit was regenerate 
through English Even now we find they 
el peoueard pcos of Pali, Prakrit and Sanskrit have pa 
sans.ations in English langu: A const- 
dered to he He g guage and these translations are 
This langua 
S ge has never reg, 
the other hand, it has tri 
the world, Tẹ as 
He ae tee ther > Necessary to give due importance t° 
Education “Come neiish language in Tack’ Indian University 
P Ommission has also expressed similar views ĉ 


popes St conti ied, It is 2 
language which is rich in Hiteparsenee, to ibe pices te A 
give up English» 
of our growin 


bs 
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knowledge. Unable to have access to this knowledge, our 
standards of scholarship would fast deteriorate and our participa- 
tion in the world movements of thought would become negligible. 
Its effects would be disastrous for our practical life, for living 
nations must move with the times and must respond quickly to 
the challenge of their surroundings. English is the only means 
of preventing our isolation from the world, and we will act 
unwisely if we allow ourselves to be developed in the folds of a 
dark curtain of ignorance. Our students who are undergoing 
training at schools, which will admit them either to a university or 
to a vocation must acquire sufficient mastery of English to give 
them access to the treasures of knowledge and in the universities 
no student should be allowed to take a degree who does not acquire 
the ability to read with facility and understanding works of 
English authors, We must take into account our Yugadharma. 
A sense of the oneness of the world is in the making and control 
Over a medium of expression which is more widespread and has 


larger reach than any of our language is today will be of immense 
benefit to us.” 


Importance of teaching of English language in free 
India.— After independence, a time came when people thought of 
doing away with English for ever. This cry for the abolition of 
English from the educational system had its roots in bitterness 
stemming from the long period of domination by England. There 
Were, however, persons who could take a detached view and firmly 
held that ifthe study of English language was abolished with an 
indecent haste, it would affect the standard of our education. 
This situation was very well realised by Pandit Jawaharlal Nehru, 
Our late Prime Minister. He said: 


“It is patent to me that this manpower for industrial, scienti- 
fic and agricultural purposes cannot be trained in any Indian 
anguage in the foreseeable future. It is absolutely clear to me 
and it is not an arguable matter that the scientific and technologial 
training has to be given in English.” 


For achieving independence, India has to be grateful to 
Various foreign thinkers, whose thoughts were known to the people 
of this country only through English language. If we were inspired 
by John Stuart Mill, Macaulay, Burke, Abraham Lincoln, Ruskin, 
Carlyle etc., it was all due to English language and literature. 

gain, it was the English language that made us conscious © 
Cur political rights. It is, theréfore, necessary that nee 
enrich our regional languages we should continue to take help 
from the English language and literature. 


English occupies an important place in various phases of life. 
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Pandit Nehru was well aware of this situation. He has aptly 
remarked in this regard : 


G) “Weare naturally driven to it, principally because WE 
know it a good idea, we have people who can teach it, an 
because it is the most important language in the world today.” 


(ii) “Ifyou push out English, does Hindi fully take its place? 
I hope it will, I am sure it will, ButI wish to avoid the danger 
of one unifying factor being pushed out without another unifying 
factor fully taking its place. In that event there will be a gap, 
a hiatus. The creation of any such hiatus or gap must be avoide 
at all costs. It is very vital to do so in the interest of the unity © 
the countries, Itis this that leads me to the conclusion that 
English is likely to have an important place in the foreseeable 
future.” 

Emphasising the importance of English language in free India, 
a scholar has rightly observed, “In considering the position = 
English in India, the outstanding consideration is that English 8 
the language of the government, public administration, th€ | 
legislatures and law courts; it is the language of commerce a? 
largely of business, itis the medium and the only medium of 


communication between the educated men and between the various 
language areas,” 


Teaching of English in the proper perspective.—This fact 
b ie be denied that some day English shall have to be replac® 
y e pariona] language or the regional languages in the various 
E R life. It can be done in a planned and scientific manne! 
eee is, Plans shall have to be drawn. For the time being; 
faite ee pe rowed to play its role in our education an! 
ce e -n the words of Azat, 
The position that Eng of Maulana Abul Kalam A 
e sustained in future. But you wi 
create chaos and confusion i ll sci ; Ya ace 
a language enti Miragi all affairs, if you suddenly disp! 


, „Professor Humayun Kabir gave out his ideas i is regard 
n ee when he inaugurated the Conference Bee 2 

nglish at New Delhi on January 23 and 24. He thought that 
the study of English an Hindi not incompassionable. The! 
could go together. While his, he Wak conscious of thé 
fact that the study of English should not be allowed t overshadow 
the importance of her tongue. He put forward 


al 
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world of thought. In short, it required that the objectives of 
English teaching should be re-defined. 

The Conference made a thorough study of the problem of the 
teaching of English and arrived at the following conclusions :— 


_ (1) “English should continue to occupy an important place 
in the curriculum of secondary schools.”” 

(2) “The aim should be the attempt by people ofa good 
Rees knowledge of English at the end of the secondary 

ge. 

(3) “The course in English should consist of detailed study 
of text of simple, modern English Prose written within a vocabulary 
of about 2500 ‘essential’ words, non-detailed study of books in 
prose and verse with a larger vocabulary for reading and simple 
composition.” 

(4) “Keeping in view the objective, laid down above and the 
present low standard of teaching, English should be taught as a 
Tee a HOLY, subject for a period of 6 years at the secondary stage, 
ee with an improvement in the standard of teaching and better 
aus for the training of teachers in English, it should be possi- 
E e to curtail the duration ofthe course by one year, provided, 
er ee that English is taught for 6 periods of 50 minutes each 

week.” p 


These recommendations were confirmed by subsequent con- 


ferences and meetings ofthe academic bodies. The Conference 
f the States also recommended that 


h should be allowed to continue in 
It should have its place 


E e real aim behind all this has been to enable 
ead, write and sp2ak English correctly and effectively. 


tes The Three-Language Formula is in the process of implemen- 
ation, The English is being taught as a subject at the secondary 
Stage, In some of the States, it is an optional subject, but 
Practically most of the students offer it. The Three-Language 
‘ormula has been adopted with a view to bring about national 
and emotional integration. It isa part of the national policy of 
education. 
a aan short, English language has been given a respec’ 
as e educational syllabus and for a few years to CO: 
Atinue to do. 


table place 
me it shall 


CHAPTER II 


AIMS AND OBJECTIVES OF TEACHING ENGLISH 


Sa l A 


Sdan e 
Q. Describe briefly the aims and objectives of th 
teaching of English, 


Ans, According to Gurrey, 
desirable to know e: 


; is 
is hoping to achieve, as it i 
in all great undertakings, If this c 


a passenger who do 
>a teacher is requ: 


We may divide the aims of teaching English into two cate- 
gories, namely (i) general aims, and (#) particular aims. 
1, General Aims.—Th 


: are 
h fre are four aspects which af 
involved jn the st 


jC 
udy ofa language. They are the Ser 
aspect, the Phonetic aspect, the Graphic aspect and Phonetic-cv) 
graphic aspect, e seman 


tic aspect refers to the understanding 
of meaning. ‘The ph ls with the spelling af 
Pronunciation, The graphic aspect deals with the written ie 
he fourth, the Phoneti aspect refers to the ret eke 
aspect of the language, In the Study ofa language, all oe 
aspects function 3n Cc-ordination with each other with refere: 
to these asẸects which follcwing general aims :— 
3 itte? 
(1) To teach Pupils to ur derstand the spoken and writte 
language; 
(2) To teach the Pupils to acquire language abilities ; 
(3) To teach them to speak the language ; and 
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(4) To teach them to write it. 


2. Particular Aims.—Besides the general aims of teaching 
English, the teacher of English language should have a clear and 
lefinite aim for each lesson. Ifa teacher hasa single, definite 
aim, then teacher and class can concentrate on one aspect of the 
whole subject and one language activity, with the result that their 
efforts are not scattered and dispersed in all directions. Asa 
result of specific aim, the teacher proceeds from known to the 
unknown, from concrete to the abstract, and from definite to 
indefinite. According to Gurrey, “This clear-cut definiteness 
of aims gives a focus which enables the teacher to see exactly what 
is pupils have to do in the lesson, and helps the pupils to realize 
€xactly what they have to master. It simplifies and focuses the 
Preparation, and impels a teacher and his class to concentrate on 
the topic to be learnt.” 


The technique of choosing a very limited objective for each 
€sson is a most fruitful aid to better teaching. It gives focus, and 
therefore concentration ; it gives clarity and therefore better under- 
Standing, it gives precision and therefore more firmly established 
Progress. In the words of Gurrey, ‘The careful thinking out of 
€tailed and well-defined objectives for lessons will do more than 
pauost anything else to improve a teacher’s work and to make it 
effective. Then with greater success and pleasure in his pupils 
Quicker progress, the teacher's interest and satisfaction 1n the work 
increase, and give him inspiration for further advances. 


CONCLUSIONS 


From the above discussion, we arrive at the following 
Conclusions :— 


i dge about the 
sid PUT aches should nave Ce al adobe 
Should be fixed up before a teacher actually starts his teaching. 
ma 2. The principal aims involved in the teaching of English 

ay be divided into two categories :— 
(a) General aims. 
(b) Particular aims. i 
3. All these aims work in co-ordination with each other. 


4. A careful thinking of aims and objectives is the most 


fruitful aid to better teaching. 


CHAPTER 1I} 


ADVENT OF ENGLISH IN INDIA 


SSS || eee 


f 
o 
Q. 1. Trace briefly the historical development 
English language in India. 


in- 
2. How far do you agree that English should be reta 
ed in the courses of Indian Schools in free India ? 


ssý 
Ans, Company Period.—After the famous battles of Pla 
and Bunar the East India Compan: iving 
Power in India. The Directors, in England, stopped 8 
economic aid to Briti i 


to political pressures 


A the 
the opposition, Ultimately, his efforts bore fruits when f 


ather 9 
was granted and thus he is called the fathe 
English education in India. 


he 
Charter of 1813The Charter of 1813 empowered "a 
ndia to spend a sum of Rs. one lac and 
improvement of English literatur ndia: 
the science among the British territories in In¢ 
In this Charter i i the agency of edus 
troversy continued. The acauley’s Minute Fans 
nglish was made Compulsory for ee 
overnment jobs, Macauley further PEOR ey 
become the language of commerce in the mo 
i , course, Resultantly, the English became the mediu ip 
wstruction and the Native languages in India suffered, Here, 


Engli” 
5 ass o Persons, Indian in blood and colour but 
in tastes and Opinions, eveloped 


The Study of English, t 
Some of the Indian to obtain posts in the Government, in c0 in 
mercial establishments nd in all walks of life while the masses 3 
general were neglected and allowed t 


‘literate 
© grow poorer and illiter@ ne Í 

Reaction.—A fie, the first War | 
| 


i pled 
hough to a Certain extent, enaDi” 


e 
of Indian independence, | g 
people began to feel that English was a foreign plant and was doia 


ADVENT OF ENGLISH IN INDIA Ir 
, immense harm to the growth of the nation. Hence, the Indian 
leaders rose to preach the cause of Indian languages and their 
teaching in schools and colleges. They condemned the study of 
English at the cost of mother languages and held that English is 
barely taught to get men in Government service, to the girls as a 
Passport for marriage and thus to perpetuate slavery in India. 
They raised their voice for education suited to Indian conditions. 
ndia felt that panacea for all evils was to obtain political freedom 
and with going out of British power their culture, manners, 
customs, the language will also go away. 
b After Independence.—The political freedom in India 
eoeat about real picture of English education. No doubt, it 
ad two pictures, one dark and the other bright one. Here, we 
are discussing both the sides of the picture. 
l Dark side.—(i) A free country must have her own ni 
anguage, 
th (ii) The study of English, in the British period, has presented 
problem of medium of instruction in free India. 


d (tii) The English language has caused lower standards in 
education and undesirable effect on the minds of Indians. 


(iv) It has weakened the social fabric of the Indian society 
and is responsible for national disintegration. 
Bright aspects.—(i) The English language has brought easy 
access to the international thoughts and cultures. 
k (ii) The English has brought the message of political demo- 
racy and a sense of national unity. 


ational 


(iii) It is the major vehicle of modern scientific civilization. 
c 


thi (iv) It lays emphasis upon the importance of individual 
inking and thus has helped in developing the growth of scientific 
Inking and mental horizon. 
(0) Almost all the national leaders, of the previous two 
Centuries, were nursed and taught in English ways and English 
anguage, 


d (vi) The English has offered equal opportunities to all inf O s 
emocratic India and has replaced court-language of Muslims. z Av) w 
(vii) The English language is the symbol of contact with the} © RA s 
Outside world ce) ales 
A Age 

2 a 


CONCLUSIONS 


É NEA 
If we take into account both the aspects of the study of NS 
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eign language and Hindi as the on 
national language. The Hindi is the language of {he mas 
ut it is almost alien in the non. Hindi spend 
areas in the South. Thus, the working knowledge of the 
ire sub-continent, E 

duces integrated culture and civilized bei 


> has resulted in persuadin 
one language. History tells us 
imposed their ] 
toleration and accommodation by bri S d 
i r 
Three language formula.—The Central Advisory Boa 
and the Chief Ministers’ Conference (1961 d ti ld 
i - They plead that English and Hindi shou a E 
compulsory languages and the regional language be taught p the 
S the needs of the region, during the schooling period o 
child. 


t 
q tan 
The formula has posed several difficulties, the more impona 
ones are as follows : 


t 
, at the con 
social sciences and 
, (i) The 
minded and 
Rone. In other words, the attai 
appreciable, 


¥ sic”, 
modern education, at the initial stages, 1S vee 
so the child becomes jack of all and the mas not 
nments of the children are 


Plea for re 


tention of Engli 
‘arguments are pu 


g 
p 
slish.—Generally, the follow! 
t for retention of English language: 
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4 (2) English is one of the major vehicles of the culture in 
/ modern world. The progresisve forces, operating in the history, 
are separated if the study of English is discontinued. 


(ii) Our contact with English has brought many desirable- 
changes is social life. 


(iii) English is the language of international trade and 
commerce, 


(iv) It is spoken by 250 million people of the world. 


(v) The eradication of English will bring about self-centredness 
and the dreams of national prosperity will go away. 


(vi) In the modern set-up, there are no better channels of 
Communication with others than the study of English. 


y (vii) The English language opens a new vista of scientific and 
P phnological knowledge and breaks down those social barriers 
Which bring about narrow outlook of life. 


li Since about 80% of our people live in villages there may be 

little need for the study of international language, but these 
PEDE must develop a sort of flexibility so that they may receive 
y Nspiration from the world outside. 


ten apesites, we have to cultivate decent habits, behaviour and 
re see both within and the outside world. Hence, all-round 
Hae Opment is greatly needed. The problems of defence, produc- 
have export and import are to be met with and for all that we 
s EE return to the study of English and its abandonment may 
“St armful from the point of national integrity and security. 
udents desirous to go for higher training or vocational course 
ae acquire sufficient mastery of English to give them access to 
treasures of knowledge”. 


STAGES OF STUDY 


asi The education in our country is divided into three stages viz, 
eae Secondary and university stage. The equipment of the 
ern Indian child leads on to conclude that the study of English 
ay, e ruled out at the elementary stage. The Kunzru Committee 
Te that secondary or higher education should not only aim at 
Or Paring students for university education but to prepare them 
e Various occupations and life in general. Hence, English should 
moaned at the secondary education stage, but the empan $ 
th shift from the study of literature to the simple languag? o. 


e . 
j la: ee e., at the secondary stage it may be taught as a second 
| 
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The English possesses an im 
equals in world. It offers us the 
knowledge in all branches of study. 
and bold approach be made for 
the erernty Stage so that the study 

ol 


aginative literature with a fe 
distilled essence of the modi 
It is hoped that the realist 
the study of English 4 
may help to develop © 


es 


CHAPTER IV 


PRESENT POSITION OF THE TEACHING 
OF ENGLISH 


Pee 8 0 2 ek Sel en a E 


af Q. 7 Throw light on the practical value of the teaching 
English in the modern set-up. 


Ans. Teaching and learning of English.—Prior to attain- 
ment of independence, English occupied an important place in 
the ‘Social life of the country. People tried to learn English as 
efficiently as they could. It was not possible to attend to any 
Work without learning and knowing English. Since the atmos- 
phere was different, India, being a subject of the British empire, 

nglish occupied an important place in the functions of the 
` pvernment. But after independence, the position has altogether 
anged and English has been relegated to a secondary place. 
Pun it is not considered inevitable to teach English to the 
Ry ents. In many of the curriculums, English has been given 
X secondary place, but in certain institutions it still occupies an 
su Portant place. The beginning of the teaching of this subject 
at from the VI class. In certain places, even at the secondary 
E ge, many of the subjects are taught through the medium of 
eae But this is not a common feature. Now most of the 
on wects are taught through the medium of Hindi or some other 
7 Binal languages. English does not occupy a very important 
Place for the life of the country. Sometimes we find 
at wastage at public examinations is caused by English. 
oll owing are the factors responsible for failure in English :— 


att (1) Since English is considered an unnecessary subject, proper 
€ntion is not paid to its teaching. 


TE Its method of teaching is not appropriate and up to the 


Mma 
(3) Those students, who do not have a keen interest for 


‘tudy, do not tak i i ing of English. Due to 
i e proper interest in learning of English. i 
this half-hearted PER in English, educational standard deterio- 


T $ 
ates instead of improving. 


(4) Generally, in schools 


6 to 8 periods are devoted to the 
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teaching of English. These periods are of 35 to 40 minutes. r 
is not possible to study a foreign language thoroughly within suc 
a short time, 

(5) Teachers of En 
objectives of the teachi 
English occupies a secon 
half-hearted interest in t 


glish are not very much conscious of tha 
ng of English. Even in their min LA 
dary place. The result is that they ta 

he teaching of English. 


(6) The syllabus is also not very properly and thoroughly 
planned. Itis difficult to do justice to it. 


(7) Today the teachers feel satis 
tud 


fied only by giving a reading 
to the s 


ents. They simply explain what they have read. No 


of English. The students, after giving oral practice, should also 
be given thorough wricten practice, 


(8) Textbooks of English are also not very scientific and up a 
the mark. They have several drawbacks with the result tha 
the students are unable to get proper knowledge. 

Teaching methods.—Teaching methods are also ver y muc 
responsible for good education of English. We have alrea c 
explained that Direct Method is now recognised as a scientl 
Method of teaching English. In our country, this method is ® 


very much in vogue. Here, the Translation Method is general 
employed, 


$ ch- 
u various aspects of tea 


3 ire 
English has various aspects. It redui 


all 
, 5 r 
the teaching of English, It is not possible ie 


t 
is no 
of English at vario ion is? 

E us stages of education es 
correlated and Foe ne In fact, EREE at various stao 
i ue ti i dge 

students is not thorough a o this defect, the knowledg 


. 4 . ives 
the teaching of English han iag Of English.—The objecti red 


ve been narro d . It is consid? 
h the stud gic doym ne 


of 
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ing and speaking. Their vocabulary is also poor. It is not possible 
for them to explain the passages of the text books. They do not 
know the proper use of the words. The lack of practice of writing 
1s responsible for ali these defects. The students are made to 
learn by heart the words and their meanings, but they are not 
taught the proper use of these words. This is generally due to 
two factors—(a) lack of time, and (b) the shirking of the teachers 
from correction work. 


Defects in speaking and writing of English.—Generally, 
We see that students in the schools are not able to express their 
ideas in correct English, orally or in black and white. They also 
Commit mistakes in pronunciation. Sometimes, even teachers 
commit these mistakes. These mistakes, if not corrected at the 
lower stages, are carried over to the field of higher education. 
ence it is very necessary to correct such mistakes from the lower 
Stages. 


.  Spelling.—Generally, we find that the students commit spell- 
Ing mistakes. They are also not good at punctuation. This 

efect persists even with students of higher classes. Even those 
Students who are aware of the general principles of all these 
things, are not able to make proper use of those principles. It 
1s so because proper opportunity for practice is not given to them. 
Even the teachers do not give proper time to it. 


. In Uttar Pradesh from the recent past, these things are being 

8lven proper attention. The U. P. Intermediate Board has 
Started asking questions on the lessons read. Therefore, the 
knowledge of the lessons, words and their use has become a 
Necessary element of teaching. 


_ Wrong use of the words is another defect with the students, 
This defect creeps in because the students require the knowledge 
Of the words by Rote Memory. They are not given practice of 
the uses of the words. 


Spelling mistakes.—These mistakes are generally caused by 
Vowel confusion, Generally, the students add the vowels or the 
consonants and deal them. They sometimes even replace these 
Vowels, Here, we are giving certain examples of this type of 


Mistake, ` 


l. Scen, prais, wories, luxry, dant (Omission) 
2. Beautifull, gaine, untill, fulfill (Additions) 
3. Docter, pleaes, sourec ` (Replacement) 
4. *Concieve’ (Transposition of letters) 
5. There for their, farmer for (Phonic affinity) 


former, know for. no, through for throw. 
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= At These 
se five types of mistakes are spelling mistakes. a: 
aN eee d and corrected, but the process of cor i 
tien shculd start from the lower stages, In order to oy zive 
student pıcper knowledge of the spelling, it is necessary AOE 
them the kncwledge of the spelling in a direct manner. y nhy! 
the stucents do not attend to the spellings very y; ae BE 
They shculd be encouraged to attend to the spelling o E 
in a thorough manner. By giving proper attentions 
pronunciation, it is possible to correct the spelling mistakes. . 


he 
Mistakes of punctuation.—Students fall a prey to 
mistakes of punctuation because the teachers do not attend to now 
from the very beginning. Sometimes, the students do not eit 
ever the use of full-stop. Mistakes of comma, apostrophe, e per 
colon, interrogation mark, etc. are quite common. Even or these 
cent of the students do not know the correct knowledge of se it 
punctuations. Besides, these who know it, are not able to Topet 
properly. When it is not possible for them to know their p a 
use, they commit other mistakes of the language. They do 
take pleasure in reading as well, 


i ; jed 
Grammatical mistakes.—These mistakes are of a var 


F m- 
nature. They deal with sentence pattern, word order, tense, nU of 


ber etc. Here, we are giving the examples of various types 
grammatical mistakes;— 


Examples 


1. My heart became garden 


e 
(Wrong pattern of sentent ) 
and garden 


2. They goes ; he have to work etc. etc, (Number in wor 
3. An useful cow ; (Wrong use of ia 
4. A apple; a elephant (Wrong use of D 
5. Hand is the part of body (Wrong use of ee 
6, Why Manjoo was so happy ? (Wrong use of interrogat! 


senten! 
7. I thought that my life is (Wrong use of tense 
Of care, 


Such grammatical 
not give 
If some daily practice is given to the Student, they are sure 
improve themselves, 


_ Certain other mistakes. The students full prey to certio 
mistakes other than those enumerated above, These mistakes fes 
ng methods. Translation Method cre 


e 
hey are not able to acquit’ 
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thorough knowledge of the principles of English language. For 
instance, most of the students would write ‘writing increases’ whi 
the Correct use would be ‘writing develops’. It is so becau 
writing is an intellectual capacity. 


Defects in reading.—We find a good deal of defects in the 
reading of the students. Among the faults commonly noticed in 
this regard are unrubbing, excessive speed, wrong emphasis, bad 
phrasing and incorrect pronunciation. 


Removal of the defects.— Removal of the defects should start 
at very early stage. In the class room, the ideal reading should be 
gone through in a very cautious manner. The students should 
be given a good deal of practice in oral conversation. While they 
are speaking, their mistakes should be corrected. They should be 
given a good deal of practice of reading in the class-room. They 
should also be given practice in writing as well. 

‘ ments of the teaching of English.—English 
is taught as a foreign language. Its teaching is not so easy as that 
of mother tongue. Hence, jt is necessary that the teachers, who 
handle the teaching of English, should be quite efficient. They 
should be well aware of the principles of teaching of a foreign 
language. They should not only be acquainted with the princi- 
ples, but they should also be aware of the importance and objectives 
of the teaching of English. 

tof the teachers of English is India are 
not well aware of the basic principles of the teaching of English. 
They do not care to attach proper importance to this knowledge. 
find out the objectives, on which the 


teaching of English should be based. The teachers should be made 
tuations if the teaching of English has to 


Certain requir 


Unfortunately, mos 


e done efficiently. 
All the works that are performed in teaching English should 
be purposeful. Teaching as well as studying without aim is useless. 
t does not serve any purpose. The teachers as well as the 
students should be well aware of the importance of English 
language. They should also be well aware of the aims and objec- 
tives of the teaching of this language. Without proper knowledge 
Of these aims and objectives, they shall neither be able to organise 
the teaching nor shall they be able to give proper interest to it. 
The teachers should try to acquaint the students with all these aims 


and objectives. 
The educational authorities should endeavour to render every 


Possible help to the teachers and the students to acquire the know- 
ledge of all these requisites. They should also lay proper emphasis 
©n the teaching of learning of English. They should not be led 
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away by the cheap slogans like English is now dead and gone, 
there is no use of learning English, 


“It is not proper to neglect the teaching of English. In ie 
English can be of great use to the people of this country. 


A ws ians 
teachers, the students, the educational authorities, the guard 
etc. , should make a collective effort to bring about the scien 
teaching of English, 


CONCLUSIONS 


The following points emerge from the above discussion : 


1. Itis quite eas 


è . ible 
y todiscern the various factors responsibl 
for the poor state of te 


aching and study of English language. 


. i l 
2. Neither the students nor the teachers, nor the educationą 
authorities are well i 


aoe aware of the importance, value, aims “te 
objectives of the teaching of English language, and this is be: 
reason why the teaching of this language is going from bad 
worse day by day. 


3. We should not for 
g! 


get that contact with English has give? 
us a good deal of knowled e. 


4. Proper attention should be given to the teaching of 
English, 


We ee ee ee a ee FA 


a 


CHAPTER V 


WHEN SHOULD THE TEACHING OF ENGLISH 
BEGIN—THE STAGE FOR THE BEGINNING 
OF THE TEACHING OF ENGLISH 


=. eS ene 


_ Q. Should the teaching of English be compulsory? 
Give your views on this statement and bring out the stage 
at which the teaching of the English should start. 


Ans. Should everybody study English? It is still a contro- 
versial question whether English should be offered by all the 
Students or it should be confined toa limited group of people. 
India is essentially a country of the villages. Most of the Indians 
have to go and settle down in villages. For them, English can be 
of very little use. Their main occupation is agriculture and cattle 
breeding or doing similar jobs. Hence, if they are taught English, 
it shall be putting an unnecessary burden on them, Such people 
should be encouraged to acquire efficiency in their regional 
languages and the mother tongue. That shall be proper use of 
their energy. 


On the other hand, those children who. have a higher IQ and 
have to live in cities and take to such specialized occupations 
where teaching of English can be helpful, should be encouraged to 
learn and read English. In short, reading and teaching of English 
should be a specialized affair. Those who have to take up foreign 
Service or teaching or other jobs should be encouraged to study 
English. 

Selection of students with a higher IQ.—It isa general 
Opinion that itis difficult for students of low mental calibre to 
study a foreign language. Students with higher intelligence are 
able to learn a foreign language easily and quickly. Similarly, the 
Students with average intelligence can also learn foreign language 
without affecting adversely the study of other subjects, but the 
students with lower intelligence are likely to harm the study of 
other subjects. 

Generally, students with IQ of atleast 115 are selected for 


the study of the English language. It is said that only such stu- 
dents can have capacity, interest and ability to learn a foreign 


Aa na 
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language. Those who do not have this interest gaa, capa e RA 
should not take to the study of foreign languages. B p Ael 
study of the national language or some other Indian tes con 
be more useful. Experiments have corroborated the situ 

tained in the following statement : 


in 
“The better student takes a foreign language very es io 
the stride, that the average student learns it without any ed in 
the rest of his work and that the slow student is handicapp 
his work by the extra load of a third language.” 


THE PRINCIPLE OF SELECTIVITY 


2 nee e 

It is always wise to apply the principle of selectivity fot 
teaching of a foreign language—English. This principle cel aan 
Not only the proper study of the language but also its gaintu tes 
ployment. It is correctly said, “Fewer Pupils, better techniq 
longer duration and better teachers.” a 

The principle of selectivity can lead to the following thr 
results ; 

(1) On the basis of this 
selected for the study of the En, 
good results within a limited p 


RNs ll be 
Principle, good students _sha A 
glish language. It will bring abou 
eriod of time, 


. . è . red 
2) rinciple will help the teacher to pay his prefers 
attention on the right students, Generally, the curriculum ana 
Not give time to the teacher to pay attention to such students 


these į . eI try 
ese intelligent students for the service of the coun 
and the Society, 


to su 


(3) This principle shall lead to the teaching of English only 
ch students 
lead it to the pa 


: n 
and people who want to improve the country 4! 
th of Progress, 


f 
Which students should be selected for the study ? 
English.—While Selecting the students for the study of English» 
the following Considerations should be kept in view : f 

(a) Only such Students should be selected for the study 4 
English who have the interest in it and have the capacity 4! 
ability to bear the burden of the Study of a foreign language. 

(6) Such students who have an environment that can helP 


the enrichment of the knowledge of English, should be selected fof 
the study of this foreign language. > 


() Only such students who haye the objective of making 


a> 
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useful employment of the knowledge of the English language and 
literature and utilise it for the service of the country, should be 
selected for the study of this language. 

_  (d) Those young men who wish to enrich their language and 
literature, after studying the foreign language and literature, 
should be selected for the study. 


Criticism of the Theory of Selectivity 


_ Various critics have opposed this theory of S 
main points of criticism are as follows : 


lif (1) The principle of selectivity is against a democratic way of 
ite, 
(2) The critics further rema 


electivity. The 


rk that today world has become 
very small. Even distant countries, due to scientific and techno- 
logical progress, have become neighbours. It is now good that we 
utilise this bond of language and tie the people together in the 
bond of world citizenship and world fraternity. 

_ (3) For such an objective, it is necessary to have affinity of 
views and ideas. It can be possible only if one language is utilised. 
for the purpose. Language can very well serve this job. 


(4) Nobody should be denied the opportunity of making 
Progress in life. This is the demand of social justice and so 
Principle of Selectivity should not be applied. 


ru.—Pandit Nehru was not very much 
erybody. He thought 


Views of Humayun Kabir.—Professor Humayun Kabir also 
does not agree with the view that English should be taught to all 
and sundry. He also feels that it should be taught to a selected 


group who would like to specialize in English language an 
literature. 
It is natural to apply the principle of Selectivity. It should 
Be used as a means Be aes with the international world and 
ny cgency for generating international ideas, Those wee 
thi such life or objective before them should not b2 made to learn 
is language. 
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Stage of the beginning of the teaching of English.— 
After we have considered the 


we have now to t is 
ee CO e tne ofthe teaching of English. Now. here 
orice age for the beginning of the teaching of English. Di 


i i dia 
States follow different standard in this regard. Before In 
achieved fieedom, English was 


7 years’ course of secondary education. 


A . he 
If we look at this Problem from the point of view oft 
findings of the psychologi: 


s 
age. In this regard, Dr, Penfield ha 
ard a scientific solution, According to him : h 
J inhor! 
“Animals, bees and birds, dogs and monkeys use an inba 
inherited language. The brain ofa child at birth on the o 
~ hand , Pessesses speech 


; to 
areas which are like a cleari slate ready 
be written upon,” 
n er 
“The brain of Man is distinguished from the brain of all oth 
animals by its i 


ral 
cf speech. Ther parate areas of the human cereb 
cortex devoted to vocalizati 

are three or 


four areas that are s 
Speech and th 


€ acquisition of language,’ i 

“ There is an age when the child has a remarkable capaci 
to utilize these areas for the learning of a language, a time W ne 
several languages can be learnt simultaneously as easily as aie 
language, „Later with the appearance of capacity for reason 
abstract thinking, this early ability is largely lost. 
One 


p 
who is mindful of the changi i of the hum? 
brain might marv ucational EE wey should ee 
€) make their appearance long after foala 
city for language learning ? Why s e be 
‘coo, long employed at the mother’s knes on 
Teplaced by the techniq grammar and syntax ata time W. 
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the mechanism of the brain employed in learning speech are rela- 


' tively inflexible and senescent ?” 


SS.. 


$ 


j 
| 


According to this statement, the brain of children of 1 to 10-14 
years of age is plastic and receptive. They have a good deal of 
receptivity. After 14, the power of reason grows and receptivity 
Inevitably becomes rigid. It means that after the age of 14 it shall 
Not be easy for child to learn another language easily. It shall 
be a different story if a person has interest in a particular language. 
The findings of the psychologists and the educationists should 
be borne in mind while determining the stage of the beginning of 
the teaching of language. Professor E. V. Gatenby is also of the 
Similar view : 


“Let the pupils have a chance. Give them a teacher who 
knows the language roughly and will use it all the time. Let 
them start learning at the earliest possible age through pleasurable 
Activities, with the minimum of formal teaching and the maximum 
use of the language in natural situations.” 


~ In short, psychology does not agree with the idea that the 
teaching of the English should start at 10 or 11 years ofage. It 
is the beginning of the adolescence and the period of problems. It 


18 quite possible that child, at this stage, may not like to learn a 


New language. In fact, the learning of the English should start at 
the age of 6 or 7 years. 

The following words of the British psychologist, J. W. Tom, 
Support this contention : 


ae Servants (in Hindustani) while their parents have learnt 
it 


i ficient Hindustani to comprehend what the house servants are 
Ying ‘provided they do not speak too quickly’ and to issue simple 


! pars to them connected with domestic affairs. It is even not 
Nglish to see English parents in India unable to understand what 


eir servants are saying to them in Hindustani and being ae 

ig <OPSequence to bring along an English child of 4 or 5 years otd, 
available, to act as interpreter.” 

According to Professor Emile Bde Souza and Dr. Theodore 

Enderson, the feading authority in America in foreign languages 

is ae the opinion that the childhood or the period before By r 7 

IS multi-lingual period. It means tbat children are capa 
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learning a foreign language easily and quickly as compared to | 
grown up people. A child of 5 or6 years of age should have 4 
proper grounding in his mother tongue and the teaching 0 
language should be started a year or so later, While doing s% ! 


should be borne in mind that both languages should not be starte 
simultaneously. 


Dan i 


_ Mother to 


i 
} 


CHAPTER VI 


TRADITIONAL METHOD OF TEACHING 
We en eee eee 


Q. Describe briefly the traditional method of teachin: 
of English in India. z 
aa Ans. Traditional method of teaching.—In the pre- 
wi eee days, teaching of English in India was carried on 
und a different aim. Its main objective was to enable pupils to 
i erstand simple, spoken and written English and to carry on 
é ple Conversations in English. After the attainment of indepen- 
fee the aims and objectives which guided the syllabi in the past 
aaa undergone radical alterations. English is now being taught 
ae ould be taught as a foreign language. Its main purpose 
ia: d be to enable the students to have a practical command over 
spoken and written sources of the language. 
atic the traditional method of teaching of English, the following 
ods were employed : 
(1) The Translation Method. 
(2) Direct Method. 
(3) Dr. West’s New Method. 
1. The Translation Method. 
aim was to teach the students tra 


Enol: 
eae language. In this method, it is also 


Stu 
ent gets acquainted with the meaning of the 
then he can have acommand over the 


_In the Translation Method, 
nslation and grammar of 
presumed that ifa 
new words, 


h. 
Ee and sentences, ' 
transee This knowledge is given by putting a word to word 
it is hein into the mother tongue. In the Translation Method, 
elieved that if the teaching of the foreign language is done in 
Parison to mother tongue, then the knowledge may be easily 


quired 
The translation method is based on the following principl 


bee Mother tongue dominates the teaching of English. It is 
e this method requires the translation of each word into the 


ngue. 


es : 


@) Secondly, the unit of teaching is word not sentence. 
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i ded of 
(3) The linguistic material presented for study. is lee. A 
a grammatical plan. Thus, itis assumed that the ae sil 
foreign language is best learnt when compared and con 
the mother tongue. W 
(4) Further, it is also assumed that in the process of mparativë 
tation the foreign phraseology is assimilated. By aco ; 


si foreig® 
study of the grammar of the mother tongue the structure of 
language is best learnt. 


slatio® 
Demerits of Translation Metked.—The tran 


: ocesS 
method helps the children in vocabulary getting. Ie pi is no 
economical and effective. But in spite ofthese merits, 
possible to overlook the follo 


wing demerits of this method : 


ves Jittle 
method stresses reading and makes 
speech, 


(1) The translation 
Provision for training in 


tions of the simplest words,’ 


“oul 
Consequently, it is very diffic 
find matching equivalents in 


d 4 
x pon! 
(3) The translation method fails to create direct 
between 


if 
tas eet SC" 

thought and expression, Children begin caine i 
mother tongue and then they convert their ideas into Eng 
(4) In the t 
Course of lessons 


o 
; i heme 
ranslation method, the grammatical scł 
Lessons become 


ersi 
: A s learn 
is detrimental to the interests of young 
dry and burdensome. 


«ons 
of 
: 4 iderat! 
(5) Further, the translation method ignores all consid 
of Phonetics, pronuncia 


tion and fluency in speech. i 


Peet) o 
The translation method, in spite of the above demerits 7 o 


. . 3 as 
Prevalent in India, Hence, there is need to shift the emph 
Some effective modern method, 


«To te 
| -—According to H. Champion, p 
directly is to establish a di i i 


sf 
ore l 
In the words of Kirkman, “The Principle is that a yeas ) 
word or Word group should be associated with its jon Of Vai 
directly—in Other words without the habitual interventiot ; f ‘ 
Wau elspeechi maa. ential condition of succe*) pyi 
direct method. lessons is that each lesson should be upon 2 that 4 
Plan, that there should be a Carefully limited amount and 
sheuld be taught in order] 


* yt, pevisee” 
Y Stages and be systematically 1€ 


~. f 


maer) 
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a H. E. Pamer was the exponent of this method. He has laid 
own the following steps or requisites of the Direct Method : 


(1) While teaching English, no other language is used in the 
class room. Even bilingual dictionary is not allowed to be used by 
the students. i 


(2) The grammar is to be taught in an inductive method. 
(3) Oral teaching should be the first step in it. 


(4) Disconnected sentences are replaced by connected sen- 
tences and texts. 


(5) A good deal of stress is to be laid on the teaching of pro- 
nunciation. It is to be taught in a systematic manner. The 
phonetic basis of the pronunciation is to be borne in mind. 


k (6) The meanings of the words and the forms should be taught 
rough object lessons or putting those words and forms in their 
natural context. 


th (7) The knowledge of the vocabulary and the structure of 
TI 5 language is to be imparted through question answer method. 
f e questions are to be asked by the students and answers to be 
urnished by the teacher. 


al Advantages of the Direct Method.—Following are the 
vantages of direct methods : 


crest) In the, direct method, the inhibition of mother tongue 
aise a direct bond between idea and expression. The pupil’s 
the S goes straight from meaning to the English words, and from 
SiS nglish word to its meaning. He understands directly what 
ears and reads. 


im (2) In this method, association between word and meaning 
Proves expression of speech and expression in writing. 


En 9 The direct method gives the pupil a real command of 

and ish. The method enables the pupil to express his thoughts 

sp feelings directly in English. Consequently, there is fluency of 
eech and ease of writing. 


me The direct method is psychologically sound. In this 
to od we proceed from particular to general and from concrete 
the theory. 


“me “The application of the principles of the direct method” thus 
ES a complete reconstruction of the principles of the tradi- 
well aoa ception of language study. It means that in English, as 


as in the mother tongue the power to use language is not the 
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ks 5 classifi- 
outcome but the ‘condition’ of all fruitful observation and 
cation of its phenomenon.” 


s the 
Limitations of the Direct Method.—Following are 
limitations or demerits of the direct method : an ai 
(1) The direct method aims to Promote the ores d 
language learning, It ignores the significance of rea 
writing. 


uage 
(2) This method aims at the active command ofa lang 
Consequently learning becomes difficult. 


; at the 
(3) The fundamental Principle of the direct method thea 
aural-oral appeal is stronge i 


cally minded. Therefore, 
the direct method, 


pool 
lica 


(4) The direct method is expensive and difficult, Our s¢ 
cannot provi 


de sufficient equipment and facilities for the aPP 
tion of this method. 


d 
o 
The demerits of the direct method are many, yet the E ils: 
for the training of linguistic attainments of our Pe 
ccording to V, C, Gokak, “Direct association between the sired 
S meant gives better results than Gernon, activitd 
Association of this kind can be promoted by means o uatiO 
appropriate to what the pupil is learning, by setting up S! 
which stimulate those of real life,” 


s hod 
3. Dr. Michael West’s New Method.—The direct Me od: 


$ : me hod, 
as action against the traditional translation dire? 
Similarly, Dr. W 


5 s : e Clam 
est’s new method isa reaction against th ioh 
method. Dr, Wi 


came to the conclusion that the knowledge of English requ pt 
Ndians is of a Passive type. He Suggested that Indian 5 Jowi” 

ae be made to Jearn English at the age of 12 or so. Fo 

Should be the gui ing principles in this regard : nd” 

(1) It is not very difficult to lear i ase i 

: : n a foreign languag 

the children could be made to learn it early. > uag 

me S) us y easy to teach the students to read a foreign rancho 

is not ifie 
Even ordinary teacher m gary to have very well quali 


TS could take this job. ot w 
(3) The number of the s i hould Zois? 
I tudent: the class sho ee 
fluence the teaching of the reading, arn this could be praca 
a E class because in Teading all students take part si 


-4 
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This new method laid stress on the teaching of reading. It 
was based on the psychological principle that a child listens, reads 
and understands before he speaks. Reading ability can actually 

e acquired at the initial stage in the study of a foreign language 
without preliminary work in speech and writing. Dr. West 


Claimed that ‘learning to reada language is by far the shortest 
passive work 


ae to learning to speak and write it’. Therefore, 
ould precede and lay the foundation for active work. 


CHAPTER VII 


D 
THE NEW APPROACH OR THE NEW METHO 
OF TEACHING ENGLISH 


SS a o 


f 
ing 0} 
Q. Describe briefly the New Method of Teachi 
English, 


peing 
Ans. The old methods of teaching English are uct 
the new approach, whic is k1owa as the h structure 
Approach,’ It is an approach to the language throug Brewing, 
of selected and graded language material, According to dameat®) 
ton, “Structural approach is a scientific study of the fun ica 


: S : logi 
Structures of the English language, their analysis and 
arrangement”, de 
` è . sear é 
This approach js the outcome of the extensive re 
that were’ Carried in di i 


lish WA 
ctu 

a foreign language, The principles of the Be, the 

Approach are based on the belief that the mastery 


n 
is more important than anyt™ gsi 


n 
rich vocabulary, He may have sgue 
for it, but he shail not be good at English unless he has followi”% 
Mastery over the structure, All this is based on the 
Principles : 


ly 
-cular 
(1) The importance of forming language habits, parte tent 
the habit of arranging words in English standard ‘ls’ 9 
patterns, to replace the sentence patterns of the pup p 
language, gxio? 
(2) The importance of speech as the necessary means of 
formula of ground work, 


ivity A 
(3) The im ortance of pupils’ activity render the acti ; 
the teacher, P © Pupils’ activity r 


taught not th 
patterns.” In this Tegard, the 
points that merit attention : 
i. Talk Fi stly by 
talking in the class room should be done mo 
pupils and not by the teachers, 


“= 


=e 
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_2. Formsand structures ofthe sentence should be learnt in 
a scientifically graded manner. Knowledge of one should be pro- 
perly established before the knowledge of the languages is given. 


3. Knowledge of different structures should be repeated and 
well grounded by giving examples of different types, for example, 
this watch is on the rack ; the pencil is on the table ; my shoes. 
are on the almirah. 


, 4. Knowledge of each form, as far as possible, should be 
imparted by using it in the different parts of a sentence, for exam- 
ple, the book is on that table; that table is on the floor ; the 
floor is red ; this is a green box. 


5. The order of the structures as planned should be very 
carefully used and kept in mind. The teacher should bear in 
mind the structures that he has taught the students and should 
base his further teachings on them. Only when the teacher has 
satisfied himself that the students have grasped the knowledge, 
then only the question should be put oa it. 


6. The wrong use of the forms and the structures should be 
corrected at once. The students should be prevented from making 
wrong use of the forms and structures. 


7. The students should be given a good deal of practice in 
the forms and the structures that they have learnt. Only when 
they have practised a lot, they should be given an opportunity 
to read or write it. 


The ‘Structural Approach’ is psychologically sound. It seeks 
to teach the language skills to the young learner, namely listening 
and understanding, speaking, reading and writing. Besides, it 
also promotes the use of everyday language and stimulates greater 
interest on language. In fact, Structural Approach is more ofa 
Scientific nature. It is very much suited for our country. It 
would solve the difficulties that are beset in the path of English 
teaching. It shall make the students active. It cannot be 
claimed that this method is an infalliable, yet the results obtained 
after trial and testing are so far satisfactory. 


STEPS IN TEACHING OF ENGLISH 
In order to equip a student to read, write and speak English 
correctly, the following things have to be taught : 
(a) Dictation, (b) Reading, (c) Writing, (d) Spelling, 
(e) Pronunciation, (f) Composition, (g) Grammar, (h) Poetry. 


We shall try to discuss all these things separately in different 
chapters, 


CHAPTER VIII 
DICTATION 


Q. Describe briefly the method of teaching ieee 
What are the various steps that are used in this metho 


4 n 
Ans. Introduction.—There isa great difference betwee 


z : fone ] 
dictation and translation. In dictation the students take help 
from their power of memory iti 


Aims of dictation 


ee. : s 
The chief aims of dictation may be briefly summarised 4 
follows :— 


i ; 4 i : he 

+ Wi this practice, it is possible to mabey er 
EE to havea practice in pronunciation also. The at 

Speaks out or pronunces every world correctly an! 

students, on heat sf clearly and c y 


curacy in pronunciation. 


d 
Ceri dictation also hel i the SP 
P s to improve the e 
and the writing Power of the students The teaches ives me 
dictation at the h Proper for the students of 
Particular stage or Standard, 


4. This practice of dictation ; featur? 
é ati tant 
as well. Tt gives a on has another impor 


Opportunity 5 tig’ students to earteots 


ee, SO, 
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practice, the spellings of the words that he has wrongly written. 
Thus, the knowledge of the spelling goes on ripening. 


5. Italso helps the teacher to ascertain the capacity o: 
Punctuations, 


6. This practice leads to the training of attention, propriety, 
Correctness. etc. It also helps the students to learn to write 
composition. 


Steps used in dictation 
While giving the practice of dictation, the teacher has to take 
recourse to the following steps :— 


_ 1. Selection of the passage.—Before giving out the dicta- 
tion, the teacher has to select a passage. In selecting a passage 
for dictation, great care has to be observed. Ifdue care is not 
exercised, it is quite possible that a wrong passage may be selected, 
which may be either away from the standard and the attainment 
of the students or too easy to benefit him in any way. Really 
Speaking, the dictation should be in accordance with the standard 
or the age of the student. It shall be wise to select passage for 
dictation from the Jesson or the lessons that students have read 
Not very long ago. It is useful to give in dictation the words that 
the students have already read or known. In lower classes, the 
Passage which the students have already transcribed, shall be 
More useful, In short, it means that only that passage should be 
given out in dictation with which the students are well acquainted. 
While giving practice of dictation in lower classes, the teacher 
Should try to test a particular aspect of the knowledge of the 
language. Ifthe knowledge of the entire language is tested, it 
shall not be very useful. Every exercise should give out the 
knowledge of various facts separately. 


The passage should not be very long.—The passage 
Selected for dictation should not be very long. If it is very long, 
the teacher would try to dictate it ata very fast speed and the 
Students shall try to write quickly. This may have an adverse 
effect. The students may commit mistakes and the teacher may 
Not carry out the correction thoroughly and properly. It may 
Sometimes lead to fulfilment of formalities only. It has rightly 
been said : 

_ “Itis not the quantity dictated but the amount corrected 
which constitutes the educational value of the exercises”. 


The passage should be interesting and knowledgeable. — 
The Passage selected for dictation should be of interest = me 
students, Tt should not be Greek and Latin for them. It shout 
not be packed with unknown words. Passages that contain s 
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i o the 
names of persons, places and objects that are not known t 
students, may not be selected for dictation . 


i her 
There are certain other precautions as well that the teac 


i ictati ions 
has to undertake before taking to dictation. These precaut 
are of immediate importance. 


ts 
2. Delivery.—After selecting the passage, the teacher star 


J uld 
delivering it to the students. In this regard, the teachers sho 
take recourse to the following : 


ge has been selected, the teacher should 
the class and read out the whole pasien 
slowly and clearly so that the students may have some idea o. d 
e the students to listen to it attentively pn A 
he passage. This knowledge is helpful m 
the process of dictation. If a particu 
student fails to liste 


} ke 
n a particular word or so, he can ta 
advantage of his past knowledge, 


(b) The teacher should als 
seated and they have with them the wr 
should be sufficient distance be 
Without this, there is likelihoo 


(c) The teacher should so stand in the class that he may 
have an eye on every student, 


His position should be visible t° 
every student. Further, his 


delivery should be audible t? 
everyone, 

(d) After the teacher has don 
dictation, ictati 


+ . . e 
(e) While dictating, too much of repetition should not b 
done. One sentence should be dictated once only. If it is repea er 
Many a times, it is possible that the students May not pay prop 
attention to it, 


(g) There should be iet in the elas 
room while the dictation ig complete calm and quiet in 
and the chairs is likely to disturb the di 
also be well traine 


Ctation. Students show” 
. d as not 
in progress, 


z s 19 
to put questions while the dictation 


Ta 


n 


y 
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(h) After writing out a phrase, the students should look at 
the teacher so that he may know that the students have written 
what he has dictated. Then he shall speak out the next phrase. 
The teacher should keep an eye on almost all the students. Their 
speed of dictation should not be guided by the speed of writing 
of one or two students. On the other hand, too much of attention 
should not be given to the students who are very much behind 
the class. Those students who are either small or hard of hearing, 
should be made to sit on the front benches. 


(i) As soon as the teacher has finished dictating the passage, 
he should repeat it. This repetition will enable the students to 
correct the mistakes that might have crept in, In this process 
also, too much repetition of phrases is not good. “Lhe passage 
should be repeated once only and at a proper speed. 

(j) The teachers should collect the answer books without 
letting the discipline being spoiled. 


3. Correction work.—Correction js the most important 
phase of dictation. Without this process, the entire purpose of the 
dictation shall be frustrated. The teacher should observe this 
work very cautiously and consciously. There are various methods 
that may be employed in correction work. All these methods can 
Serve the purpose if they are applied with caution, integrity and 
scientific outlook. The following three methods may be employed 
in correction work : 


(i) Correction by the teacher.—The teacher should take 
to correction work himself. This method can be conveniently and 
efficiently employed in classes of the medium size. This gives an 
idea of the attendance of the students individually. He becomes 
aware of the students’ knowledge of the spelling. With the help 
of this correction, the power of concentration, correctness, propriety, 
elc., of the students are also assessed. It is also possible to 
encourage the students to work with greater zeal. But in classes 
of the bigger size this method cannot be conveniently and efficiently 
employed. 

(ii) Mutual correction method.—This method is also used 
to a great extent. In mutual correction method, after finishing 
the delivery of the passage selected for dictation, the teacher asks 
the students to exchange their note books. When the students 
have done this, he writes out the difficult words on the blackboard 
and the students correct them. In this method, the teacher has to 
pay a good deal of attention to the discipline and the control in 
the class room. If the teacher is not very cautious and alive, the 
students of the class may, due to partiality and carelessness spoil 
the correction. They may mark the wrong words as correct an 
correct words as wrong. 


( 
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. . form- 
Mutual correction method can be improved in another to Ke 
The teacher may correct one or two answer books an ks. The 
may ask the students to correct the remaining answer books. 
following comment in this regard is quite apt : 


“This will prevent an 


he 
y mutual arrangement among t 
children with regard 


2 
to altecation or neglect of errors. 


ince th 
This method has a Psychological drawback. Since the 


5 is ma 
mistakes of student are corrected by their fellow-men, this may 
have an adverse effect on them, 


passage as written by hi 


in 
fully employed, requires high moral standard to be generated 1 
the students, The tea 


` is 
cher should try to experiment with thi 
method. 


CONCLUSIONS 
The following points emer 


l. The teacher should select a proper passage for dictation 
and give it out slowly and clearly. 


2. He should also see that t 

a 
be taken 
manner, 


ge from the above discussion : 


he seating arrangement is proper: 
After the delivery of th 
u 


t ld 
p ) © Passage, the correction shou 
P. This Correction wo 


rk should be done in a scientific 


= orally in the class-ro . They may also be 
given home task th Ag: et Re PAL hey 3 sn of those 
s. 


i H ice f 
ise This home task may be in the form of composition © 


CHAPTER IX 


SPELLING IN ENGLISH TEACHING 


aw Loy rire 


Q. Write short essay on the method of spelling 


teaching, 


Ans. Introduction.—According to Prof, T. K. N. Menon 
and Dr, M. S. Patel, “The old psychology looked upon spelling as 
Seachad of training memory and was responsible for the practice 

learning lists of isolated word like a parrot. Modern researches 
nave shown that memory plays a comparatively minor role ia 
pee otizing spelling. It has shown that pupil, after careful 
Seen, may be able to write and isolate words ina list 
marately, but he may not be able to spell words accurately when 
ARE in sentences. Hence it is necessary that the learning of 
ing ct Should be very closely associated with situations demand- 
8 Correct spelling.” 


ish.—English is a foreign 
zatu like Hindi. It is, therefore, 
ing of peat there should be a lot of difference between the eas 
b Ate two. So far as the teaching of the spelling is concerned, 
Which 1¢ languages are completely different. The script of Hindi, 
the is known as Devnagri script, is perfectly phonetic. n : 
most hand, the English script isnot phonetic. We can at the 
call the English script as symbolic. 


to In Hindi if the pronunciation of an important word is known 
i us, we shall be able to know its spelling on the basis of pronun- 
ation, Butin English itis mot s9- Pronunciation 1n English 
3 S little to do with the spelling. For example, seas, Cease ; 
Batons dear deer ; etc., have a common of similar pronunciation 
ut there is alot of difference in their spelling. Oa the other 
cane words dake ‘put’, ‘but’, ‘cut’, ‘come’ and ‘home’ ete. have 
as ilar spelling, but there is a lot of difference in their pronuno ej 
s Jii In the teaching of English it i a vital quəstion—shoul 
ee ing be taught in a systematic manner? There are those who 
eas that there should be no systematic teaching of spelling, 
th that pupils will pick up sp2lling as they go along. There gare 
ose who go to the opposite extreme and advocate learning spe ing 
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ood 

i is true that those who are go s 

rules and long lists of words. xi H eet ee ait p elin E 
ick i . Thatis parti 

They seem to pick it up as Po aalas N 


4 age 
in the teaching of English langu 8 


1d of 
Before the modern Psychologists had their say in the fiele, 
education, a list of difficult words wa 


at a boy may learn ae 
> but he is quite capable of straig 
spelling scme of those 


> dov 
very words wrongly when he sits 4 rell 
to write a paragraph 


; c 
cf asking him to cram the spelling. ou pas 
nowledge of the spelling shal] be Practical and stable. the 
generally been see put 


t 
Trect spelling of the words, tha 
d up. Up to thj d eed 
learn th i n 
i e lists of the words. In 
lists, the words have been classifi 

difficult, 


. ein8 
ed according to their b the 
inci Tse books, the words 
Principle of « a 


have been arcane ee are 
Tom Simplicity to Difficulty’, The stude 
Supposed to cram these words, er 
This System has a defect, I 
to ask from 


ach 

t is not possible for the te rd 
correct spelling of every ling 

> satisfies himself by asking the oe pts: 
portant and ifficult words from certain st shorts 
em © words of the next list. In ple to 
e. If certain students Tie whole 
m Words, it is presumed that t tent © 
nt the Spelling of al] the words and it is compete! 


of certain im 


i 
| 
| 
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going ahead. This system does not seem to be very scientific and 
Correct ; on the other hand, it is also very dry and difficult for the 
Students. It does not benefit the students in any way. 


This method contains several defects, the more important ones 
are as follows: s 


l. The list of the words contains certain such words that 
are not very much used in practical life, or their use is simply 
nominal, 


_2. The students have to cram certain words that are beyond 
their age group and mental intelligence. 


3. It is not necessary that the students, who have crammed 
certain words, may be able to describe them correctly. Generally, 
it is seen that they commit mistakes in putting those words into 
black and white. It is, therefore, necessary to have a practice of 
Writing as well. 


4. The task of remembering or learning the spelling of the 
words is dry and uninteresting. It shall, therefore, be better if 
the wcrds whose spelling is to be learnt, should be connected with 
the written material and then the students may be asked to remem- 

er them. In this regard, transcription is more useful. So far as 
dictation is ccncerned, it may incidentally be a means of testing 
Spelling but it carnot in itself be a means of teaching spelling. 


Learning of spelling by Rote Memory is neither very 
Practical nor very useful.—Psychologists are of the opinion that 
it is neither practical nor useful for the students to learn the spell- 
ing by rote memory. Pupils must get plenty of practice in writing 
Words also. Only practice of writing can give a stable knowledge 
of the spellings of the words. Students should, therefore, be 
taught the words, necessary for their standard, with the help of 
Writing. These words should be selected on the basis of knowledge 
Acquired by the students through their text books. Besides, these 
Words can also be determined by the mistakes that the students 
‘cmmit in writing the spellings of certain words. The more a 
Student is asked to practise the writing of certain words the more he 
Shall learn them. It has rightly been said, “The spelling 
involves sight, hearing, the muscular movement of the arms, the 

ands and the fingers, the muscular movement of the vocal cords, 
the tectile sensaticn in the hands, joints and vocal cords and all 
l ese must be perfectly harmonized and co-ordinated before the 
Spelling of a word can be measured.” 


Importance of correct pronunciation in teaching of 
Spelling.— Correct pronunciation ofa word is helpful for learning 
€ correct spelling. The teacher should, therefore, try to pIo- 
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d 7 
ine can lea! 
nounce the words very correctly and clearly. Such eee own 
to learning of the spellings correctly. The wor Pane D efor 
on the black-board should be legible and clearly ee he shou g 
the teacher launches upon the task of teaching of spe ‘5 this analys 
‘bring out clearly the meaning of the word. Due nar in 

and explanation, the word shall establish its own 


: learniag 
mind of the students. This image will be very helpful in 


+5 why it 
is W 

and writing out the correct spelling of the word. That 

is said : 


becom? 
“Words instead of being arbitrary fumbles of letters 
g meaningful tools indeed in written expression. develo? ; 
The aim of the teaching of spelling should bento to writ 
into the students, that Capacity which may enable on nature ' 
the spelling of the words correctly in a spontaneous a attemp 
manner, For this, they may not have to make any i words t f 
They should simply have so much of knowledge of Ta is corre 
they may, on the first glance, detect whether the spe i 5 in 
or not. Unless this much of power has been deve splat: Pr 
students, their knowledge of spelling shall not be comple 
fessor Gorden has aptly remarked ; 

“In whatever else ori 
pupil, in spellin, 


livin 


nly ip 
ety 
d ever 


oa. 
5 
2 
= 
G 
B 
p 
< 
fey 
oO 
8 
O 
o 
£ 
Y 
8 
Qa 
FI 
Ñ 
a 
s 
= 
= 
Pep A 


Out ina reasonable mai 
Spell one word Correctly j 
who is to read what is wri 
a lack of good ed 


F 
CAUSES OF THE LACK OF KNOWLEDGE O 
CORRECT SPELLING 


kaowlede 
Various factors are responsible for the incorrect ; 
of the spellings. These fa 


W: 
ctors are being enumerated belo A vet} 

4 
. (Ina schools, teaching of English does not occupy ĉ thi 
ımportant place. Tt ; 


to ie 
l ue i 
is 8iven a secondary place. Piate 4 

students do not learn the spellings regularly and in 

manner. 


(2) In En lish word 
There are $ R 


t unci 10! i 
: ave a similar sound in pronu" = pe 
but there isa lot of difference ; 
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and, there are certain words that have similar pronunciation 

a ze a lot of difference in their sound of pronunciation 

all Bae ound, wound ; come, home ; great, cheat ; etc. Due to 

d se vagaries of the rules, it is not possible to teach the 
ents the spellings in a scientific manner. 


M: (3) „Whether the student is taught the spelling by ‘Sentence 
ee or ‘See and Pronounce Method,’ there is no difference 
ae 1s knowledge of the spellings. In all these methods, he gains a 
Rec knowledge of the spellings of the words. It is not 

ssible for him to acquire the complete knowledge of the under- 
“Ying mystery of the spelling of the different words. 


ane Yet another cause of the lack of knowledge of correct 
or, Lae is that in the beginning a good deal of stress is laid on the 
K work of the students. They have very little written work to 
ie Without the practice of the written work, it is not possible 
ave the real knowledge of the spellings of the words. 


sati © The method of teaching spelling is not scientific and 

side actory. Even if the teachers want to pay attention to this 

of e, they get fed up due to the incompleteness and the dryness 
the method. 


f O) If the students are made to learn and cram certain lists 
the vord they also learn certain words that are rarely used in 
Word ritten job. In other words, the list of words contains certain 
«rds that are not very much used in practical life, or their use 
Studa PIY, nominal. Due to this situation, a lot of energy of the 
able = ts is wasted. As already stated, students are not always 
Crammed. out the correct spellings of the words that they have 


t „Dee toall these factors, it is necessary for the teachers to 
Eye active steps in this direction. Although the spelling teaching 
te, difficult task in the teaching of the English language, yet the 


ra have to do it and make it as interesting as it is possible 
em. 


e Certain suggestions that may be useful and practical in 
| rate ching of spellings.—Here, we are discussing certain 
Wane that may be useful in the teaching and learning of 


p- 
Oo -ai 


pent? Students should not be made to learn and practise the- 
ites poche words that are of little use to them in their 
ork. 


kaa spelling of the new words should not be taught 
ently. It means that the spelliag of those words should not 
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£ 
5 : ition 4% 
be learnt without giving any consideration to ne pos necte 
situation of the words in the sentence. If the ae shall be abli 
with the text book or the written work, the stude 

to learn it easily and conveniently. 


eC 

on elt ice of the com 

3) While the student is given the practice teach 
gee or correcting the wrong spelling of the Wordle spelli 
should not only point out the mistake or the cone correc 
of the word but he should also write out the wo o 


o! 
on the black-board. He may also do so on the answer 
the student, 


ns spel” 
(4) If the teacher wants to tell a new word and ii pn ” 

to the students, he should write it out legibly and cle: E writ 

black-board. The teacher should be very cautious 

out the spelling of the word, 


t 
sords # of 
(5) The students should be taught only a few eae Hi 
time. Ifa big group of words is placed before pee a 
it is possible that they may not be able to learn anyt 


(6) In order 
ly, they should 


ret 
art 
the whole, 


A co! 
to make the students learn the spalne par 
be encouraged to know the words stu en 
While certain words are put before t the ba 
for learning their spelling, they should be classified ee are ol 
Pronunciation, classification, Meaning, etc. If the wora m que 
fied on these scientific basis, the students shall learn t 


MES 
THE PLAYWAY METHOD AND SPELLING G4 


Interest in spellin 
ethod and Spelling 
students learn t 
Practice, but m 
nless the lear, 
Not become vye 


vi 

i play" 

§ may be created by using the ping i 

Games, This is a new method it if 

he spellings, It does not do are sciegi 

akes the practice more interesting gees, i 

ning of spelling is converted into a g d 
Ty interesting. 


pe 
eloP 
_ ‘Combined recreation with learning help to dev 
habits,” 


Spelling Games 


ful y 
and Playway Method is very US°™ jasy 
students of 


igher ©. w 
the lower classes. For the students of Hee er tosl 

ces not seem to be very scientific and correct. In it is 2° 
the Playway method and i 


spelling games a success, 
to chserve the following c 


onditions : 
, (1) The whole 
unit or it may b 


{5 
pi 
ge. 
well OF” 
class should be either a very | 


Se 
© divided into two or three small grouP 
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(2) Before starting the play, the teacher should explain the: 
Rene fully before the students. The students should be told about 
the game before they take part in it. 


(3) The feeling of competition should find no place in these 
games. 


tio Tf the teaching of spelling is imparted, with the above men- 

aay conditions in view, it is possible that some success may be 

in ae with the boys of lower classes. The following quotation, 
is regard, depicts the situation correctly : 


wo “Making of words out of the component letters of one given, 

ae making and spelling out words with the aid of dictionary 
4 thee out the right order of letters, spelling more words similar 
Wo; ay one given, adding games, making singulars and. plurals, 
sile, problems, giving synonyms and antonyms, and spelling them 
pee letter hunt, hunting, honomism, ete”? 


t 


in hunese suggestions have been put forward by W 
hea book entitled ‘Suggestions for the Teaching 

gu Saage in India’ and Professor H. R. Bhatia in his boo! 

8Bestions for the Teaching of English Spelling’. 


These suggestions, if properly used by the teachers, can 


‘rely yield some good results. 
of spelling.—The 


indi Individual differences in teaching 
i tal role in the learn- 


ing ae differences of the students play a vi i 
With th, € spelling of the words. The teachers are confronte 
Should € difficulty of individual differences of the students. They 
Words,” i: herefore, while giving the teaching of the spelling of the 
Should pP. the individual differences in their mind. The teachers 
Giffin PAY individual attention to the students and remove their 
ties in regard to spe'ling. 


| Kee, 
n f 
Observation and extra reading 


Sure ae student develops the habit of reading new things, he is 
i tan in contact with new words. 
Y read, the more of new words he s. r 
thei al therefore, encourage the students to read things outside 
Prepa, ass books, The students should also be encouraged to 
re list of new words: 

Soes The power ofkeen observation, if developed in the students, 
\ My Ords, 28 way in helping them to learn the spellings of the 
The on th the students go on reading only and do not pay atten- 

) aem, “pp. Pelling of the words, it shall be of very little use £ 
us, besides encouraging the students to read things outside 
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their class books, they should also be encouraged to develop i 


habit of observing the words and understanding them. 


In higher cłasses, students acquire knowledge only by 5 
observation. When we see that the students write ee 
spelling, we find that they have done it either due to careles 
or due to lack of practice, Such a practice has to be chang oi 
the attention of the students has to be focussed on this P 
Without all this, the success shall continue to allude us. 


CHAPTER X 


PRONUNCIATION IN ENGLISH TEACHING 
Se ee E) 


Gi Q. ‘Pronunciation is the soul of English language’. 
t ive your views on this statement and throw light on the 
‘aching of pronunciation in English language? 


4 Ans. It has been rightly remarked, “A language is learnt not 
nly that we might read and write but also converse in it. Good 

Pronunciation is a hallmark of culture and it is the duty of the 
“cher to teach the pupils to speak English approximately as an 
nglishman does.” 


| IMPORTANCE OF ORAL METHOD 


oral In the beginning, a good deal of importance is attached to the 
‘an Work of the student in the teaching of English. It is natural 
_ useful as well. Ifa person is able to converse in a language 

late “lently and fluently, then he is supposed to possess control over 
lang, J question is, when and how it shall be possible to speak the 
Benen age fluently and effectively. Another question, which 4 
erally asked, is when does a language sound attractive spoken ? 


caught answer to these questions are readily available. Various 
that ro have furnished scientific answers as well. They say 
Speak, € spoken language shall be attractive and effective the 
€r pronounces the words correctly and nicely. 


“Pe English is a foreign language and most of our children cannot 


Engli i hi living in an 
at glish as Englishman. Only those who are g 

come? here where aan of the persons speak Enghish, can have a 
‘On Pronunciation. Therefore, we have to play greater stress 


Practise Pronunciation. While a teacher is asking the student to 

Corre. 2 Word or sentence, he should be fully conscious about the 

Stude, Pronunciation of the words. If he does not do so and the 

likey 4 learns the wrong pronunciation of the words, he is quite 

Recess to develop a wrong idea of the words. It is, therefore, 
ee to be very cautious in this regard. 


ing F lation o i i in the teach- 
a; Onunciati ccu] ry important place 1 

JS Of Engi; pies a ve: Pp 7 
} glish language. It is also not easy to learn the pronun 
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: e 
ciation correctly. The student should be asked to practise tf 
pronunciation of the important words when he should oT ie 
made to practise the correct pronunciation of these words. d their 
students are able to learn the importance of the words, an they 
proper use but they continue to pronounce them incorrectly, seal 
actually destroy the soul of those words. It is generally The 
that in the schools most of the students fall in this category: . n of 
teacher should give the knowledge of the correct pronunciatio 


i t ing 
the words while he is teaching, either the meaning or the SP Yj 
of the words. 


e 
In fact, the pronunciation starts with the learning of H 
alphabets, As soon as the students have taken up the learning 
A B CD, they should be made to know the correct pronuncia sii 
of all these words. Generally, the students pronounce e 
‘Yem’, ‘N’ as ‘Yen’, ‘L’ as ‘Yel’ and ‘F’ as ‘Yef but the teac al 
do not mind it, Sometimes, even the teachers are not very vA of 
it, This situation is also very much responsible for the learn od 
the wrong pronunciation, Later on, this wrong pronuncis 05 
becomes a part of the habit and then constantly a man He i and 
under the influence of it. In this regard, Professor Bhanda” iy 4 
others have rightly remarked, “Learning to speak is | ag It t0 
matter of habit. Bad habits once acquired are very diffe pil 
eradicate, Therefore, it is essential to instil correct speech 
from the very beginning.’ p 
ses 
> correct pronunciation, spoken language acquis 
beauty and it attracts the hearer. Without the anita pron poth 


tion, one cannot attract the listener. The listener is only 4 
when we know the 


y correct pr iati the words- A 
times we see that persons, er AEL ‘English $ whol 
pronounce the word in such a grotesque manner that te ot 
beauty is lost. People are not attracted towards it. Such PO ihe 
are well aware of the use of the words, they have control 
language, they have the flow but, due to one mistake off 
Pronunciation, the entire i i 


feo to acquire the 
eacher should encourage the students to do so. Us 


Due to co 


: ly Mao! 

over the language shall be acquired 07 :,004 

the person has acquired the eeen P dan Pronunsj / 
at any cost, ant of the language, It should not be ™ 


i 


ME , eÀ 
THOD OF TEACHING OF PRONUNCIAT! is! 
Som r atio? il 

natural zi of the scholars think that correct pronunci eve” 


ift i ; 
and it cannot be achieved by practice. 
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1s. not so. It is only the practice that makes the man perfect in 
Pronunciation. Correct pronunciation is nothing but a matter of 
habit. In the words of Professor Bhandari and others: 


s... Correct pronunciation is not merely a matter of making 
the individual sound correctly. It is how these sound combine 
and change when used in words and sentences. That is of the 
greatest importance. So, in addition, the teacher must master 


also the Stress, Rythm and Intonation of spoken language.” 


In order to achieve all this, the teacher should take to the 
following methods : 


(a) The teacher can teach correct pronunciation with the 
help of the lessons that may be read aloud or loudly. This can 
also be taught with the help of other oral lessons as well. 


(6) Opportunity for teaching pronunciation can be secured 
while teaching other text books or of Rapid Reading. 


. (c) There is no definite time for teaching the correct pronun- 
ciation. It may be taught at any time. 


(d) The words that occur in the lessons that have been loudly 
read should be correctly pronounced. Students should also be 
aed to practise the correct pronunciation of these words. First 
ofall, the teacher should himself pronounce those words correctly 
and then he should make the student repeat them. 


of (e) It is not at all advisable to write out the pronunciation 

ih these words in the mother tongue or some other language on 
€ black-board. It is not possible to convey the sounds of one 

anguage exactly through the sounds of the other language. 


(F) Oral practice of pronunciation is enough. 


teagi ®) While the students are repeating the pronunciation, the 

Š er should see that the pronunciation is done correctly and in 

stud, way the students should be asked to pronounce it. Ifthe 
ents do not do so, the teacher may remind them of it. 

Bact! ) The teacher may also prepare a list of such words whose 

Shall E of pronunciation is needed. In such a way the students. 

themselves learn the pronunciation. 


Following are some of the methods of teaching pronunciation : 


ta an) Listening and imitation.—Ears play an important role 
the pr Mental development. The students should be made to learn 
teach “ses Of listening and imitating the pronunciations. e 
he shou should, first of all, pronounce a word correctly and then. 

Suld ask every student to repeat the pronunciation correctly. 
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i rrect 
With this process the student shall have enough practice of co 
pronunciation. This method is easy and convenient. 


S iO 

Some of the teachers think that the collective imitation be 
best way to teach the boys correct pronunciation. It is i atively. 
wrong belief. It we ask the boys to pronunce a word co A n 
how will we be able to know who has pronounced it corta a is 
who has not. In listening and imitation method, a © hee to 
made and in that chorus it is not possible for the teac fae 
detect which student is pronouncing correctly and which “Ee 
is pronouncing wrong. In fact, the student should be as 
pronounce the words individually. nad 
thoa: 


(ii) Method of phonetics.—This is called a scientific me ideal 


In this method the teacher Presents before the students ma sou 
form of the pronunciation of a word. Then he explains the uctute 
and the movements of those sounds. He also explains the Sie of 
of the vocal organs and their movements in the pronunciatio e 
a word. In other words, he explains, in a scientific mann ut the 
pronunciation of the words. The students are also told abel this 
Various classifications of the sound and other symbols. 
knowledge makes them stand on a sound footing. 


A 05 
This method is very useful and scientific. ‘There is 00 
bility of any inference drawing in it. All the rules are sc very 
and solid. Ifa child understands the rules once, there 
little likelihood of his committing the mistakes in future. 


fi ia pased 
This method is called the Phonetic Method, because it 15 
on phonetics, 


sie 
c 


al 
. 5 i 
In this method the teacher, after explaining all the rule ggo 
details, asks the students to repeat them and the pronu 


onu 
of the words. The students do it and their knowledge of P" 
Ciation is well founded, 


508 
ay 
. The method of phonetic is not useful for the students E siv 
in the lower classes, The young boys are not able ude 
phonetics and learn pronunciation through it. So, for such tural 10 
those methods should be applied that are easy an nê pen 4 
imitate Cor them the best method would be co en outage ache 
amitate correct and ideal Pronunciation as presented by t i is! 


in EDS 

If the students are not able to understand certain i ioh 

Ta the teacher should, with the help of the phonetic® ip, eo 
the Movements of the vocal organs and guide the student®, | gis 


tegard. In this Tefere i 
nce, hes Elson j 
method and Presentation. Shs ie j 


th? 
The students may also be explained, with the help of 
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tinction between the sounds of the mother tongue and the English 
language. This may have some more time for the teacher. Success 
shall be long standing. When the students are made to practise 
all these methods in the lower classes, they develop a babit for 
good pronunciation in higher classes and there they are very 
successful, 


With the growth in classes, more and more use ofthe laws of 
Phonetics should be made. The students should be told about the 
rules and laws of the Phonetics. So faras the knowledge of the 
laws of Phonetics is concerned, the teacher should play an active 
part and he should try to explain the pronunciation to the students 
with the help of the laws of Phonetics. When the students have 
acquired the knowledge of the laws ofthe Phonetics, they shall 

ecome self-dependent and shall try to pronounce the words on 
their own. Later on, in higher classes, the student shall acquire 
me habit of finding out the correct pronunciation with the help of 
the dictionaries cf the foreign languages and shall also learn to 
Pronounce them correctly. 


THE ROLE OF THE TEACHER 


to The role of the teacher does not finish with all this. He has 
th Correct the pronunciation of the students while he is teaching 

hy text books, The students do not learn things all at once. 
t a 80 on learning, as they can, on improving their knowledge of 
ei bject: If the students commit mistakes, even when the 
or i er has told them once or twice, they should not be discouraged 
t rritated. He should, while he is teaching a lesson and making 

students to read loudly or he himself is doing so, encourage 
to 2 to take to correct pronunciation, Ifthe students continue 
A ieee incorrectly certain words, the teacher should prepare 
tion of such words and explain to the boys the correct pronuncia- 
shou 1 So far as the correct pronunciation is concerned, the teacher 

uld ask the students to repeat it. 


CONCLUSIONS 


teachi Pronunciation occupies a very important place in the 
tion ing of the English language. Without the correct pronuncia- 
» the English language cannot be learnt properly. 


ten Today the teachers are more active in this field and are 
& to tell the students the correct pronunciation. 


In English schools teachers are very particular in this 


3. 
Te h 
Sard. They lay a good deal of stress on the correct pronuncia- 
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tion of the words. It is on account of this that the students coming 
out of English schools are able to converse in English languag 
more correctly and in a better manner. 


4.. Correct pronunciation puts life into the spoken word. 


5. Spoken word is very important in our social life. The 
fore, every teacher of English should pay a good deal of attenti 
towards correct pronunciation and encourage the students 
acquire it. 
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IMPORTANCE OF READING IN THE TEACHING 
OF ENGLISH 


h 4 aaa hing 

. Describe briefly the place of reading in the teac! 

of Eglin EE Give out the merits and demerits of 
e aloud reading and the silent reading. 


Ans. Reading isa very important aspect of the education. 
The Reming eee aibeuod E termed as ‘Knowledge of Three 
’s—Reading, Writing and Arithmetic’. Out of these three, 
reading occupies the first place. In other words, it is the reading 
that is the beginning of education. It opens the door of knowledge. 
scholar has rightly remarked, “Reading habits not only help 
the individual in accumulating stores of knowledge and isao 
rom the cultural heritage, but are alsoa very ennobling an 
stimulating pursuit for lesser hours—lesser hours not during the 
acuve Period of life but also, and more significantly, during the 
Period when man has retired from active life.” 


Reading enables us to solve the various problems of the 
j22guage, it eae a means by which the unbounded field of 
~owledge lies open before us. “If once the love of reading 1s 
m talled, it may begin if rightly directed, a powerful lever both in 
Moral and intellectual, as well as to social advancement. 


It p Reading is meaningful.—Generally, reading is meaningful. 
as three elements implied in it,— 
(a) Symbol, 
(b) Sound, and 
(c) Sense, 


The combination of all these three is the meaningful reading. 


Types of Reading.—Reading is of two types—(2) Aloud 
gading, and (b) Silent Reading. Nowadays greater stress is laid 
ent 7 : 
sp Cation employ silent reading. Aloud reading is good for the 
tdents 
“If pronunciation. 


THE TEACHING OF ENGLISH 
4 E TE. 
5 


d the 
ue an the 
in the reading of the mother a tha ei 
ance te Jish angana e cay, cts passage! ‘ney 
ete Sa ae de efficient in reading 5 
ld be mai 
students shou 


t 
W. jent in ib; 
Vi e efficie i 
ther tongue. hen they have becom ; 
their motne: 


: Hence 

English. student 

ad the passages from ake the st a 

should a a as is eae that they SE ae myst aA ie 

a sacred du ding. In this r > explain ‘a 

eee acd houia be fully and Peper tient ag renet 

ao A AA rally it is noticed a uat in a better M f this 
r ER Sa is capable of reading Englis 

is Mo 


: t 
lishmen 
i m!’ 
The teacher should take interest in the accomp 
e 
task. 


to 
e so asi 
i d good TYP conta A 
be ofan attractive an shoul it 
eae read them. These Eee: for W wort to 
eae ial hat is of the liking for the stu 1 shoul oat agi 
RA tbe words, the content materia dents of thay i 
eee he o tural traits and talents of the ana stories, 
ir hk forthe beginners contains pictures d sart 
certainly attract the students to read aes Beri show oro a 
Process of Reading.—The process o. that eal) ays ation 
ina regular and scientific manner from ith the oral € ation 
at ti if The reading should go along wit have correlat ii 
a the oral education and the readin ik oo 
them. Ifit goes along the oral work, it With the help vg 
that may come in the path of reading. SE 
teaching the students shall learn the corre E prona 
of the words that may come in their way ọ 


hi 1 
i the teac™ nd 10 
The time-table should be so organised by ea wor Ppr the 
may devote about 20 to 25 minutes for Be ce writing d 
minutes to the task of reading and EE in the cla! 
This shall provide a change to the maces 
shall not get fed up with the routine work. 
Dr. Michael West has su 
the reading process :— 
(a) Word Recognition ; 


(b) Word Interpretation ; 
esis : 


pe 
er thay {0 


$ 
tag? 
r ye $ 
ggested the following fi 


rouping ; and 
(e) Skinning, 
Prof. William S. Gr 
the following words ;— 


“Reading invol including 
Meaning in their essential relation, inclu 
thoroughness of comprehension.” 


i! 
din’ 
e 
soe of f 
. ‘ocess ) 
ey has described the pr jee oH 
e 
A tant cy 
ves the recognition of impor accul4 
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According to him, “Reading is also a form of experience that 
modifies personality.” William S. Grey omits the stage of wor 
recognition from this definition. But it cannot be omitted. It 
should be properly utilised. 


The teacher should try to utilise the various stages of the 
acquire the 


process of reading in a way that the students may 

practice of reading fluently and conversing in the language in an 
efficient manner. In fact, training of good speaking is an essential 
Part of reading. . 


METHODS OF TEACHING 


ii Generally, the students, who try to learn English, are asked 
o adopt the following five methods in reading :— 


1. Phonetic or Alphabet Method of Reading ; 
. The Phonetic Method or Phonic Method ; 
Word Method or Look and Say Method of Reading ; 


Sentence Method of Reading ; and 
The Story Method. 
Let us talk about them a bit in detail. 


Bag 1. Phonetic or Alphabet Method of Reading.—On the 
iai of this method, the students, in the first instance, are trained to 
the and have the knowledge of the alphabets and letters. Thea 
child ie taught the words and their spellings. For example, ifa 
he sh is to be taught to read or write, the word ‘rat’, then at first, 
SOU all be taught the word on the basis of the various letters and 

nds that form the word ‘rat’. First of all, he shall be given 


t! 
xe knowledge of various sounds, t. e —R—A—T—then he shall 
aught that the combination of all these three sounds and letters 
ined to him that 


th ety he word ‘rat’. Then, it shall be expla 
when e is also applicable on other words. Later on these words, 
tau; eic together, form the sentence and the student is 
ae to read them. With a constant practice the student 
X Pare eficiency, in reading the words and, later on, the sentences. 

- this t, it is from here that the real reading starts. According to 
Ro or method of reading, the student is made to acquaint 
he m with new words. The student is also encouraged to know 
eaning of the words so that he may acquire efficiency in their 


Teadj 
ing and uaderstand them correctly. 


oe ey 


Criticism,—The phonetic or alphabet method of reading has 
tics of this theory have 


t been accepted by all. Many of the ort 
Po pted by all. y 
‘ted out the following demerits of this method :— 


Not 
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. t indi- 
(1) Itis said that the sound of various lottere aes 
cate the correct pronunciation of those sounds and le . 


s likely 
students are guided in reading through this method, they are 
to have a bad pronunciation 


A : sting 
(2) In the beginning, the reading material is not aos agai 
for the students. Ifa particular thing is repeated again 
the students are likely to develop a disgust for that thing. 


reek 
This is a traditional method. Since the times of Ee 
and Roman empires, it has been used in the education. t occupy. 
with the new researches on education, this method does ay methods 
the respectable position that it did in those days. Ne 
ave replaced this traditional method, In the 
2. The Phonetic Method or Phonic Method a 
Phonetic method of reading, more importance is gi nition 
sounds of the letters and not the letters, “The recog ractised 
Pronunciation of series, like La, Le, Li, Lo, Lu, van ie wi It 
then combination of two, three or more letters, final sy! ence f; 
combined into words, and words into phrases and sente dn? 


; a 

arn to combine them into sy! 

the language. tall! 
. . . . i tio, eg 
This method is applied in a different manner. Firs ord 
Students are explained t 
The phonic method is saj ir sounds- d 
where the forms of the letters correspond with their so ‘cal 2” 
y mi ês 

gh this method is quite. eco Jangu? 
n the phonetic element in a 
out following two defects in it : 


Criticism.—Althoy 
Scientific and ig based o 
Ut critics have pointed he cory 
(1) It is difficult, rather impossible, to pronounce dificul! 
ponts without the aid of the vowels and so it shall be p 
ave an idea of the pure sound of the consonants. ussed S 
(2) Since in this method too much attention is inderst 
words recognition, it js Not possible for the student tO s what 
what he ig reading, Unless the student understar i 
reading he Cannot acquire the proper habit of reading. K o 
of MA 
chins ds, 
letters and the phrased from sie iatage oe of t e Wa wl 
the reading or teaching nits de 
» the words are taken as ware f 
e pictures, the students 
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learn and read them. In other words, it may be said that their 
Written name is told to the students with the help of the objects or 
t pictures. The students are then asked to pronounce the name 
Written below the objects or the pictures. Later on, a correlation 
1s established between the pronounced word and its meaning or 
Sense. This correlation about the word becomes stable. If the 
Students are given the knowledge of the words, then in their 
Memory the knowledge of the word as well as its pronunciation 
gets properly founded, and so the knowledge becomes stable. 

hen various words have been accumulated and collected, then 
the student acquires the habit of reading small sentences compre- 
hending of those words. The child takes a lot of interest in reading 
through this method. In this method complete units are given 
importance. It is also supported by Gestalt Psychology. _ The 

estalt Psychology is also a believer in whole instead of units or 
component parts. In this regard, the following quotation 1s quite 
‘mportant : 


.._ ‘‘.... Individual words are basic units of thoughts ; attention 
ìn reading is focussed on the meaning of what is read ; and the 
learning of the words as whole before their elements are singled 
Out corresponds closely with the way most children normally learn 
Visual forms.” 


_,, Criticism.—Although this method is quite practical but the 
critics have pointed out the following drawbacks in this theory : 


(1) This method does not help the students to develop the 
Power to recognise the words independently and correctly, Due 


to this d eG i i the reading by this 
method. rawback, it is not possible to improve the reading Dy 


(2) Word analysis is a difficult task. Generally, the teachers 
©t devote proper attention to this task. Such an omission 
S to many difficulties. 


But in spite of the above drawbacks, this method can serve a 
Of purpose, if it is scientifically applied by the teacher. 


do n 
leag 


lot 


4. Sentence or Phrase Method.—This method is based on 


theory that phrases are of a greater interest to the children 


the 
t g of the 


pn the words. It also lays greater stress on the meanin, 
tases In this regard it has rightly been said : 


“It is believed that since good readers recognise groups of 
words at each fixation of yes the Phrase Method should foster 
Pid growth in efficient reading.” 
Application of this method.—In this method, 
rally writes a phrase on the black-board. T 


the teacher 


8ene his board is 
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treated as a complete unit. The students are made to learn Oe 
phrase through imitation. They are made to repeat th 2 p a 
again and again. The teacher also tries to correlate t ie ha 
units with the units already learnt by the student. In fact, ae 
all the qualities of the Phrase Method. Here also greater § 

laid on the ‘Meaning of the Word or Phrase.’ 


3 5 rain me 
Merits of this method.—This method has certain ™ 
the more important ones are as follows : 


. . i om 
(1) It is a psychological method as Gestalt psychology 1S ° 
pletely and thoroughly observed in this method. 


rits. 


A is 
(2) It leads to meaningful efficient reading practice: ae 
method makes the reading work more practical, Besides, s o 
develop interest in reading. In the words of Schonell, helpi 
the greatest values of the Sentence Method lies in the fiy of 
offers to the pupils from the context and from the conti 
meaning that can be embodied in the material.” g sav 
(3) According to Anderson and Dearborn, this metho eners 


the students from the reading of every word. Thus, age 
is saved, 


i ; jve readin 
(4) This method develops the qualities of reflective roito 
a ee meaning and proper and accurat? akin ao! 
e words, It 7 A 
reasoning, : also develops the capacity © 


+. cert 
._, Demerits.—In spite of all these qualities and merits, that i 
TA have pointed out the demerits as well. They R conta 
the method, at first, only such sentences are taken up tht for og 
ee eae that the boys have practised in oral readin’ nes yi 
them, ie ince the words are old ones and there is 10> On 
other hand, te an epee pe much] OD interes the srud? 


n id that sinc known, 
also feel aoi, e the words are 


d+, of 
tho? o 
is ae rane Story Method.—It is not at all a new meth J 
Senta an extension and expansion of the phras? ken woa 
is intereta od, In this method a simple story #8 têig’s eW 
day e dealing with things connected with the ema in Ml 
there is. in which the sentences are not so long; So or 
he ees deal of repetition, First of all, the * the 4 v 
fa th EE s and they retell it until they know it 29°), be 
sentence is ther roughly. Then comes the reading: 
on the Board natt, The Opening half dozen sentences 
Special fram K tten out on cardboard strips» abe 
hey are nota he children read a whole sentence, 
not allowed to read it word for word. Knowle 


> Wri 


a 
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they have no difficulty in reading the sentences. The sentences 
are also in sets on strips of cardboards, with which the children 
work, or rather play, arranging their strips in the order of the 
sentences on the board. They pick out one when it is read by 
the teacher, or read those that the teacher indicates. In this way, 
they soon come to recognize which written sentences stand for 
which spoken sentences and progress is rapid. This has been 
recognized as the best method of teaching small children to read 
their mother-tongue. 


The greatest merit of this method is that it is based on the 
natural interest of the students in the stories. Due to this natural 
tendency, the students take interest in the reading and do a lot of 
Practice. As a result, their habit of reading grows a lot. 


In this method, as compared to Sentence Method, the 
houghts. 


Students get a more compact and complete unit of t 
Since in a story they get a chronological order of events, they also 


achieve an idea of the beginning and end. 


Interest of the students is generated in the story only when 
the teacher begins the story in an interesting manner. Then, the 
Various parts of the story ate described before the students in a 
Scientific and orderly manner. Later on, the students read the 
Story, as it has been put down on the black-board or is written in 
the book. Since the students have acquired the introductory 
Knowledge, they are able to recognise the words and sentences in 
the story. They are asked to repeat the various sentences of the 
Story and then they comprehend’ it properly. 


M Criticism.—This theory has also not been accepted by all. 

t any of the critics have pointed out several drawbacks in this 

mecty. It is said that this method expects two things at a oie 

t om the students, which may be difficult for them. Itis expecte 
rat they should remember the story and recognise the won si 

S is quite possible that the students may not do both the t ings 

p a time. They may get interest in the story and the main pur- 
ose of reading may get defeated. 


Which is the best method 


Generally, the question is asked—Which is the best method 
Tr practising the P ding ? Many educationists are of the view 
at Sentence Method is the best method for practising Da 
Patel in the words of Professor T. K. N. Menon and Di: TA 
ion > p£ the Sentence Method is well applied, it lays the Poa 

v oF all the attitudes and skills required for good rea Dee 

ang ential reading attitude, a clear grasp of meaning; accu ys 

independence in word recognition, intelligent reaction 
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what is real application of the idea 


i in 
required and the interest 
learning.” 


‘Types of Reading 


1) 
: s—( 
We have already seen that reading is of a seen 
reading aloud ; and (2) silent reading. We have 

that aloud reading or o; 


ver classes: 
ral reading is helpful for lower ¢ 
Now, we shall try to discuss about oral reading. 


(1) Oral Reading or Reading Aloud 
Oral readin 


X ntary 
& or reading aloud, is very useful in the RG: this 
and lower classes of the students, It is really painful to see t 


at 

e are 
Aims of Oral Reading or Reading Aloud here aching 
least following five objects which we can have whe. 
reading aloud : 


(1) It develops 
words Correctly, < 
articulation, correc 
so that voice may c 


a ronou, 
e students the capacity to Paciatio™ 
T i 


elt 
t intonation, 


À Z spec 
tight emphasis, tone, SP 


e 


‘ l wledg 
He can test his pupil’s kpo) to P” 

whether he knows a E 
ow to phrase words, how to enunciate C 


in the student 
Present their id 
According to 


e 

unt 

s the capacity to Pree ima 

leas before the audiet w 10 

W. M Rybura, eau 

evelop Teading as an art, so that pupils through Ha 

read aloud per expression and may learn, t listene™ 

to Convey the feeling behing the words to their di” 

(4) It also develo t iformi dane. oa 

a PS the uniformity of spee d 

(5) Oral Readin 


self-reliance in 5 


ndenc® i 
develops th lity of self-depe 
the Students, ee 
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Merits of Oral Reading.—Oral Reading is very helpful ia 
developing certain qualities in the students. It contains the 
following merits : 


i E i is a form 
(1) It has been rightly remarked, “Reading aloud is a 
of eae Due to his practice, ’a lot of comecen in he 
Pronunciation of the students takes place. They also develop 
Capacity to speak fluently and correctly. 


_ (2) With the practice of Oral Reading, the students develop: 
Various attractive methods of reading. 


(3) With this method, the students, by looking at others bring: 
Out many reforms and corrections in their reading process. 


iri iti hildren 
(4) Due to development of the spirit of competition, © 
Sy Des eh settee in the working of reading. This results 
into rapid progress and development. 


i i ised in a. 
(5) If Oral Reading or Reading Aloud is practise 
Proper and scientific matters then it gives life not valy te ie 
Words but the passage as a whole. A perfect reader can make 
ideas of the author clear before the listeners. 


inati i i e eyes. 
(6) It establishes co-ordination in the wo Cates 
and the ears, Due to this co-ordination, the studen 


Memorize things easily and quickly. 


in Si i If Aloud: 
(7) Thi i helpful in Silent Reading. 
Reading is pe 1i yo, iha students shall continue to pend 
eir mistakes in Silent Reading. Hence, in order i o 
vith the defects of Silent Reading, it is an useful method. Wr 
(8) Reading aloud leads to the development of the habit o 


Correct reading 


de, Demerits of Aloud Reading.—Reading aloud has certain 
“Merits as well, They have been enumerated below : 
is „ 2) In class room, we have a limited t i 
rep Ossible for one student only to perform aloud reading. Ros 
ot dining students shall continue to be passive Be arn 
Set any opportunity to partake in the working of the 5 
Wee ‘a 
that (2) Generally, in this method of reading, it is meee 
This -2'elligent and bright students of the class ge a eae 
hang lts in their improvement and progress while, Ore ia 
More) Weak and backward students go on becoming, SERS 
think backward, Consequently, the weak and EEE ab 
in them. they are neglected and develop the inte 


| 
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(3) This method is not good for shy students. 


ing leads t0 

(4) Psychologists say that this method of ae and the 

tension between a student and a student and t aul reading ty | 

teacher. Ifthe teacher gives more chance for a feel dissatisfie® 
certain student or certain students, other students 


«ation 
! z a situatio! 
They think that the teacher is becoming partial. Such 

is not at all healthy. 


P the 
pee jd 08, 
(5) In this method a gocd deal of EHR: Mea liete 
speed, rythm, sound, voice, etc. Due to all thesen 1 Ba aspec 
attention is paid to the content material, and so 
knowledge becomes more or less a zero. 


(6) Aloud readin 
work and practical life 
(7) Aloud read 
Person, who is habi 
deal and for a long 


erson 
g is generally not very useful for P 


a 
à Hencê, d 
ing consumes a lot of energy- 


gor” 
é tudy 4 
tuated of aloud reading, cannot $ | 
er period of time. 


e0 
spe 
“| 3 on the. ù 
(8) In this method, more attention is pee ensio? 
and the sound as compared to apprehension and co 


sary 
Conditions of 


. ces: 
Good Aloud Reading .—It is ne 
fulfil the following co 


nditions for a good aloud reading : i 


k bara 
A wea? po 
(2) The teacher should also give opportunity to the opP 
‘Ward student, 


i ami These tê 
d “to read the lesson in the class ro nities 
tunities should be in no way less than the opport M 
Provided to the intelligent and bright students. 


b 
(3) Before aloud reading, pronunciation should 
practised, If ¢ 


r ords ter 
passage has bear’ Pronunciation of the aenea a faul 
as þei : es 
An the reading, en properly practised, ther 


h 

nd P 

(4) Before al 3 ing of words @ 
E Bron afoud reading, the meaning 


Perly explained. 


(5) The mode] alo 
well organised and 


ne 
pile i: oe 
(6) The teach, hurdle W: hap. 
-dents are doing th lous wld not create any z 


i e or the | 
e aloud Teading of the passag J 


V, 
d be jo 

shoul? iat 

ud reading by the each y pres” w 
Sood. Students imitate this ve | 
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eae Mistakes should not be corrected simultaneously. The 
as rs should mark out the mistakes and correct them when the 
ents have finished aloud reading. 


2. Silent reading 
a is another form of reading. Itis said that, in order to 
the Bist aoe arrange the ideas, Silent Reading is more useful than 
Used in ud reading. Generally, it is the Silent Reading that is 
sound Tea life. If proper emphasis isto be laid upon the 
of all’th e speed, the rythm etc., aloud reading is good, but instead 
Dorie ese things, if ideas and the feelings are to be given 1m- 
ca ane then Silent Reading shall be more useful and good. 
the Shot, to W. M. Ryburn, “Most important for most peaple is 
Tead al of silent reading. For every one who needs to be able to 
Tead soud well there must be a hundred who need to be able to 
Portant auy: Training in silent reading is, therefore, most im- 
English or most of our pupils, and it is this that the teacher of 
sh has to devote a great deal of his attention.” 


out Objects of the Silent Reading.—Silent Reading is carried 
ith the following aims in view : 
hension and comprehen- 


(a) to develop the power of appre 
grasping the idea of the students. 


(b) To brin k 
: bout th jety and arrangement 1n the 
teading of the pase e propriety g 


Ee To develop such capacity in the students that they may 
iate and enjoy the works after understanding them. 


TAE rits of Silent Reading.—Silent Reading has the following 


sion 


ding All the students may do the work at the same time accor- 
to their own speed. 


(2) All the boys may be engaged in work at a time. 
(3) Silent Reading is the real reading. 


a nue shyness of the children is done away with and c 
earlessness is generated. 


age our- 


Since all the students 


EEE 
(5) Tension is not created in the class. thi 
f inferiority Or the 


e 

inferi equal opportunities, the feeling © 
y complex does not grow in them. 

po nO) Students, who are efficient in Silent Reading, may carry 

Student self study in the libraries and the reading rooms. Every 

Standarq cs take to Silent Reading, it may be at any stage OF 
- Therefore, its practice is very necessary- 


64 THE TEACHING OF ENGLISH 


to development of the experiences and interest in study. 


ihe in Silent 
(8) The energy that is lost in aloud reading, is saved in 
Reading. It is possible for the childr 


A ing 
en to carry on Silent Read 
fora longe: 


T period of time as compared to Aloud Reading. 


be cong 
(9) Silent Reading enables attention and pees, result- 
centrated on meaning and so saves a division of E a person $ 
ing in a great assimilation of information, Ww E iven to pro 
reading aloud, a good deal of attention has to ey in Silen 
nunciation, phrasing and so on. Thisis not neces: 
Reading and all attention can be given to that meaning. 
Demerits of Silen 
demerits as well. They 


1) This type of D Jent 
E to RN “We cannot expect ability for Silen hav! i 
ing to develop in English in the early stages, Until paR of a fairly 
fair recognition vocabulary, and know the pronunciatio from 
large number of words, they 
silent reading,” 


d 
A ts an 
t Reading.—It has certain defec 

are as follows : 


1 stage- 
reading is not useful at the schoo Read- 


h 
will not be able to benefit muc 


(2) In this method 


rrect the 
ete fre : o 

of reading, it is not possible to c 
mistakes of reading. 


nia 
. . . ronu 

(3) It is not possible to improve and correct the p. 

tion in this method. 


save 

peliev 

(4) Those Students who do not like to do a work or 
in shirking work, get o 

actual reading, they sta 


oing 
Pportunity forit, Instead of d 
tions, 


ee 
à ire! 
i 5 $ . {ous 

Tt to strain their mind in var 


By 
ee PA ing OF 
p ghile the Silent Reading se conce, 
tation E problem of discipline, They try to disturb 
tration of Students en 


‘r impr” 
gaged in Silent Reading by their imP 
actions, 


ad 
sed 2 
(6) In this method only the visual sense organs are U 
So other organs Temain undeveloped, 
(7) In this Method 
er. 


p 

ead 
m 

th the students do not benefit fro 

O 


eading the 


an m whi 
students fro; 


e 

pe 

:ndiffer ef 

te isan atmosphere of indiftet 9 
m Silent Re 


intere 
Sometimes distracts the in i 
ading, K re 
3 t ; 
(9) Sometimes the students are not able to grasp d 
underlyj 


F . It leads 
(7) Knowledge is acquired through Silent Reading. 

ing i ; an 

ng idea of the Passage that they are reading silently 
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their knowledge continues to be asmeltering. Their reading is 
2/0 superficial, 


How to improve Silent Reading.—Improvement is a cons- 
fant process in knowledge. Silent Reading should also be im- 
Proved. In this regard the following suggestions have been made: 


sh (1) After the conclusion of the Silent Reading, the teacher 
ould put such questions that may clarify whether the students 
ave grasped the real underlying idea of the passage or not. 


ro (2) Tt is necessary to create calm and silence in the class 
c om. Only in such an environment, it is possible to have a suc- 
Sssful Silent Reading. 


(3) Since the elementar classes, Silent Reading must be 
Tod in one way or the others Ifall ofa sudden the students 
ay asked to take to Silent Reading in the higher classes, then 

ey pay be some difficulty with them because up to this moment 
G had the practice of Aloud Reading only. It is also possible 
they may not feel at home in Silent Reading. 


(4) The students should be told in advance the questions that 
rps be put to them after the conclusion of the Silent Reading. 
with th a situation the students should take to Silent Reading, 


reading. questions in view. Sucha reading is called purposeful 


en 2) It is very necessary to havea control over Cee A 
SEd in Silent Reading. In order to maintain discipline 


S, the teacher should keep an eye on the students. 


shoul ao the above discussion, it is clear that Silent Reading 
should e very carefully combined and organised. The gadw: 

asis op © YEry cautious and conscious in this task pecause on 
nly the knowledge of the language depends. 


lleno 5; Mi i improve the 
Silent p Michael West’ estions.—In order to improv 
West p Reading and TER students in this task, Dr. Michael 
as put forward the following suggestions : 


(1) The ipped that they may, by 
Students should be so equippe A 
the Tey, acquire Tenis at the earliest and learn to appreciate 
hings Tread, 3 
ad of cram- 


Pring, They should be so trained that they may, inste a 


a word meaning, learn them by practical use. 
a great extent, possible through reading. i 

l a 

mia » New words should not be brought before the students, 


brought 
we by one or group. On the other hand, they should be br 
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s dents, 
(4) The reading material, that is supplied to WANE A 
should be in accordance with the age, capacity and a shall not 
the students. Ifunwanted burden is put on them, they € 
have any interest in it. 


. n ur 
As already stated, reading in the teaching of a foreley see 
age, can be successful only when the students have become cat 
in the reading of the mother tongue. In other words, 1 s of the 
said that on the success of the mother tongue the sane of 
teaching of English depends. Thus, assistance of the te 


; ents 
the mother tongue may be quite helpfulin making the stu ; 
efficient in learning English. 


thods 
In order to develop the capacity of reading, both theme” 


lope 
—Reading Aloud and Silent Reading—should be deve 


So fat 
thoroughly. It is not possible to discard any of the two. d, 
as the reacing of 


rane rne 
the poetry and such other material 38 cone dings 
aloud reading shall be more useful as compared to silent osp! ere 
Without such a reading, i. e., aloud reading, the poetic ae of the 
shall not be generated in the class room, and the generano je 
atmosphere of the feeling and poetry is the soul of the less seriou? 
the other hand, in order to understand and study en 
subjects, only silent reading can be useful. Such a study 


quit” 
concentration which is not possible in aloud reading. put 
; 7 iations, 
Aloud reading is useful in establishment of associatior Aitjes 


EN sa r 
it is really pitiable to find that the students rarely get J ase 
for such reading j 


scl 
try to teach the students the reading in 2 
and proper manner, 


INTENSIVE AND EXTENSIVE READING 


i . tion or 
equip the st p t informati? ge 
understanding i P udents with differen r si 


i on! 
. e meanin, jal read is CO’ ow, 
sufficient, Reading g of the materia 
called Exte 


nsive Reading. a of 

As against this, in Intensive Reading, we try to comP ive a 
ithe ideas and feelings contained in the reading material- otai! p 
to study it thoroughly and understand even the minutest 7 oft 
it. We also try to achieve control over the ‘various aSPê oiy 
language of the material read. Sometimes we frame at 
*entences to convey the Meaning of the portion read. 
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Teading takes a lot of time, but in this process complete authority 
is established on the material read. So, Extensive Reading lays 
‘Stress on the material read while the Intensive Reading lays stress 
on the knowledge of the language. 


Practice of Intensive Reading has helped the students to 
acquire thorough knowledge of the language. It has also helped 
them to develop a knack for understanding the intricacies. 
Jesperson has expressed this in the following words : 


“The main point is for the pupils to be occupied with the 
text Tepeatedly B such a way that they do not lose sight of the 
meaning so that they may thus be so familiar with it, at least 
they know it almost or entirely by heart, without having been 


irectly required to commit it to memory.” 


Through Intensi eading, the students should be so equip- 
Fed that they vag their Y in an ` independent and 
puginal manner, Thus, the main aim of Intensive Reading is B 
si FP the students to acquire control over the words and the ; 
“ntences that they have read in their text books. 


The aim of Extensive Reading is to create interest in the 
Students for Treading. a Intensive ‘Reading. there is no need to 
puke into the meaning of the individual words and their impor- 
side + Only understanding the sense of the material read is con- 
map d Sufficient. Such a reading encourages the students to 
TE Se Use of dictionary and find out the sense with the help of B 
the any place, they feel to do so, they should secure the helpis 
ha teacher who shall resolve their difficulties. On the o; e 
the art. Extensive Reading, the students are expected o zarn, 
use art of reading only. Thus, extensive reading shall be o great 
of Ahile teaching shorter lessons. In fact, both these metho 
ading are useful for the practice of reading. 


SUPPLEMENTARY READING 


readin “bplementary reading is an assistance to the main activity of 
Its mas: Extensive reading comes to us as a part of main reading. 
is Re aim is to make the students efficient in the art of readings 
readin ading is different from the reading in the library or the 
of teach, room. It is conducted under the control and Supe ae 

Penden tS While reading in the library or reading rooms 1s 1 
ent and free. 


teadis fact, Supplementary reading isa subsidiary to inima 

down enerally, there are certain supplementary boo ay 
* these b Or the students of certain standards. The students rt ie 
°oks as a supplementary reading. It isan assistance 
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. that the 
i ivi ing ofthe text books in the sense repeat 
ad E Rae occurred in the text books are ahel 
TE eateries books. Again and Sgan these wo! iy 
come across with those words. Due to repetition eu: inspired 
the students make an intensive reading and mey Supplemen ny 
take to intensive reading, In other words, the it aay b 
reading may be called an inspirational reading. 
called as a preparation for real intensive reading. 


ate 
: rope" © 
While selecting books of supplementary reading, P art 


ï 


7 s comp: iy 
should be taken to see that they are lower in arabe ~ hould a 
to text books. The books must be easy to read a c 


ncesi 
A ] refere nd! 
the students no more trouble than an Leake ae aie ers 
dictionary. In other words, they should be sins with whic 
It should contain the language and the vocabulary 


students are already familiar, 


: t one OFF 
Every teacher of English should provide, at leas adi 
tunity in a week, to 
The reading pro 
` be very heavy. 
the silent readi 
these books, 


A s 
Duties of the teacher.—In the reading aed p 
has to playa vital role. He has to be very cat pout 


al 
he should perform the following functions to bring 
training of reading :— 


groun 


t 
de? 
S stu på 
(2) He should tell certain questions to the tof 
advance, Students, 


5 ld try 
while they are reading, shou 
answers of the questions, 


ke to 
(3) The Students should be encouraged uae s! ould 
reading. Their Power of thinking and ptr wld 
loped, Only the teacher can perform these jobs. x 9 
(4) After supplementary reading, the tea 
questions on th i 


a story, the sty 


be “ne 
5 says and the composition should ? o Mp . 
material read. Such questions should also be fuion H f 
encourage them to give an apprec we 
read, estio”? 
(6) The teacher should also put certain q% 
test the intelligenc 


of the students. 


CHAPTER XII 


IMPORTANCE OF THE TEACHING OF WRITING 
IN ENGLISH TEACHING 


ee N ne aka Di o E 


n ES What is the importance of the teaching of writing 
tea uglish teaching ? Bring out clearly the method of the 
aching of writing. 


ees Writing has got a significant place in the teaching of 
able onpas: It is through the medium of writing that we are 
some express our feelings, ideas and inner content material. 3 For 
WENE Ple, writing is almost as important as speech. It is the 
TENTES which trains our ears and eyes. “Written work” with 
simp] ce to a class activity, “has two aspects : penmanship or 

e hand writing, and a form of exercise in learning the 


lan 
Suage, that is a written composition.” 


has ane Process of writing.—As already stated, written work 
In HS aspects—(a) hand writing ; and (b) written composition. 
eginning, the child is made to learn the art of hand 
Ning th me is taught to handle the pen properly. In the begin- 
en, mee oy is taught his mother tongue and the handling of the 
Mother t the writing of the alphabets is learnt in the teaching of 
Write Baere nE: Therefore, while the students are being taught to 
of ha Hn alphabets and letters, they need not be told the way 
Recast the pen, At the very cutset, the way of handling the 
“apacit ms to be avery simple procedure, but it 1s that basic 
This js Y on which depends the entire structure of the writing. 
true about English as well. 


Ser: 
“ript.—Erglish has two types of script— 
(a) Printing Script ; and 
‘ (6) Hand Script. 
Stters are also of two types— 


2 Capital Letters ; and 
(4) Small Letters, 


e 
Writing, 


Capital letters 


Itis 
are not the small letters that are in general use. peace 
pt the practice fo) 


used very frequertly. But in Fand seri 
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both these types of letters is absolutely essential. The learning ei 
the capital letters and printing script is also necessary because | 
reading, and sometimes in writing as well, both these scripts mi 
have to be used. 


Now the question arises—Should all these four types of scrips 
be taught at a time? This shall be a very tedious proce. 
Children shall mix up all these scripts and it shall be difficult © 
them to keep them separate. They shall not be able to understa 
the difference between them. Hence, they should be give? pe 
training of one script at a time. When they have mastered in “al 
script the other script should be taught to them. Practice ° 
the four Scripts separately shall be convenient and good. 


e 
In the present set-up of education, hand-writing has bestie 
a part of everyday life. The words that the students rea 08 
books are new for them. They practise these words by "Da A 
and it is by writing that they learn the use of these words. =g ol 
aay composition practice in the class also helps the learning i 
the use of new words and the hand writing. The greatest io 
ance of the hand-writing lies in the fact that it is the me% to 
self-expression, It is through this medium that we are able 
aries che feelings, ideas and internal content materia half 
ee 3 ould, therefore, be encouraged to reduce to writing o 
EES an ene Since writing is a means of express oug! 
and inner experiences, it should be so matured t dent 
Today teaching that it may prove the best medium for the stu 
d a oe of literatures and science are existent o scrill 
ae O‘ tis medium of expression, i.e., writing. Had t © hav? 
achieved Wane not developed, the civilization would 2° ising 
S its present State. Therefore, the teaching ° 
© carried out in a very cautious manner. d 
pores 
Methods of the teaching of writing. —Educationist tbe 


thinkers ha s A 
teaching of miah EA the following thre: methods 


ile . tae i 
s e of writing through Kindergarten Method 
» Teaching by Tracing Method. 
Free Hand Imitation. 
l. Teachin i 
by Kind a Ee elles 

Process, children are taught the art of earch thp nee te 
peas ey are made t i c formation is 
by, fake Esther various apse Wasa. vee woo on cy 

AF T. 3. l i > i 
but it is very harto aes this method is q children we 
are very young can Riel de oeaio oF . 


rs 
e taught the formation of the lett? 
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this 
is method. For grown-up children, this method i 1l 


useful, 


2. Tracing Method.—Under this method, as is eviden 
The teacher 


fro; i 
eee pei children trace the form of the letters. 
to ink ties. tee the letters lightly with pencil. Children are asked 
BUS aa fone and make their forms distinct. In the teaching 
the letter. er tongue, the formation of the letters or the writing O 
Phe ee raughnibyatais method. Thi 
in English ze, prder to teach the students th 
Y the time ae method is also not very proper and satisfactory- 
e students start learning English and its writing, 


ey hav. 
e grown up and so they do not like to learn the art of 
mental age of the 


learn the art of 


Writing į 
racing mee ondently: They like to use their pen freely. Thus, 
od is of little use in the teaching of writing. 
Free Hand Imitation.—In this method, the students are 
i before 


not give à 
em Sate outside help. They have the letters written 

method, th ey imitate them. In order to learn writing by this 
ipo pretadents have to do a lot of practice. 
to at is acquired through this method, is stable. They 
a assimilate it, In the beginning, 1t E very difficult to 
ers that the children have written, but by practice 
nder this method, 


d 
letters put before them. 


In t! ` 
been Mas teaching of the language, ethods have 
Fee h as and when required. Experi ved that 


and imi x 
and imitation method is the best. In t! 


ovide them with encouragement and try to do away with 
This method is based on 


o 

R Calista s ach the students the art of good haa 

The? contin y.—The art of good hand-writing oF caligraphy has 

DRS Proble ued to be a problem before the teachers 0 

of oat to TERT very important. Good-hand writing 15 n 

Go child a at, but it has an healthy effect on the perso. 

dey ectness a as well. It develops the qualities of cleanliness, 

on lps. Ja nd propriety. A bad hand-writing pi illegible han 
ace the ae of confidence in the pers 

ack of confidence has been 8°! 
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ith 
pen) and wi 
for the reader to look at the hand-writing with pleasure 
interest. 


A — Various 
Causes of bad hand-writing of the children: children, 
factors are responsible for the bad hand-writing of 
the more important ones are as follows : 


isite atten 
(1) Lack of Proper attention.—Generally, ibe ss y 1508 
tion is not paid towards hand-writing. Sometimes ago, 
20 years back, good hand-wri 


F t 
5 rt saos 
Children were made to Practise hand-writing, Nowadays, 1! 


Practise hand-writing, Due to lack 


. lity p 
a bad hand. Later on, it becomes a part of their persona) jn this 
life. In fact, a 


eens 5 aid 
good deal of attention is required to be p: 
direction. 


(2) No trainin 


good 
hand-writing.—T 


is not give 
raining about good hand-writing i awrite 
rit 


Bs (i 
aos . ith scie 
the posture of sitting and provided wit 


(3) Modern methods of 
teaching English, as Direct Meth 
to the hand-writing, T 
Direct Method, does n 

his results into stude 


od, do not attach any a 1 

eaching of English that is eee em i 

ot pay any attention to the 

nts developing a bad hand. ype 
det 


dt 
f machines.—Inventions of presia undi 
ave virtually buried the idea of aan Ne 1S 
the garbage of mechanism, Generally, it is said that and por, 
need to have a good hand-writing when type machines nerally 
ing prestes are evailable. Due to sucha feeling, 8€ 
Students do not tty to develop a good hand-writing. 


CHIEF CHARACTERISTICS OF A GOOD 
HAND-WRITING 


In spite of all 
negligence for 


de 

d hans 

ail) Legibility. This is the prime need of a oe profo 
writing. The teacher should, from the very beginning, Piter 5 p” 
attention to it, He should teach the students that the e pro? 
write should be complete in themselves, There should 


D. 
d upod: 
ting was very much stressed UF ig 


Qa 
OO ee 
—— 


a 
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pitance between the letters and the words. Every letter should 
m complete in form and every word should be so written that it 
ay be read by others. 


ev (2) Uniformity.— The second quality of a good hand is that 

i ery letter shculd be uniform. The form and the shape of every 
tter should be mcre cr less similar. Their size, length and 

ie should be uniform. Distance between two letters should 

the. be uniform, It shculd nct be so that the distance between 

ha two letters may be 2 centimetres while between the rest it may 
rdly be 2 milimeters, 


(3) Speed.—Speed is an essential accomplishment of a good 
hane-writing, The letters shculd not only be beautifully drawn 
Th the writer should be capable of writing them with a speed. 
writ students should be trained in such a way as to enable them to 
SOET Cut the letters at an uniform and a normal speed. iio 
bea, ag Wastes a lot of time and only then he is able to put forwar 

t aie letters, then it shall not be called a good EA ing 
time, be too costly to havea good hand by spending so much © 


anal ) djustment between writing and thinking.—Y et 
} er chara nes ac . 
y O: z t is that there should 
cteristics of a good hand-writing 


e pro ; n ; 
th Per adjustment between writing and thin! 
due should be so well adjusted that thinking may not go 

of Writing. In such a situation many of the words shall be 

left Out. If the hand is slow and the mind is fast, words shall be 

i On the other hand, if the hand is fast and the thinking 

Write? We shall have to sit for a very long time to think wed 

tleme djustment between thinking and writing is an essen ja! 
ent ofa good hand. 

that (5) Attr action or Grace.—Hand-writing sh 


to the ve i e able to attract the readers 
Wards it ry first glance it may be abl AA Nhat 


has þe t. It should make the reader anxious 
een written. 


TRAINING OF GOOD HAND-WRITING 


ould be such 


ae As soon Asuna taught English, they should also 
be anime in d a ed AEE Good hand should 
Rive, -@P9rtant concern of the teacher. The students should be 
ih ae 800d deal of practice in this regard. The following saying 
Ki Tegard is worth considering : i 

Retna K Montessori, realising the importance ee Pre Enger 
and muscular training made the children pass their ant 

-paper letters carout and mounted on card boa 
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A g loy i 
movements similar to those that they will afterwards employ 
writing.” 


+ shouldmpe 
The method, as suggested by De. Montessori, hon to 
practised scientifically. The students should be encou 
take to this method. 


peng is a 
Correct posture of sitting. —Correct posture of sitting A be 
essential element in good hand-writing. The students aA 
trained in this art. It has rightly been said, “The chile Sir 
sit with his feet flat on the floor or on the foot rest things P tal 
to ground and the back supported so that he sits uP able. 
squarely with a shoulder’s level and parallel to the desk oF w 
R eC! 
Model letters on the black board.—The teacher 15 ony ating 
to present a model of hand-writing before the students i citi 
out certain thingson the black board. These letters a® era 
would serve as a model for the students, which would, oe Ke hat 
Curiosity in the students and they would try to write ike til 
The teacher should, to the best of his capacity, write out stu! en 
letters on the black board. He should do so because the pant 
shall imitate them. If the teacher does not possess 2 8° 
Writing, then he should encourage the students to ™ 35 
Writing Copy Books. Although such copy books contain | ide is 
unnecessary symbols and marks, but even then they can Pry 2” 
a good encouragement to the hand-writing. Suc cola 


should be selected with great care. 


of 
+. te nec” 
For teaching the art of us res o 
hat the students are provided with good models. Besif he ay 
ou also be a conductive atmosphere for lea cae 

nd-writing. All these things provi prageme 
Rada g things provide an encourag 


good hand-writing; 


ý 
: e lem 
_ Dictation and Transcription.—These things help 4 wil 
mg of good hand-writing. If the students are proi are i? 
Ppd deal of practice in dictation and transcription, Bh: in ji ' 
o OTE their hand. The teachers, while employ, ggh 
a ods, should apply tolerance and perseverence. tice of v 
Ie Pecause they are dependent upon Plt ning ° 

teaching of Baglin: ee ahe vea 


r5 cors? i 
Hees by the teachers,—The teacher should, BM ; 
correcti: of {2e Students very cautiously and carefu e of sra 
nature a she letters written by the teacher shou pr ache” 
it shall A doubt » this may take a long time for t € 

all solve his difficulties all right. 
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Given b A : 

elow is a practical ion fc i 
e suggestion for teachin students to 
arn good hand-writing : = : ses 

SS Gy . 

hey perce should not be allowed to use ‘rough note books.’ 
scrowlin uce to a habit of hurried scribbling. Besides this, m0 
should te or disfiguring of covers, desks, walls, doors and windows 

he tolerated as they lead to slovenliness.”” 


WRITING MATERIAL 


the retea rhen should also pay 2 good deal of atteation towards 
Setin poes in writing, namely pen, ink, nibs, papers, alc. 
ue to ee 4 ildren having a good hand spoil their hand-writing 
Material sh writing material. In the beginning, the writing 
Students to guid be of a very good quality so as to encourage the 
Writing ni take to good hand-writing. As the students shall start 
8 nicely, they shall have further encouragement. 
Teaching of good hand 
e the teachers. Solution of 
training of good hand. 
erated below : 


mee rtain important problems. 
hese + Presents certain problems befor 
The abro blems leads to quick and easy 
a chers should try to solve the problems enum 

l teacha) me e angle of the letters.—The first problem that the 
aced with, in regard to the hand-writing, is the angle 
sig anting. I ha hether the letters should be upright 
chently. Th n writing slanting letters, the body has to be tilted 
ildren june Paper has also fo be tilted. People think that for 
On the other hand, slightly 


tilteg 

lieve 

Way, there re letters is attractive. In this 
s no fear of the letters becoming slanted. In writing 


Slanting leis 
rs, the direction of the side has also to be like that. 


a) I EIA 
3 mportance of the lines.—Generally, the question is 
ay attention. 


t Shi 
9 the lin ould the teacher, in the elementary stages, P 
Wiki. solved. It is an important problem and should be scientifi- 
$ - Inthe beginning, the children should þe asked to 
oks should be 


dise, 08 f 
iscarqdeg ut ruled copy books, but these copy bo 
e of such copy 


o 
The? is made, iti 
S made, itis likely to make students dependent on them. 
write on a plain. 


the, 8)\Serinecocs 
hep a or cursive writing. — Another problem 
Write Tat, is faced with, in teaching the writing, is whether 
Pract S In he the students practise Script Writing or Cursive 
| to mar Script W beginning it shall be better to ask the students to 
Slab, e the Nriting. Later on, it shall be practical and useful 
Us, cy, Practise Cursive Writing. Accor ing to eee 


It ; iS 
would be advisable in the initial stage to 24° 
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p d in 
‘print script, which may be followed by the cursive han 
standards X and XI.” 


the 

(4) Teaching of alphabets in proper order a 

training of the hand-writing, the teacher should teach t f teaching 

the alphabets in the proper order. He should, instead when the 

them ABCD E F G H etc., teach their sounds as well. habit of 

students are able to grasp the sound, they develop the n theif 
proper writing. Since the students in cur country lear 


) tbe 
mother tongue before taking to learning of English, it shall no hi 
difficult for them to 


learn small letters. The movema they 

wrist and the fingers has already been taught to them an 
shall be able to practise these letters, while 

Practice in writing of the familiar words a 
teaching the students the art of writing, the teacher shoul Poured? 
from known to unknown. It means that he should ai own 10 
the students to Practise in writing the words that are ‘Bellar i 
them. In the beginning, the words should be small. Depan iog 
an authority on the teaching of language, hasin “The ds ~ 
Schools” tried to clarify this position in the following words * is 

“To su 


‘ . t writing 
è m up the essentials of the movement, script us er 400 
historical] 


+ et 
ane . 1e 
ing and from the artistic point of F ess 
return from prettiness to decoration to beauty © 
structure. 


acti? w 
y be given it is the Oiio i 
2 ja 
p cho; 
nt in the art of writing: || 4) W 
d is to equip the individu 
at is facile and legible. int 
In short, we may say that both the types of scripts" yit 
as well as Cursive are ea for the teaching of good anci je 
to the students, „It is the duty of the teacher that he $ 
the students efficient in both these scripts. ; ob 
ice i ni tees} pla” ip 
inion sea words and anes of Mie 
1 lead ‘sl 
ts) ay 
i the Power of hand-writing of the snes wh 


as aptly Temarked, ‘The en 
a final cursive hand Writing th 
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ihe pasion ee can provide a good practice Sa 
mother ton g. The more a student is efficient in translating his 
the English: la into English, the greater control he shall have over 
ence, the t Sane Idiomatic translation is considered good. 
of translatio eacher should try to make his students practise this type 
sation and ra Teaching of translation also leads to proper organi; 
Vocabular development of the knowledge of language. 
greatest Kni the students also becomes practical and rich. The 
etween A in is that it helps establishment ofa co-ordination 
the mother tongue and the English. 


CONCLUSIONS 


mane It is very necessary to train the students in the art of good 
riting. It leads not only to proper development of the 


A : 

Personality but also to success in life. 

nO bi Educationists have laid down three methods of 
and-writing : 

e Kindergarten Apparatus. 

( ) Tracing, 

¢) Free Hand Imitation. 


E i p . . 
the se eriments have proved that free hand imitatio 


learning 


n method is 


In order to train the students in proper hand-writing, 


( 8 steps have to be taken :— 
a) Good deal of practice in hand- 


3. 
followin 
writing should be given. 


d to think that there is no 


b 
need’ ) They should not be encourage T 
ince the typewriters and the 


ed to ; 
Printing havea good hand-writing sin 

machines have been invented. 
nd- 


4, ) 
Writing Following are the chief characteristics of good ha 


(2) Legibitity, 
niformit: 
1 Speed, 1ty, 
e sjüstment between writing and thinking, 


may be encouraged to 


aie 
Pactise the the beginning the students l 
Cursive 


“Ise t] A f 

Writ a Script Writing, but, later on, for practical use, 

tea c®achin, to be practised. Both the types of scripts are use'u 

cher awe of good hand-writing to the students. Hence the 
uld make the students efficient in both these scripts- 


LS 


CHAPTER XIII 


SPEAKING OF ENGLISH—IMPORTANCE AND 
METHOD 


A 6 I he a a 


j aking 
Q. Write an essay on the teaching of English spe 
and its methods, 


ing to# 
Ans—Importance of speaking English.—Accordit™, the 
scholar, “Learning to speak a language, is always Yecessa 
shortest road to learning to read and to write.” It is very articul? i 
to have the proper training in the speaking oon Pat is a 
language. Importance of this art is well recognise adds to} 
essential part of the Personality of an individual. It va e cieni 
impression caused bya personality. The more a Masti to attr 
in speaking and conversation the more he shall be ab on A 
others, By words, we can assess the knowledge of a pers th 
thinking. Through the conversation, we are able to 


knowledge of the philosophy of a person and his social an 
standards. 


him i5 

But, is it possible for every individual to expre aven ha 

through his method? Is it possible for everyone to je in “p 
innerward to all? It may be possible for the perk cien oY 


mother tongue but it is not an easy task to achieve € 
English, 


+) 
.. mediti 
Ppa A i js m 
Education is a medium of conversation. Through th ghts ae 
‘We conve: i 


y Our thoughts to others and know others tho i 
ideas, Learning ts speak has got a significant PIA Trai io, 
teaching of a language. According to Champion, 

Pupil to speak correctly, attend to his spelling and Pi En 
and you need have no fear he will not write correc car” ib 
Importance of the teaching of “speaking of English is E po 
neglected. This speaking of English can form the bas eas it 

‘aspects of teaching. First of all, the child learns tO a ee 
he learns to read and it is after ‘that he learns to W cad 
English language there are very famous writers WPO i 
ae very well but it wan’ p 
and efficiently, Pra ible to 5 
pen or pencil, He et day-to-day life, it is possibli Ther 
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has its own influence and attraction. It takes a person long way 
in life. It is, therefore, very necessary to make the children efficient 
> this art of speaking. How to develop the power of speaking ? 

ower of speaking can be developed by taking resort to the 
following steps :— 


(1) The students should be provided with proper and ample 
°pportunity for speaking and conversation. The more they shall 
fonverse the more shall they grow practised. It is well evident 
tom the example of the small children reading in English schools. 

Ven a very small child, reading in an English school, is capable of 
€xpressing his idea fluently and correctly in English. It is so 
Rosuse he gets a proper environment forit. This is the reason 

at it is sometimes said thet the best way to learn English, a 
°reign language, is to live in a place where nothing but that 
anguage is spoken or understood. 

I „This environment cannot be provided to every child in 
dia. Itis very extensive affair. On the other hand, if every 
artigos, 2dmitted in an English school, he shall grow into an 

Ttificial atmosphere and shall not be able to adjust himself with 


© Indian ways of life. 


DUTY OF THE ENGLISH TEACHERS 


that Since it is not possible for every 5 
English available in English schools, 
enable Teachers to present an atmosphere, at 
al e students to practise convers 
Pras Stated, the art of speaking very much depends upon 
e ise. The teacher should encourage the students to prana 
np) Peaking, The teacher should himself be good at speasing 
Engle: If the teacher himself commits mistakes 1n speaking ja 
the ‘sh, he shall not be able to present a good model. In act 
tunit achers themselves should be provided with ample oppo 
Yy for Speaking English. 


Fir A the students 

to „Uitst of all, the teacher should himself encouragt ii 

Studena English. He should collect suitable material for the 

ing p" to encourage them to practise speaking. In the begin‘ 

fluent, all not be possible for the students to speak Eng n 
The teacher should correct their mistakes sympa Te 
nless students are told that their mistakes shal 

Š d, they shall develop a sort of dislike for it. 

xp, Peakin t ose. Firstly, it helps us to 

; grap” Aas SEE rane Eade secondly, it encourages ae 

> port e ideas of others. Both these 

ant. Hence, the teacher should enc 
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rage 
lay stress on both these aspects. He should not only enco 
them to speak to others 


ideas 
but also tolearn to understand the 
of others. 


In order to be able to 
to pay proper attention 
teacher should, th gras 
to what the others are saying. When a child has learnt to ess bis 
the ideas of oth also be encouraged to exes by 
own. ideas. This task can be accomplished by the teac tunit 
e students, Greater Oppi oe d- 
by oral lessons and lessons cult: 
a d proceed from simple to di g the 
In other Words, it means that he should go on makin tion 
dyeuOns more and more difficult. While making the an not 
l be kept in mind that they them a 
lL Firs complicated that the students may not follow ©" th? 
se Kirst of all, the teacher should try to do away W bet 
shyness of the Students, yness sometimes makes eve? 
Speakers Worthless, 


ssaty 
° st is necessat? 

grasp the ideas of others, it ie 

to what the other man is saying- 


jon 
Waal $ tentio! 
erefore, train his pupils to pay proper at 


ing. Here the 


d always 


pe 
ay 
the beginning, the oral lessons ™ pu 


# 
. be t 
ssons, Certain objects may r tha 
tude. i ced abog 
Ha rticular object. The’ gS cae ne ue asked a ep 
shoul o Mation about that object int English. Direct ‘raged i 
ao be put to e students and they should be enco oginniðb 
pur Ərward their j Ormation in this regard. In the bea wen 
cos ltestions that are asked, should be quite simple. n 
questions should 80 on becoming difficult day by day 


els 


4 +5 stab” 
Such Mozues of the Plays can also serve the purpose at a ordi, 
there is no dies, afe quite possible ia English classes, or defy 

HER difficulty i ing to this bares When the sractis 1 
in spe faa Epvctiences in tlis regard, they shall become Pinte 
in th S “inglish. La er on, they shall also develop 2 ay od 

AE spea! ing of En, lish 5) y all a ‘n P an 

a picture lesson Süsh. Th / 


. is directio”? 
: © next step in this directly 
Jey may be askag > Picture may be put before the stu info, 
tion in regard to {° answer questions and give out ho retract 
easy and descriptive ae he picture should 

Construct jso Fp 

on 3 } a 

aS good devi ye Rents or completion of stories can * "for Yin 
child to narrate i TD the begi 


< . þe e2 g? 
t inning it shall not to 
adding Sentences ns full ae He may be encourag® 

Story telling. 


ing G 
; «say 
faking may also be encouraged by 
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peti! exercises. This can be employed as a good means of deve- 
ping the art of speaking English. 


Recitation of the poetry and the description ofits sense can 
also serve as a device for developing the art of English speaking. 


Debates, oral essays, prepared speeches etc., can also be 
employed for developing the capacity of speaking English. These 
vices can be employed for the students of the higher classes. 
hey shall have an adverse effect in the lower classes. The 
teacher should try to encourage the students to practise all these 
things at proper stages. 


Characteristic of good 
English.—Here, we are giving the re 
Speech ; 


l. Naturalness. 


conversation or speaking 
quisite elements of a good 


2. Clarity. 

3. Fluency. 

4. Audibility. 

5. Comprehensibility. 
6. Effectiveness. 


ot have all the above qualities in 


oe goodipea kon aaa ople shall be rare who have all 


him, s ish knowing pe! 
these Ea e “cred then the teacher should try to 


evelop ti ities in the students. It is quite possible that 
ste Pcie: inay not develop simultaneously and equally. 

But diligence and practice can help a lot. 
en? This question is generally asked. 
In fer En pee ee ok collect any special material for it. 
Material is always there. It is the practice that is required. 
tudents should be asked to practise their ideas, feelings, thinking 
ete. In short, they should be encouraged to say in English what- 


ect they want to say. 
CORRECTION OF THE MISTAKES 


Ofte the students commit a number of mis- 
takes oat ie sa ie Hence, it is necessary to correct 
the mistakes of the students in speaking. When should these 

es be corrected ? Should these mistakes be corrected when 
the students are speaking? No. This is not correct procedure. 
This shall do away with the incentive of the students. They shall 
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fact, their mis- 
ore if they are encouraged to speak. In, E E, 
ae ical be corrected when they have mign Pon 
While the student is answering a question or saying when the 
the teacher should listen to it properly. Tater omy gut the 
student has finished speaking, the teacher shoul POTRA mis 
mistakes and encourage the pupils to correct them. 

takes may be of any type. 


; very 
The correction of the mistakes should be done in 4 
psychological manner. 


el 
The students should also be enco a 
to practise the correct forms of the mistakes. This shall T a 
for them in future. If the mistakes are not psycholog 
corrected, it can lead t 


iven 
good at speaking, should be 8 pall 
they 

hy competition amongst others and 

shall also try to grow alike. 
inspired to imitate the goo 


+e are 
: i ce a2 
Labour and Practice.—Diligence and constant practi 
the essential requisites of 


em” 
If today it is not Possible for the students to express are 
selves fluently and correctly in English, it is so because t er bas 
not provided with Proper opportunity. Unless this powe eti 
developed, many things shall come to a standstill in ay egards 
In speaking there should be a speed and fluency. In this aching, 
Jesperson, the famous linguist and authority on English tea right 
has rightly observed, “Away with the rules, practise what 15 
again and again,” 


aking? 
ulations of language SP°® ipd: 
B y, 
: guistic acq 
conscious effort,” 
“Oral work in language help. 
language, intonation, Pronuncia 
work helps to master punctuati 


f r 
place with itera 
olar has something ee spoke 
5 to master consonants 0f $E irren 
tion and articulation, while Wy) 

on, spelling and hand writing: 


CONCLUSIONS 
- With the hel Ba ible to 
then various aspects of Re perl aeons 


stren? 
the teaching of English. 


Ca 
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2. Oral lessons enrich the vocabulary and make it practical. 


37 ; ` 
contact ou students, while taking to conversation, come in 
i ith each other and learn many words. 


4. K - - 
use is of Knowledge of the words is not sufficient. 
of greater value. 


Their practical 


he art of speaking should be given to 
tific and psychological ways. 


en opportunity to express 
ess the principle of “From 


the S: $ The practice in t 
udents in various scien 


6. The students should be giv 


themsely i 

; es in 'English. In thi ‘oc! 
si : glish. In this pr 
mple to Difficult” should be followed. 


: t 
Diret 
A A ce of p 
- Define and describe the importance { h H 
arene in ‘the various methods of Eee NE he ey 2 
far is this method useful for the teaching o 


Ans. 


m 

pe arungi woran BY is cory 
them. In practice as well as in theory, this meihodis A 
from Translation Method. In the beginning Transla AN defet zh 
was very much employed, but that method nee metho! as 
Due to these defects, many drawbacks crept in t i drawb@ It 
teaching of English. In order to do away with vanes uss of 
and remove the defects, Direct Method was brought a working gl 
is, therefore, natural to have a vital difference in the traditio at 
the Direct Method of teaching English and oiner differe 
methods. W to examine how far this metho underst of 
from the Translati Method. Unless we have clea ae shall 
the various underlying principles of Direct Method, 
be able to h i 


ave a clear idea about it, 


oc 
ind". 
i 4 achi?” j 
Definition of the Direct Method of English hing K 
Louis De Glane has defined the Direct Method of Direct 
asis of its various elements. According to him, ig 
has the following characteristics : 2350, 
; P irect f! 
a E By this method, it is Possible to establish a dearer wool 
tion between the Xperience and the expression. In he cap rep 
it Means that y this the students Bede a ally- i 
as correctly and scientific u! 


se 


and ability to express their ide: 
48 a great boon of the Direct 
by the students through 


CHAPTER XIV 

SH 

IN ENGLI 
E OF DIRECT METHOD 
IMPORTANC meer ME , 
E E u 
method 
c 

Method. The knowledge Te, D, 

his method is permanent and se, # 
This method does not give any place to, tbe a 

mother tongue in the teaching of English. It is said t 
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Possible the 
ing of English, of mother tongue should be avoided in the teach- 


3. The thi 
Bs c n 5 
that ce einen cay of ithe method is that every sentence, 
other » is an unit only ; it is a means of ex ts SG, 
togeth words, it means that wh pressing iatan 

ther, w en many sentences are joi 

getting To Ze pave a group of thoughts and as the oaee FH s 
stage PERAE X presino goes on increasing. Consequently, a 

as Sees we become fully a 
contained tu that SARIE NOT y. ware of the thoughts and 


CN O) z 
also pa me basis of the three characteristics enumerated above, 
Š Ally esa le to find out its all qualities. Louis De Glane 
ences and Painea that the Direct Association between the expe- 
T associati e expression is established by two agencies. Firstly. 
i at they en is established between the words and the objects 
capable NEERI By this association, the children become 
a expressi ablishing Direct Association between their experiences 
Hother ton on. The second method is that the words of the 
ould be pie should not be brought into it at all. The students 
iring i a a ee to practise thinking, understanding and 
me basis of th through, English only. Thinking or the ideas form 
e expression of a language. Thus, Glane has tried 


o 
explai 
m the central idea. 


it is 


Cha 4 
and W menep stica of this method according to Tomson 
.—According to Tomson and White, Direct Method 


h 
as th 
e fe h 
Ollowing salient features : 
s on the oral expres- 


5 F 
a a Shis method lays greater stres 
ta K, white ecap ranila ioa Method lays stress on the written 
Sty is meth irect Method lays stress on the oral work. According 
thedents ae od, the teacher should try to give practice to the 
ir ideas ral expression and make them capable of expressing 
conveniently and effectively through English language. 


Porel?) P ; 
Crtane honetics.—Tomson and White attach too much of im- 


t z 5 
o Phonetics. In this method, 4 good deal of importance 
hasis is laid on the pro- 


tt 

Ay ached 

Ora] tation i the Phonetics and great emp 

oce, teachin children. It is so because this method lays stress on 
` g of English and in oral teaching pronunciation 


les ą 
very i 
ry ımportant place. 


the (3) I 
Ere $ : 7 
advo 38 aductive teaching of rammar.—In Direct Method, 
room. for theoretical’ teaching, OF) Brann as e 
“ion that the child gets fed 


Besides, it also 
ll very wise and 
Jes and regulations 
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he 
i ted to th 

ar must be impar! a 
. The knowledge of gramma a mane 

of oer Rat it should be in an inductive and Prange oe 
They should be taught the grammar, while the teaching 

going on. 


soo ATHE 
(4) No place for cramming of word mennan ce the 
method does'not give any place R e method GA 3 PERN oe 
caning. On the other hand, thes ea ve 
Meee words. Itis said that they may not bak dge of 
rich vocabulary, but they should thave the proper 


ont 
the use ofthe words. This method lays good deal of stress 
use of the words. 


Direct 
Practical use.—If we look at the elements of see this 
Method, as enumerated above, we come to the conclusion English: 
method lays a good deal of stress on the practical use the mediug 
Children must know the art of conversation through ds shall be | 
of English. In this regard, mere knowledge of the eae as why 
ofno use, Practice is needed to achieve this aim. 


o 
rs onents 
this method discards the Translation Method. The T able thé 
this method say that the use of mother tongue does no 
students to have efficienc 


y in conversation in English. Moe 
it shall not help the creation of an atmosphere n possi 
students shall think and speak in English. It is cui a the 
that the use of mother tongue shall distract the students 
direct use of English, 


Jue 
cone 
_ If we look at the situation minutely, we come to the CO” gch 
Sion that the pr. 


therefore, b rite Ait 
all, learns Then, by practice, he learns to ea d; # 
Tread, Therefore, in the Process of teaching the child s ma n 
first, be given Practice of Speaking, then he should be se of ue 
learn writing and reading. This shall be the natural cour: 
development of the language, with 
, Direct method has been employed, in order to do an ea i 
various defects and drawbacks of the Traditional Method We » 4d 
oubt, in India the knowledge of English is nee shou 
this knowledge Should ba Practical, Hence, the students o a 
© equipped ta speak, read and write English. Knowledge g of” 
complexities of Srammar and its various theories shall 
Practical use, 


Ac 


of 
omparati i Method Pont 
i qo, Study of the Translation f 4 
the Direct Method ish. There iS Sip 
difference in th working teaching English. 
Direct 
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k atthe two methods of teaching 


whi 
hile to have a comparative loo 
dy shall give us an idea of the 


Engli : 
ater This comparative stu 
ue of the two. 


(1) Translation Method lays emphasis on the understanding 
hod say that the children 


Of the i 

Penne The advocates of this method say l 

through e so equipped so as to express their ideas and feelings 

oral ex Script. On the other hand, Direct Method lays stress on 

that Tee of the ideas and feelings. In short, it may be sai 

the Di anslation Method gives importance to written work, while 
irect Method gives importance to oral work. 


(2) In Translation Method, knowledge of the rules and 
i i to be the basis ofthe knowledge 


nth tress is laid on vocabulary. 
ties oE other hand, in Direct fthe complexi- 
that Aarna is needless. po 
Various Fi knowledge of the complexities e 
et ifficulties in the path of the oral work. No doubt, Direct 
Oes Pd gives importance to t wledge of the words, but it 
tance ot give any importance to cramming them. It lays impor- 
p on the practical use of the words. Translation Method lays 
While asis on the theoretical aspect of the teaching of the language, 
the Direct Method lays stress on the practical aspect of the 


h 
langu age 
tongue is con- 


a (3) I ; 
Side; n Translation Method use of 
is Ta to be essential, but in Direct Method use of mother tongue 
differe: arded, The advocates of he two methods have given 
‘nt arguments in support of their contention. 
p —These methods seem to be opposed 
q cb other i minutely, we 
d er in many respects. Ifwe look at them 5 
They ty at they are not comprehensive. ey are unbalanced. 
ay stress on opposing elements. 


lang SYnthesis of th 

two.—For the prà | 
Recess 82 it shall he ihi to employ both these məthəds. It is 
Wor Sary to have the knowledze of th? oral work as eles vanes 
hoy he students should not only be god at BA ro ey 


Chie: e good at writing as We 
Stu, ved onl D cod ds are employed. If the 
de nly when both these ae MATA their, kaowledge 


nts 
WA te taught through on? 
come one sided. 
laced on the Direct 


Ma, Jt i 
iş $ . ic 
eth, tS a different thing i reliance 18 P Fea 
eat thing if more make the students wise 10 ae 
e 


Spo, od. I 

t shall ES k 
te, en all be correct t? 3 1 
achar Work before they are made wise in the written work. se 
Should make the students aware of the knowledge © 


Opposed to each other. 


ctical teaching of English 
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gtammar, but this knowled, 
tical. The grammar sho 
make the students lose the 


re- 
ge should be practical and not Re a 
uld not be taught in a way tha 
ir interest in the subject. M 
The students should be given a good grounding in oar their 
They should have a thorough knowledge „of the yor a 
meanings. But they should also know their practical use. ec 
Expression of ideas is an essential task to the Weer self 
English. The oral expression of ideas creates the qualitie ‘effective 
confidence ard self-reliance in the students. It is TAONE ae eech, 
ired an effective power 0: he pen 
ess in life, All this can eee 
when the Translation Method and the Direct Method a 


jous- 
her has to be very caut 
e two methods together. 


CONCLUSIONS 4 
nAn rat- 

l. Direct Method is 2 new method. It relies on giving P. 
tical knowledge of the English to the students. 
2 


' ronu 
. 2 This method lays stress on the oral work, correct pre 
ciation, discarding the comp] 


o 
$0 ing 
mplexities of a grammar and learn 
Words by cramming them 


b Jd 
ou 
3. In fact, Direct Method and Translation Method sh 
be used together, Their j 


joint use can lead to real success. 


CHAPTER XV 


I 

MPORTANCE OF TRANSLATION METHOD OR THE 
USE OF THE MOTHER TONGUE 

ee a eee 

Me. 2: Describe briefly the importance of the Translation 

in the teaching of 


ace or the use of the mother tongue in c 
ish in India. Also try to bring out its evaluation. 


e for Indians, yet 
ce in our educational 


us of Mother Tongue.—There are educationists | who 
neli the constant nisel ONMO IHEN Kone tees the teaching © 
sh. They hold that the mother tongue 18 as natural for the 


SV . . 
clopment of the man’s mind as mother’s milk is for the develop- 
«Any emphasis 


Ment : 

laid go! the infant’ _ According to Ryburn, y 

ps Ene Hee Heine will have aed effect on the standard 
ton; nglish. Other things being equal, strength in the mother- 
the ate will mean strength in English. Work put into improving 
Then, dard of the mother-tongue wi fin an improve- 
Tongu, in English,” It is through ved in mother 
Under, that the child expresses all his feelings a” desires an 
Xin Ponet the feelings and desire 
a Roa wane: In other wots, A a 
r : : i EE ; sein tl 
larity, context E ES an ability of expression with 


A ĉase and correctness. 
ig oeer To ld not be used in English Teach- 
UA ie other 1 aa Soup of educationists does not agree 
Aglish e idea of the use of mother tongue in the teaching of 


s § 
Neji Th «ng of English should be through 
lish, ey say that the teaching © p n Aee E tent 


Through p.e i icular fo 
y add that if a particu ar 
i és h that very lanebage: R is possible for the students to have 
ing “r idea and appreciation of the language that they are learn- 

Se of a foreign language creates 2 conducive atmosphere 
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for the use 


te 
Forres 
ean 
of that particular language. Dr J 
observes, esth, 


t 

here 1 

used whe re 

e mother tongue should never pe ugh pict 
Convey ideas through English, 


fis 
ing the Eng 4 
Advocates of this idea plead that by Rae the use i 
Constantly the ears of the students get habituated look to nae 
that language. Then the foreign language AR the qt 
their own, On the other hand, if it is taught 
tongue, a double-colo ph 
attention shall þe diverted and divided. 


Thi 
Howev 
usion, 
inion has not arrived at any concl 
it shall be Wise to 


oð 

meth? 

i dium? 

Translation Method h the me giv’ 
in which a fo age is taught throug 


e 
$ nguag 
its teo, the teaching of the foreiga lang 
importance to its te 


is is 2 
»—As already stated, this 


aching through the mother tongue These rule 
Every language has Certain rules and re Idea is basech 
and regulations are called &rammar. The lang re very Mai 
1S gramma ertain languages as Sanskrit aes in cers, 
under the Influence of he rules of Et ean! to gram 
anguages too much importance is not attache of gramat 
Tanslation Method lays stress on the teaching thod say "4 
rough the mother tongue, Vvocates of this me i 
y teaching &rammar th; 
orm an 


e 
Pra 3519 1 tO 
ough the mother tongue it is Date able 
age in the Minds of children and they 
form of the English language. slatio’ 
lays a 800d deal of stress on the MRa ti 
said that by tra lation work the cious eae | 
ledge is strengthened, The advocates of thi f 
say that oral ork is ‘talk in air’ 
Nowledge t 


ti 
3 race 
Whe does not give any p d 
e students, When th, 
and Phrases, 


nts 
ht worg Ording to this method, these tht 
aug t words hrases Sentences etc., t an! 
mother’ tongue L Paks Comparison of these words 
` De done with the 
tongue, This shall c] 


mother 
y words and Phrases of the 

Carify th nowledge, jn 
In order to give tabili 

writing shoul; are * tabili to the 

and Hindi int 


ice i. 

y knowledge, prae Tindi 

ip English should be translated into sefuk 

Tn Jindi ae English, tactice of Stammar shall also beni out 
n short. Tactice Oreign language should be carrie 

f the Mother tongue. 4 
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—The strongest objection that is 
not attach any importance 
The maia aim of learning 


tie pemerits of this method. 

to the separ this method is that it does 

of any fo of speaking or conversation. 
reign language is to acquire efficiency to converse into ìt. 


nless jt ; 
s lt i A : . PE 
s possible to use it as a means of expression, it 1 of very 
to influence others more 


Tf students shall be taught 
d, no doubt they shall acquire 
not be able to acquire efficiency 
Onthe other han“, at every 


“tage of life it i HRA ; f 
Practica] it is the spoken word which is more important in 
way. This Translation Method does not 


Y pro put forward 
gramme for learning the art of speaking English. 
Me tnswer to the objections.—Supporters 


hod | of the Translation 
Method have answered the objections raised against the translation 
- They say that even if the Translation Method makes no 


Provis; 

is È ; à 

lon for learning the art of conversation, 1t cannot be called 
foreign language 


Com 
OSN useless. . The main aim of learning a 1 
leas m, e to express one’s ideas effectively through it. These 
fo ay be expressed either in the spoken form or 10 the written 
making us 


rm, n 
icien, anslation Method does fulfil the objective of si 
d in understanding the ideas of others and expressing Our 

tand the works of English 


as 
Geta It is possible to unders 

rae translate them into the mother tongue: If the works 
th nore are translated into the mother tongue, the treasure of 
at bei, wee of mother tongue is enriched. Translation Method 
English eak. the students to acquire efficiency in rendering the 

Ooks into mother tongue. 

ing and not by sp 
e and valuable. 
ion Method. 


in teaching a foreign 


Li 3 5 p 
the Wore is enriched by writ eaking. It is 
San en material which is stabl This efficiency 


On, s 
Y be acquired through Translation 


If s 
È gua Translation Method is employed 
angua » it is possible to have 4 comparative look at two 
tiye 86s, 7. e. English and the mother tongue. This compara- 


90, FAE 
k helps the students to carry out appreciation. 


the 

Weakness land d tongue) also helps the stu 

em, nd drawbacks of their mother tongue an 
The 5 

H the in Method helps us to understand the viewpoints 

Wpoint thors of the foreign laaguages. Understanding of the 

s leads to the feeling of wor an be 


p 
Posib je ð Id fraternity. It c 
nly through the Translation Method. 
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ans- 
the Tr: 
Entire teaching of English should not be based on 

-lation Method Had i 


5 not have 
oniy. Had it been so, India ee. India s 
achieved a Status and fame that it has Peerless of literatu 
importance lies in its original contribution to the fie 
as well as phi 


P. 
Translation Metho! we 
W! 


e 

> mnt. 

» \avindra Nath T. c East. S 

expressing and Putting forward the original ideas of en throug d 
ai e a lot of the ideas of East and 

the English language. 


ie. 
was 


> i nal fie! 
India’s status in the EAT ANI H 
Stew on account of the original thinking of its leaders ideas ant 
could happen because ndian thinkers had their o eae nelp? 
Philosophy, Similarly, English language and Hararo a two-W 
mep dian Shages and literature. Tn fact, this i ; 
traffic, ial 
Thus 
be to en 


nkl 

of the teachers in the eae m 

courage originality in the students. ening OF pein 

i hing o any language. Teac express prhe 
uld create the Capacity in the students 1, rm. f 

se ively, both in written as wellas spoken ither W 

peas uire efficiency in only one aspect, that personality: wel 

pe © not develop a balanced p 5 


— €xpressj 


a 
ing ideas in written form 
™—should be acquired, 


riting 


io) 
jati@ 
Trans we 
3 ‘cussion, it is clear that the 
88 about on] h 
edge of the ty b 


0 
he kno 
e lop-sided development oe cites 
Suage, For evelopment of other asp 
anguage, Other methods shou] 


d also be employed. 
CONCLUSIONS j 
-o Eng 
Pa e Translation ethod is the method of teaching 
through the Medium of mother tongue, 


arti 

; api 

cular fea this method itis believed that the knowledge of writin 

has been D Ges Aeri i 
33 


ice in 
e practice 
ieved nly when th P 3 ibe 
: The criti . ° net equif. 
Stu dents to be ble a a eae aa ehar it does 


d Pe 
dees . > ©Xpress their ideas orally. js the dev 
lopment of Gein aim o the teaching of any language 18 0 1 be 
as Spoken fone Capacity to XPress the ideas in the yoe Sa shall 

one-sided only, ~ “less this is achieved, the develops 


ct 
3 asp? e”. 
tion Method does not develop all ae dev | 
loping the wri ee capes, It is an useful meho aspec® 
1 t G 
age other Methods share students, oe 


e employed. 


CHAPTER XVI 


TEACHING OF ENGLISH AND DR. MICHAEL 
WEST’S NEW METHOD 


Euglish Describe briefly the new method of teacbing 
as put forward by Dr. Michael West. 
RN i Dr. Michael 
®t was th troduction.—Father_of this method, Dr. 
F Bea professor at Dacca University- fore that, he was 
a the Gra en of Bengal. n mee Fes 
Sut tl ethods of teaching and ore 
Stisfactome He found out that ee of the methods yel Pate 
meth A Due to this feeling, he carried out resear sg 
ofe o eure English. His re an 
£achi e has put forward. in ayin Aen 
Who are 08 he had in mind the problems 3 nae 
D noxious to study English and try to learn 1t- 
ý cepted 
Method West found out that the most popular and f ertain 
pious £ teaching of the day—Direct Methoci 
Deel and Wakes a he Taid down do away Tethod which is 
theularly weaknesses, he laid down SE own, ing English’. 
on, beginni nown as ‘The New Method of ean e aly. Later 
st found è this method was employe in 8 
D its place in the whole of ndia. ue 
ing Englis 
È Mich ests Method.—In his method of ee Pm ia 
bus has said West has laid a great deal of ime i important, 
t Loud that for Indian pupils Silent Reading 
I eading is equally important 
tona thi 
i = ras method, a good deal of importance het been 
Wa, Speaking and conversation ES NE a lated. 
tae So as the Spiaion that speaking 2” reading are interre 
ty Sht sep, as teaching is concerned, ÞO h these things 
Bive the otely. He holds that it shall be easy 10" rately. 
€ students the practice of these two things seP 


Pr Ur. 

tra 

al ve has attached no importance. to thei 
mar and the written work 1 his m 


94 THE TEACHING OF ENGLISH 


dian 
$ : r the In 
the opinion that these things are not very important fo 

students, 


be 
z hould 
According to Dr, Michael West, Indian students Š 

taught English on account of the following reasons : 


f 
ment o 
(a) The teaching of English shall lead to the develop 


‘onship 
. lations 
the feeling of internationalism and help us to establish e eat 
with other Countries. Since English is an internation 
it shall 


i eople of oth 
e easy to understand the ideas of the p 
countries and also to 


o 
study. 
have our own ideas to them. The 
English shall also broaden their outlook. PM ro is 
h language. So far as rich litera ioh 
concerned, it is difficult d technologi, 
i of literature on science an Jpful tot 
Due to this factor, the study of English shall be help: 
Indian students, 


Dr. 
the stud 


as much 
following 


k con 
y r. 

z RO In the Study of a foreign language, reading Wireh 
rst. Tt ig easy to acquire efficiency in reading. 

quire this Capacity at an early age, 


Teasons to put forward : 


ie Jan: 
. . n 

(2) It is easy to teach Teading while teaching a Pres 
Even teachers inary calibre can do this job. 


gi 


n fact, the art Tea 
S based o 2c Of teachin - Dr. West’s New Method ofa, b 
n È ASAA 
Speaking, trieg to Hee angeical tana ae 


#9) 
est; 
Psychological y el wW js 
f 3 . Micha ing 
Paad 0 Teaching Da RWE Ne ‘Mathed of Teach 
ased on the following psycho ee s New 
(a) An Ing; 


ing 
a 


È 2 i 
ical foundations : xpress r 

ideas throug DES Student gets fewer opportunities ie thf 

m English, He pee: © gets still fewer opportun 

English O, 


ks 
poe par 
> In these (Collect the various facts from > 
SPeaking, 5e citcumst 


Sane importa 
ances, reading is more imp g 
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b P 

, (b) By reading, children shall be fairly acquainted with 

eh elpful fo These experiences and ideas shall 

these i es T them at every step of their life. The knowledge of 

age that he all be very helpful for the appreci 
ey are reading. By reading method, i 


c : . 

speal Reading is easier to practise as compared to writing and 

tis To In learning a foreign languas®, reading is the first step. _ 

the art the help of this step that the students are able to learn 
of writing and speaking. 

evaluation of the im 

pout its various facets 


. In 
W „order to have proper portance of read- 
and factors. 


it w 
itis necessary to know a 
READING 


RAR ir : 
Her eading is of various types: It comprises of various factors. 
all these things: 


e 
> we an iss 
are giving a description of 
on that it is neces- 


Si 
Sary nent Reading.—Dr. West is of the opini c 
Accordi, Indian students to learn the art of reading English. 
to learnt, © him, reading a language is by far the shortest road 
the stude è to speak and write it, After acquiring i 
Omatical shall learn the art i 
Possipieically learn the ar" ng: 
D chi for them to grasp the spoken words of others. 
Na tial” all these objects, Dr- West holds that Silen 
gent Re It gives reality to the subsequent reading; 
“Ive eading should not be aimless. This Silent Read 
Xplais S a means of acquiring kno The teacher $ ould 
n the importance of Silent Reading and then encourage the 


tug 

en: I ; 

3 to go in for Silent Reading: 

Naging a Sr-—Dr. West has his owa ideas a h Lg of 

ie sti In order to give the knowledge °. he alphabets e 

Stterg ets he has arran; ed the alphabets in his own Way., he 
that are less in use ren d in a way. This was 


t Reading is 
put this 


ay oli been arranged 19 Rie 
ne x Work. He is of the opinion in the beginning oF 
tht con, ial stages the reading should be carried out according to 
"mds Venience and the Jeasure of the students. To burden the 
iene young cules at this stage shall be unpsychological. 
z possible words. Only such 

should be taught to 


tthe o t 
8 at occ! K the rea! 
ann hall be based on the intelligence of 
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be 4 
; d may 

be simple an if the 
hould be so put that they may n that 
as a eae By the students. He has esplained x frequent 
thant learn a word, they should be made to prac rd in sentence 
This practice should be through use of that wo 


tin, 
A lid foo 
This practice, by using the word in sentence, gives a so 

to the knowledge of the words, 


fo 
taught 
Tn the beginning, when the Students have been 

or six letters or alphabets, th 
are formed out of t 
form of thi 


all alphabe 
words shou 


ur 


s thet 
ey should be taught the woe the 
hose letters, It is not nee ate ge) 
e words should be taught, when the decided whi 
ts has been given, In fact, it should be 
Id be taught at what stage, ding, qo! 
In order to test the efficiency of students in rea 
should be given to them. 


ec! 
$ ictures, © 

For analytical teaching, teaching aids like pictur 

etc., should be used. The he 

taken. It should not be the 

Principles of grammar, The 

e to acquire efficiency į nce to a 
Oral work.—Dr, West has also given importa 

work. He obser 


ired fi 
acqui ou! 
ves, “Reading ability can actually be with 
the „initial stage in the 


ay ape 
lp of the mother tongue ta on id 
basis to acquire knowle ag sho 
main aim before the stude. 
n reading, 


e 
study of a foreign languag 
preliminary work in its Speech and writing.” 

In other words, Dr, 
subsidiary 
incentive for silent readj 
work is important 


saat) 
+ nin” 
relia 5 g 
West has taken oral work as a P de 
to the arto 


z provi 
f reading, In fact, oral work Pi 


j 
hat oM 
t 


; . view 
ng. Itis from this point of 


Aim of Silent Reading, 
Should he t 


ity in the SY 
© develop that efficiency and capacity oaia of “gilo 
by which they may read and grasp the underlying "Besi oe 
English Works, and ay also appreciate them. 
eading sbould also inspi 


: Jý 
Pire them for further reading. p 
& and le 


to it 
i v 
rding - otis 
arning of language Pend ted of 
See to Dr. West, reading ibe crea nd f 
pa this basis that efficiency sha eak and i edri 
nee whic! they shall learn to write, EAS sha pó 
aaa rain in pen ently, By reading, the ier and e p 
Emselves to he abl ; in a prope i 
manner, e to use the language p f | 
: ‘ use” 193 
est is Of the Opinion that oral work is ei w P 
T ae use activity 
Students to learn the art of framing sentences, 


ait 
ea ab 
The main aim of silent 1 de? 


Readin, 
Michael 
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ed extent. 


me Se 
1ethod has laid importance to oral work, but to a limit 
ding and 


ili cae 
mae is the first step for learning the art of reai 
ing now it is an accepted principle that the best method of teach- 
anguage is speech. Dr Michael West has given importance 


* speech as well. 

fee pbeech.—In the opinion of Dr. West, it is easy to learn the 

theor g of a language than learning to speak it. According to his 

ata ne the children should be taught speaking as well as reading 

to a, me. Due to this, they shall develop the capacity and quality 
Cquire ability and efficiency in different languages. 


There is a vital difference between acquired efficiency in 


5 ; d 
Peaking and efficiency in reading. But vocabulary is the common 
r, one thing has also to be 


ance: 
ad in both the processes. Howeve' i om 
iff e in mind over and above this. For speaking and for writing 
€rent sets of words are required. In reading, the reader has to 
In speaking, we 


e . 
Pend upon the vocabulary of other writers. — 
our choice and carry our 


n use certain words according to 
tale on. So far X az EEEE of knowledge is concerned, it 
the’’ Place through both the oPMnods. So far as the learning of 
reag Se of the words is concerned, we acquire the knowledge by 
Wee: In writing and speaking, we make use of these acquired 
ce The knowledge of the rules ‘and regulations of writing 

at we learn through reading, We put it into practice in prat 
spa peaking. In short, all the thros things—reading, writing 1% 
Ae s2s—help the development and acquisition of know edge. 
Wh these things are helpful and useful. It is a different ing 
in ether greater importance should be given by readi 
weit But it is a definite fact th l g 
iq 9g cannot be done away Wita. According to 

it vocabulary is so easy that it can be learn 

a: h the help of that model vocabulary, its 
ximum ofideas and thoughts. Ae 
Ctassincation of the vocabalary 2e°0 458 vo, flowing 
categ est has classified the vocabulary in 

Ories : 

ie talk, are called Structural 


hich we 
W l. The words through We words that the structure of the 
lange It is with the help ofthe 
SB 
2 go istiormedi 4 category those words occur about 
Which’ Under the eee them are Nouns. These are called 
fo) 


Co; we speak. 
tex: 
t Words. tin regard to vocabulary.—On 


Conclusions of D¥: Wee 
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«on that 
Jusion 
the basis of his studies, Dr. West came to thé wees F speech, 
1,158 words are sufficient for the working Towe ge witht 
According to him, we can carry on our day-to- y An eA 
help of these words. These words are used in norm 


e 
ient to 
Other than these words, 5,000 more words are suficie 
us to undertake literary job. 


niad 
i z ing materia! ia 
Dr. West provided the schools with reading ir gra 
Pears that aoe an idea of the use of the words and_ thei 


5 ages an 
tion. He had prepared these readers for different i and 
classes. It was to help the teacher to lay down certain 
use them in the class, 


ae 
T educ: 
He gave out not only the readers but prepared ohen for 
tive supplementary readers as well. Really, it was cr ethods 0 
study of various prevailing m He ne 
i l : tment 
ilment, but also provided for its meren to 
comings, Dr West’s method has p 


hing 
West’s New Method of Teac ew 
English.—Many educationi i 


1l 
Method of Teaching. These critics have pointed out the f0 
ing drawbacks in this method : 


uip“ 
(1) This method needs a large number of trained ath pE 
ped teachers, Today such teachers are not available an 

Sreat obstacle in the success of working of this method. han 


ing t 
(2) Dr. West’s method lays more stress on the reading ical 
on speech. This technique seems to be a bit tinpey eh gies 
According to Psychological Principles, we try to speak a la eadi” 
first and then try to learn it, while Dr. West says that r' 
can lead to learning of the language, ies 0f 
roe 
(3) This method has put a barrier between the activ shes? 
Teading and Speaking, I 


: . L 
Presents the things in a way as treat 
‘Wo are not related at all. 


A ers. í to 
r n practice, it is not possible 
the two as Opposites, 


t 
; sile? 
(4) This method Teaches too much of importance to SP, 
Reading. No doubt, learning of a language, Silent Reading (ot 
an important Place. But 


A es BO” 
to put it above everything a mp 
a “tY Proper, Loud Reading is not at all less 


i 
ot? 
(5) This method does not p; due importance to the sse 
work. If we look at the working SEE the lower z or 
we find that the oral work Proves very useful. To negle 
work is unscientific and unpsychological. 
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(6) The main ai i 

stude ain aim ofthe teaching of English is to equi 
metic ec be able to read, write, speak and understand oes 
Thus, Dr J eai on making the students efficient in reading only. 
only > i vests New Method of Teaching English brings about 
anguage, op-sided development of the knowledge of the 
a ls since in this method vocabulary has been determined, it 
Hon ea e repeated again and again. This too much of repeti- 
grow Ree make the students bored. Their knowledge shall also 
I . 

put igen of the above drawbacks, Dr. West’s method can be 
i thorough test. It has done a useful service in the teach- 


ing of English. 
CONCLUSIONS 
ates d Dr. Michael West made a thorough study of the various 
s of teaching English of his time. 
he found 


of the various methods, 


2. After thorough study ctly satisfactory. There- 


Sut 
eet none of the methods was perfe 
as ‘The put forward his own method which is popularly known 
e New Method of Teaching English.’ 
ding in the 


3 A 
tea>: This method | ood deal of stress on rea 
aching of English. non 

In this method, Silent Reading has been give 
importance. 
This method does 
work and speech ete. 


by the Dr, Michael West has lai 
teachers while teaching Eng’ 


n a good 


4 
deal o 

of 
not attach too much of importance to 


5 
the on 
al 
d down a vocabulary to be used 
Jish to the students. 
n drawbacks in this 


out certai 
n reading and 


7 i è 
metho Various critics have pointed 
glec They say that it lays too much of stress © 

ts oral work, which is unpsychological- 
ks, the method can be put toa 


8 
thor: In spite of the d awbac 
>l pite on AST useful service in the teaching of 


o 
Engli test. It has done 4 


CHAPTER XVII 


SH 
STRUCTURAL METHOD OF TEACHING ENGLI 
in the 
Q. Whatdo you mean by Structural APD RON. Portant 
teaching of English? How far is it useful and i 
in teaching English in India ? 


Ans, “ 
learners keen 
the truth of ¢ 
though every 


n uag? 
NE The structural approach makes the To stified 
and active, it has opened up their lips e taught 
he famous Chinese proverb ‘Nothing can 
thing can be learnt,” va tis 
Structural Approach—definition and desea aid 02 
the present Set-up of education, too much of emphasis wn as the 
the Structural Approach of teaching English. It is kan tea hing 
ural-oral approach, This is the new technique © t int 
English, This technique is based on the principle ma be role 
early stages of language learning, the students shou Js can P 
about the es i he languages. These 100: ro’ iding 
ities to „pe actising their use.) It believes in P P 
Opportunities to th 


50 
an 
Sreet people and so on e 
ded to the students form t w 
& Procedure, «The Na 
eae the words of Professor Bhandari and others, is base g 
echnique of teaching E as a second language 1 langi ds 
aud linguistic Principles, linguistic science considers methojl 
earning earning a trade. T “the pie 
tructural Approach) aim at teaching stages. 
fools of tha language in the early pract 
ing. The tools can be mastered only by 


language learn; 
their use,” 


oa” 

BASIC PRINCIPLE op THE STRUCTURAL APPR 

OF TEACHING ENGLISH ho 
(1) Structures. The basic things needed in this met 


eee ee a 


STR 
é UCTURAL METHOD OF TEACHING ENGLISH ivr 
e str 
‘ucture: 
s. In fact, structures are based on the assumption 
t knowledge. The words 


that word i 
are Be is not so important as the vas 
Pine It is believe y words have no 
tance. In fj t is only by combination that they assume impor- 
ing to the act, these words are arranged in certain order accord- 
ifferent a needs and requirements of the situation. ‘These 
tructures rrangements of patterns of words we cal 
may complete utterance or form part of 


Pattern? 
he teaching of this 


sic element in t 
by their 


tice of the structures 
the language. 

tures is a Very impor- 
selection © 


man es are the ba 

requent he students are given prac 

(2 use and so the students learn 

tant Bee election. Selection of the struc 

Structure or in this method. Without proper 

Students s, it is not possible to provide 80 d knowledge tO 
NA In this regard, the following words of Professor 

i and others are very important : 

he ability of the average 

2 in mind the age ° 


he subject, the 
i In 


« 
eac Eotion involves an assessment of t 
e lea n average school conditions bearing 9 
rner, the time given to the teaching of t 
the availability © 
c 


Capaci 
ci 
ty of the teachers and 
he structures account has ie a 
a. e meaning, 


the 
se. : 
oe and grading of t 
Bes aoe that many structures have more than neani 
a structure can be use jn more one different situation. 
be selecte d graded , as for exam- 


he S 

ple ag meanings should also 
poe preposition ‘of’” 

Oni While making selection, he ed 1 

an y such structures are tO be selected th prime impor- 
ane and useful for the a8 group of students who are being 
for eke In this regard, professor Bhandari and others have put 

ard the three principles * 


(a) Usefulness, 
(b) Simplicity, and 
(c) Teachability- — 
Let us examine all these principles 

structure is frequently used 


in s (a) Usefulness: — lf 2 particular $a 

i poken and the writter Janguage and is also helpful for build- 

uS p of the language jn future, it shall be called useful. In fact, 

R fulness depends upon frequency in Use and helpfulness in 
er building of the Janguage” 

(b) Simplicity Simply of a structure depends upon its 

es are to be taught earlier. 


fo 
ım and meaning- Simple structur 


o be very cautious. 


a bit in detail. 


102 THE TEACHING OF ENGLISH 


le, the 
Difficult ones shall have to be taken up later. For fe struct 
Structure ‘I am reading’ shall be taught earlier than t 


: k that 
‘Had I gone to school I would have received the book 
lended to read’. 


(c) Teachability.. 


b z : to be 
—A structure, which is possible 
demonstrated in a reali 


ility- 
stic situation, shall be called Teachaa ae 
The structure ‘I am reading’ is more demonstrable in a reno a 
situation, The teacher can safely present himself in that p R 
but the structure ‘Ic 


is 
ome to school at 10 O’clock every day 
quite difficult to be demonstrated, 


ents 
on.—The material to be taught to the er 
as to be properly graded. This grada ion sto 
ntary things and go on to very difficult si definite 
of English, it can start with Present In rading 
lg Past Perfect Continuous Tense. While re kept 
the material, the chronological age of the children has to i 


eit € i ding 
m mind. Practical use has also to be borne in mind, while gr 
the material, 


ised 

raise 

(4) Content material.—Some objections have been rar 
about the structural approach 


ive 
on t hat it does not 8° 
Importance to the content and ees " paifessor Bhandnt 
and others have held that this objection is not valid. pulat 
= Eyen importance in it But this content voca 
based on Situations that are used by the teacher. 


Provided wit ough o M 
only then that they na pPOrtuniti 


Acquire i 

ituati „uctu 

A (6) Situational teachi 8-—In teaching through Struct, 

aE ig ational teaching ccupies an important place cate 

Certain pcs) ia meats that the teachers have to use aida f: 

He Make the students prey 
tis through the situation! 

; : achi”. 
ee built up. Ra situational S peir 
earning, The AR the students a practical ie yin the 
ing Methods - er may create a Situation by emplo 


5 Se 
es for using the structure 
mastery over it. 


By use of Pictures, i 
2. By usin i 3 
himself draw pictures. andana b E ane 

3: By Sestures ang actions 
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the use of mother tongue. 


STRUCTURAL M 


Th : 
Some Seoni is a controversy about 
ple think that in this method no use should be made of 
n language should be used. On 


e mot! 

the Bec congue and only foreig 

may be See others are of the view that the mother tongue 
, as and when required. 


De . 
approach is vex of the Structural Ap 
ae yet nae! ieee in vogue int 
re an; ics have poi | 
enumerated avs POL out certai 


1 i . 
It ee said that this approach i 
e very useful in teaching of È 


(2) Itis sai 
Prescribed E said that itis not possible to teach tl 
or various classes by this method. 


3 h 
EA T aching of prose, poetry, composition, 
y done through this method. 


4 ba; : 
a) ithe critics also argue, that if p 
6 ods, there is no need for this ne 
class 5); It is said that the present situations, overcrowding in the 
Bacongenial fixed curricula, external examinations, t0. are 
e stu uel „conditions for practising the structura; 5 
and so i ent is already overburdened with the teaching material 
vi is not possible for him to learn by this method. 
manger of the Structaral Approach.—In spite of the above 
Gi ned drawbacks, Structural Approach has the following 


vantages : 


—Although structural 
sh these 


They 


proach. 
he teaching of Engli 
n drawbacks in it. 


s useful for lower classes. 


aglish in higher classes. 
he text books 


etc, cannot be 


upil can Jearn English by 


old 
w method. 


it is possible to give 
learning 4 thing. 

in (2) In oral ctic ct the mistakes 

helps ately. are: aton and t mosphere in the class 

Bives the students to acquire the habits in the language. This 

them an opportunity to communicate in the language they 

ledge becomes stable. 
with the Direct 


ate learni 
earning and so their know 

Means approach has many things common 

With a of Teaching English. It mon features 
Practigay Michael West's New Method. it is being 
Seen, ised and experimented in India. The results are yet to be 


CONCLUSIONS 


based on oral and lesso. 


1) Si A 
(1) Since it lays stress 07 oral work, 
in imitating OF 


Brea 
te S 
t practice to the students 1 


n methods. 


1. Structural Approach is 
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2. Itaims at givin 
habits in the language. 


Fag it lays 
3. Taking up the learning of the words individually, i 
stress on the learning of the structures. 


its know- 
4. In order to give the training of a structure and its 
ledge, the teacher h 


) Bast As far 48 
as to create a particular situation. 
possible, this situation has to be realistic. 


f 
A. 2 rm 0 
g the students training in the fo 


jn 
a ee i acks » 
5. Various critics have pointed out certain drawb 
this method. aid 
+ cer 

6. In spite of these defects, this approach has 
advantages, 

7. 


It is still in the si 
Te yet to be seen 


The 


ô > : ia. 
tage of experimentation in Ind 
r esults a 


on a large scale. 


CHAPTER XVIII 
TE 
ACHING OF ENGLISH AND GRAMMAR 


th Q. Brin 

teach acing E clearly the importance of grammar in 
ing of nglish. What is the real method of the 

grammar? 

_ Every language is based 

This set of rules and regulations 

ther words, gramm 

hes us the 

nificant place in 


An 
is) S. 
pa certain Importance of grammar. 
mules and regulations. 
and a Grammar’. In o 
e Rese which controls and teac 
feaching ES Thus, its teaching has gota Sis 
(gra mar, Th every language- Emphasising tpe importance © 
ine Mar) su ompson has rightly remarked, “To the teacher it 
suggests methods of instruction ; tO the pupils it brings 


ing} 
ght i 
into structural details. 


tules 
Of th 
the 


mines the form and features of a 
iş important but cult 


l It is 

Pa the grammar that deter: 
mi 

the drynes 


ag > age. 
3S well, hans aspect of the language, | 
Rr ay the is said tobe dry am it is 
ae ic Studene from learning grammar. Tf the teaching ° 
interia] HE practical and relative to the teaching of 
, then it shall not be possible for 
he teac hould, therefore, ty to 


terest? 
wa t n 
iha in earning it. The er should 
od which may create interest 10 the students for learn- 
ansform the theoretical aspect 
d to have an 


0: gra 

of grammar i He should try tO 

dea of thy i hall b 

a of intoa practica orm. Its e goof: 

Sra R oe CA GY ess and the Jificulties of the 
ry on account of the following 


tes mma x f 
Sasons a It is said to be 


(l) Fi : 

È ae Firstly, grammar js compose”, te 

u Ss and details. All thosé principles are not only abstract 
hing scares away the students from 


Warns cucan es ‘well. This thin 


ao all those things- 

aul Di Secondi grammar is divided jnto various branches and 

aNd a cl er branches. Because of these aspects it is not easy to 

lso p Clear, path of learning these things- The grammar has 
s departments and categories. These 
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; i ther very 
technical words are quite dry and difficult. It is ra 


nd grasp 
difficult for the children of young age to understand a 
them. 


ception 
(3) Other than the rules, there are a good deal of oral put 
inthe grammar. The rules and regulations are qui dy of t ese 
the exceptions are not so. On the other hand, ane purde? 
exceptions creates a sort of burden on the mind. 


Sometimes makes the reader disinterested in the subject. 


fa 
(4) The most unnatural 


- at L 
thing about grammar is na to beg 
Particular word is to be defined, the image about Y r conctêti 
formed inan abstract Manner. There is no place students s 
examples, Such a thing is not very interesting for S 


tudy 
large. In fact, it is such com dlexities that have made the s 
grammar a dry and difficult task, 


sn b 

j nts 1D 

Is it possible to teach the grammar to the te ting 

theoretical manner ? This method shall not be very i she 
fthe students are ta 


fact, it is the 


~ Very few students like to study it with that at 
= 18 so because of the complexities of the grammar m Jo 
involved in learning Sanskrit. Students have also to S reachi"h 
a learning Sanskrit, e method that is employed in gr pine 
Bives very little place for understanding and aking. po 
in an intelli nt manner. erent ponents oft 
es 
grammar are thee not so difficult but t 


stab 
opi. 

abo Grammar and carriculum.—There is difference of alun, 
SeS pac an rammar should occupy in the oe gra a 

i Cationists have oi i lace nis 

in the syllabus. Tt is so Renee aera B 

Systematic kno 

efinite 


es 
tre it 
in the middle of these two Spould 
mmar should be discarded noe 
Grammar should is 
“test and ability of the studen 
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ls the interest of the students, 


a beet of t 
hod for its teaching should be 


ral be 


pe, crammas, which kil 

out o 

OPted and heen | a new met 
ign langaage.— 


G 
ltis omar and the teaching of the fore! 
helota peested that the teaching of grammar is not at all very 
lrei n the learning of mother tongue- So far as the learning 
tnp C80 language is concerned, it does prove helpful, In mother 
g to atmosphere we 


gue 
Rasp ec are brought up and so accordin| 
E various uses. Foreign language is completely new for 


n 
ie ied to learn it, we have to tal 
ap les Bee ching of English is concerned, it mus 
ans ein, nd the regulations of grammar. Even when t 
R the ¢ taught grammar, they should be saved from the dryness 
omplexities of the theories of grammar 
grammar.—In the modern 


he, Met 
ra zone of the: teachiakig Joyed in the teaching of 
mployed 1 


P of @ z 
emma, uation, two methods are € 


( 
o Fiductive Method, and 
eductive Method. 
1. INDUCTIVE METHOD 


nducti 

am slu ctive Method, as has already been 
les, ao Presented before the students. n 

aats certain rules and regulations are laid down an 

hi; that afp, ° Plained accordingly. 10 other words, an ee 

: Bact i For ctice 0 

mee r examples rules are laid down. } on he Pe 

a examples of the same. type «tga ont the 


> students and the students ar 
find out the rules, W! 


DI 


9 dy 
fang alities, it shall not be po 
pt ay in Saadon The teachers 
Msp ch ting the examples before the : 
tee the raamples before the students that DN GE varied, 
WO dents. €s and regulations easily. If the examp iG ently 
Pay hall ` are likely to be confused and disturbed: os $ The 
te sh Pot be able to find out the rules and regulation 

ls Rose employ the following st¢P® in 
dea he teacher should try t9. he 
regar of this method, 


D n 

ay, Lue ng the example. In this 
Sti pte- z o! meta 

k On-answer method. th the help ticular direction. 


Yd 
Dy ta 
tha W A ar 
he \W the attention of the students oa the students are- 


acher has employed this 
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In Inductive Met 
the activity and the int 
-and direct 
but it is no 


ki 
eis E 
hod, a good deal of aa by core 
dligence of the pudents. a 
examples the rules are clearly aR 
t explained to them in a clear-cut la io with 
ain. 

Students apply their own intelligence andabr the ral 
own efforts, they are able te find out and ohen the tea! 
may be in a broken and unclear language. 
the correct form of the rules 


The greatest a 
not have to er. 


th 


dent 


4 

sp”. 
ble to i i) 
themselves, They are a 


ee iit 
s are be 
It is so because the rule e 


Part to reme 
the Meth o; 


teaching þ 
‘Universally accepted method 


2. DEDUCTIVE METHOD ive Me 
duchl¥" ine 
Deductiye Method is Just the reverse of the In 
Under this Method, th 
Or the Tules befo. 


reg 
and TP 

4 The teacher iS supposed to bring out the rules ee of fo 
in the inimum num er of words, “The presen on, e*4 
free from the punecessary words, Later al 
CT the justification of the rules. pe stud’ 
A t t l 
In this method, it is generally expected mam to PY es 
yearn the r Ahearn Os They ave also expecte 

1mum nu 

regulations umber Be 


Xamples in mippor by the “oh 
5 b i xam p. 
Possible only When Phe cttation of the ex 


iyen thos 
teacher himself has given ired ft 
ul. t0 
In Deductive Method, the acher as nou He oe 
any originality S the teaching ef grammar, 
Certain Mples found 
the explanatio 


him: nd 
Out or constructed by tu 
n, that the teacher gives about t 
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ii 
Hons. j 
Bam not hi 
‘a 1S Own. ses ee. 

mmar book. This is also based on some writing of certa in 
Here, the activity 
ut to test and use. 


Thi 
an Sm : n 
ethod is quite easy, but not useful. 
d so the power of 


í e pow A 
4 he students d of thinking of the students is not p 
Thos Scabies, ate have to take any trouble an 
stug €achers ‘tes of facing difficulties is not generated in them. 
ents have pressni them with everything good and dry. The 
y to eat the food already served before them. 


No 
Or w the : 5 
Bee aie eae Go. which, metho gram Method 
RDE de —is useful for the t hi 4 
uctive Method is pote Daa eaching of gro ite u 
it is not complete 


Wene Br 
11. ereatest drawback of this method is that 
Method can als 


f criticism, 


HO 
W TO REMOVE THIS INCOMPLETENESS ? 


There i 
ab ere 
| eae two Sai one way to remove the incompleteness of the 
‘the War can b ods. The synthesis of the two in the teaching of 
Te teacher sh e an ideal situation. By the synthesis of the two, 
all be able to remove the incompleteness of these 
This synthesis 


of s a 
the Bia take the student to the desired goal. 
all be better known as Inductive-Deductive Method. 


an, Whe 

aS Deduc pine teacher shall employ s of the Inductive 
Xtioned Bole Methods, then he $ follow the steps 
w: 


beg. (1) Fi 
ore a, St of all, the teach 
the students. e teac 
keeping an eye on 


n those examples; 
7; He shall also try to make 


the synthesi 
hall have to 


er shall have to present the examples 


the (2 

Use ae he shall explai 
this thinking of the stude 

re 8 power as far as possible. 

We ) When the students hav the examples, then 


Othes; e fully grasped x 
qPothesis shall be formulated. W. the laying down of 
i the analysis all not serve any 


enini SED tite explanation Or shi pEr, 
fot purpose: Only the formulation of hypothesis is not 
we W t is necessary to observe and examine it. | This examina- 
th muecessary to ascertain that the hypothesis 1$ in conformity 
; examples and the explanations: 
ENTE 
the io; When it has been found out that the hypothesis is proper 
®n the conformity wit e examples and the explanations, 
theory or rules should be laid down- 
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ith 0! 
urse WET 
(5) When the rules have been found a pules shall beet 
help of the examples, then the verification 4 ‘help of the €% mall 
necessary. Finding out of the tules, with the . 


s 

ification 

shall be through Inductive Method. The veri 
conducted by Deductive Method, 


(6) For verifica 
useful to reach ¢, 


w 
cessat} us 
tion of the rules, it shall be ne oe 
of those rul 


A þu! 
ertain conclusions, This is nothing 
es and regulations, dents sho 4 
tuden a nay 
In the end, the teacher, with the help of He ini jt m° 
try to find out those examples, with the help o 
Possible to Support and Verify those rules. 


i) 
e Wh, 
. cordane w 
the teaching of grammar is conducted ite successful, ach 
umerated above, it shall prove aute ei H 
type of teachi & is practical, real and scienti By employ? cei 
each grammar by this method. By 5 
method, they sh 


tuden" Je 

e the intelligence of the. 5 e stab 
ver knowled cquire 

Permanent, wiedge the students a q 


st 
op g 
d ry P an 
No doubt th i upies a VET f gri di 
Place in the teaching oag o oaar oep 
should not 


è o wO a 
g of English, but this teaching other “pa 
th . 9e very muci based on the theories. 

‘ s tesaching should not be very theoretical. ney 
Temarkey ceal elements in it. Dr. P. Cu 


Bi . 
n secondar schi 
ʻa Waste of so ay Ools, 


i si 
d d full ae oP 
the use of parsing and i map 
Exercises» Me compared 


$ of 
to the effectiveness 


j 
| 
| 


CONCLUSIONS 5 
10 
sch cont 
ey ie as ammar is voting but a set of rules which 
the Correct use of the language. 
g ~ The tea hi 
of Mother ane ne Ea 
Oreign language, ea 


y 


pe ef p 
int 
in "09 
mmar is not very useful teachi” 

it is very useful in t 


dm 
Teaching of 


(2) 


po 
met 
Srammar is carried out by tW° 
Inductive Method, and 

(b) Dedüctive Method, 


T 
EACHING OF ENGLISH AND GRAMMAR 111 


. B 
co; oth 
A Mplete in I ne above methods of teaching of grammar are not 
thes \ecessary Fe pects. Fora successful teaching of grammar, it 
This @ethods peombue both the methods. A synthesis of both 
method encod be employed in the teaching of grammar. 
e termed as ‘Inductive-Deductive Method.’ 


In sho 

rt, the teachi 5 dks 
NEE e Da oe ing of grammar occuple gnificant 
€ teaching of Delish languag Phe aH 
It should be practical 


5 
Place . 
1 
San e, but the te ching of 
ould not be purely theoretical. practi 


Bra 
batt 
33 well, 


CHAPTER XIX 
H 
TEACHING OF POETRY IN ENGLIS 


a 


is 
try 
. poe ct 
Q. Bring out clearly the method of tence efe 
teaching of English language. What ate the 
that are found in the present method ? 
Ans. It has right 
for teaching poetr 


thi 
nd Mee 
y been observed, “The matter 4! yy 
orientated, if th 


comple om 
y to Indian children should be value to ee 
€ teaching of Poetry is to be of A our Se pagis 
glish poetry now being studie lasses of ity? 
not to be there at all. Certain os difficn iab 
Poems, characterised by obscurity of language, 
thoughts or senti 


ns 
are U 
ments or associations expressed Fe 
for Indian Pupils of Secondary schools,” aspect ‘ihe 
two 
a every language, Poetry and prose .are the 
the students 


glish als of 
ave to read, In the teaching ceed we sh? 
teacher has to teach prose and poetry lessons. ioh 
to discuss the teaching of the Poetry. ims of 127 aut! 
Aims of Teaching boetry.—The general geiate the cb? 
of poetry are—(z) to enable the pupils to appr z 

Of the Poem ; (ii) to 


z or a 
2 individua gers fo 
enable them to enjoy the ta m to UP ove ef 
recitation © Poem ; (iti) to enable the stude ct 
n thoughts and i 
a 


t reate ra 
a 128ety of the poem ; (iz) ify the ch? 
the literature jand (vi) to mo ts 
and menta{ make-up the students. 

The Specific aims of 
the Students to Tead the 
(ii) to enable them to 
the poe 


3 and (iii) t 
message of the Poet, 


e 
jj 10% 
—(i) nyt 
teaching of poetry cue ang Pon 
poem with proper ender! YB yio) 
8rasp and appreciate the dents a p 
© communicate to the stude ae og 
es Joes iy 
he poetry the teacher dig dot oe 
ine Knowledge of pis Studen™ inking: sti 
meen a increasing their power of reading or t s in the tea # 
amsar Senerating the tender €motions and feeling „ofthe fao 
pation of vüvironment is the chief quality Sting 
of poetry, Jf the teacher has Succeeded in Cr 


Under th ; 
at adding to the sine oe 


——— oO 


3 ledge of 
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environment i 

complete] nt in the class, then the students may engage 

they’ are Ret the poetry or a particular iva of fo eet 

itis possible Er the teacher shall be successful in his task. Tf 

of the poet an H the teacher to transcend the student to the plan 

çontaine RRA make him feel one with the feelings and emotions 

he teacher sh s piece of the poetry that he is going to teach 
object ae 1 be called successful and he shall have achieved 
: is is the real aim of teaching poem. 


It isn : 

dp a all the aim of teaching poetry to impart the know- 

i itable to divid r to the students. [herefore, it is not at all 

ach it, S A ea particular poem into various units ard then 
uch a process leads to the truncation of the feelings 


and 
the 
emotions cigs 
otions, Such a situation does not help the students 


to bi 
fa e abl 
aci e to develop the power of appreciation of beauty. In 


t, the 
Poe ; 3 
try should be taught as one unit or one piece. 


Mod 

e i n 

te uere situation in the teachin 
dary stage of education. 


to this si 
© this : mage i 
situation, it is not possible for the students to feel 


ne 
tha, “ith th : 
at e feelings and the emotions contained in the poems 
elections are also not pre- 


the eani : lso get lost in explaining 
Bee. are 3 of the difficult words to their students. Sometimes 
Virt on fran absorbed in explaining the theoretical back- 
ually killed, Biblical references that the soul of the poetry is 
hing is that the ex- 


rases is considere 


reed ess 19 teaching of poetry. 
the ife eeen the theoretical þackgrou! t 
Ta of the ae the poet. It may be useful to explain the mean- 
i help th cult words that occur in the various stanzas. 
Otions e students to appreciate t 

’S contained in the poetry 


c 
—Success of a lesso. 


de, Su 
Pengs n of poetry 


Ce 
Ge ofa poetry lesson. 
(a) two things : 
(b) ia selection of the poem ; and 
e method of teaching of the poetry: 


ha, Ch 
Ve re St 
S tena ae are very fond of repeating the poetry that they 
: e teacher should, therefore, encourage the se 
t generate z 
R ossible to 


fad ag 
ation Bai 
On nand again those passage 


In t yd 
he students, By repeated recitation, it 18 
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, the poetry 

create a conducive atmosphere for the RE a 

in consonance with the emotions expressed in t A d 

It shou 

e should be proper 


A tall i 
Pause, Tone, Rhythm, etc. Mi teach 
things, reading aloud is more or less purposeless. i 


00! 
ite 8 
in the matter. He should rec ene 


Piece recited, 
teacher should try to 


5 . ion or 
develop the power of imaginatio. 
Power of the students, 


lats 
scho% 
Questions in the teaching of poetry.—Some hing 
think that th 


ac. 

5 in the te? ons 
e asking of questions has no place aaa ques ee 
of English poetry, but it is not at all improper 

rom the students 


er, t 

while teaching poetry. Hoes ne fa 

questions should be so Organised as to develop vd be ci 
students, The questions pnoy: of the Fed 

ging forward the feelings and the Se OFS? hey 
i © piece. The questions should be SSi 
that the students may feel anxious for further queg quei ica! 
taged to ask the teachers to put furt a clas the 
of the similar nature, Questions on grammar OF 2 irit ty 
nature are Not at all useful for understanding ne t Poons 
pey pay kill the atmosphere of appreciation g 


e 
appreciating th b dents by suc 
Jatin 
et bored. 8 the beauty, the stu 


git 
sng of BRS oh 
Selection. — Selection has a vital role in teaching he t 
prose as well as Poetry, but 

08g Poetry bec 


t tbe 
. m i 
it has more mopo raaa aA w 
t Ause the students have the habit o poent o £ 
Poe y lessons, While selecting various verses gan the Pieve 
teacher should ke P away such poems that cop aad ach ga 
> she sho have Committed various ato and 2P} 
‘ough this metho u rious person 
ms are bad, ‘(sais ;, 


ht. t5 10 
k as ‘Abo Ben Adhem’ should be taugt deigh 
contain certain ideals, hey do not teach the tain p ves! 
eat, drink and þe Merry on} The also contain cer o are Ype 
LaS ‘or ae Service of mankind. ‘These Mees fof 
ople e prese; . It is na 
Evelop such feelings ae reading Pipp? poa 
This is sample in this regard is that of ttracte nat 
TY Small poem, bur the students are atti is t 
Peat it, Another example in this 


i 
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G 

‘Patriotism’ X 

it is es, This poem has been popular since long and 

Students, Tt i ay. It gives a new lustre to the soul of the 

ae selected on the great effectiveness. In fact, the poem should 

n them, G e basis of the feelings and the emotions contained 
enerally, the students like rain, wind, sun-shine, 


akes, pi 
ASS, Tivers : s 
, hills, sea, sky, ships, seasons, eic. If the poems deal 


With 
these : es 
hem, topics, it is natural for the students to get interest in 


Feelj 
in: . . 
g of curiosity to grasp the idea contained in the 
te the feeling of curiosity 


Poe; 
svem —T 
n t he teacher should try to crea 
and the emotions contained in 


the 
i 
s eat importance to 
The teacher 


before the students. Itis 
tical know- 


a e ma F 
way age imparted to the students. 
cannot only change the students but completely 
tong esed al idea of the poetry shou 
upon again and again. Repetition © the lines 
ent of the character 


Re 
Ofthe a a 
the a central idea helps the develop™ 


D; 

ar iffer, 

teac the Ree between poetry and prose.—Poety and prose 

ADpre ve Poet different aspects of a language. The main aim 0. 

are | ciation PA add to the joy and increase the power o 

0. i Ga ia % 

at mentioning a The following quotations, in this regard, 

oetry is beauty, 


bes Poetry į 
feat Yo fe is essentially different from prose. P! 
g> Orm, beauty of languages peauty of thoughts, mood or 


in “Po, t : 
ager, TY Should be taught for enlargement of thought, feeling, 
he use of the language- 


y rh 
> thythm and never for drill in t 
ihe teaching of proses 


lo No 
K Pla 
ce s 
for long exercises— 
ese exercises, the 


8 ex 
erci; 
€ Se: f 
Owe n are are given to the students: 
we give it anaes to practise their knowledge of the language. 
not possible in teaching poetty:. If long exerci 
the entire beauty of the 


Dog, Sven j 
try a in 
MG Poetry, they shall mar 


In 


e— Ín fact, it is difficult to 
the students 


m; erament O k 
p ucationists have 
rather 


to the 


Poe 
tr 
tho $ Verses and foreign languag 
NEN reagind poems to suit the te 
ingleure for ig English as a foreigy! language, itis 
test, nd e children of the ase group of 12 to 17M 
8 suitable poems. These po? ae 
of this 28° group: 


Sou 
Ptitudes of the students 
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quite 
children of about 6 should be’ 
bine oe as a foreign language, the Nohara words ae 
simple, If the Students are told about me ing the lan ‘while 
yery beginning they lose their interest in m hee: simple. 
e construction of grammar should also be v ee 
iti oetry, the L ings and em 
Era e oniy tries to convey his e in mi 
even then the te e selectors should 


he suggestion of Dr. Miss J 
is quite valuable ; 


erage 
nan av" pe 
She has said that, “there should not be more woes one 
of one new Word in a line. the meaning of aan d be illus 
guessed by the children from the context it shou 
Properly before the poem is read”, 


T 
; ite valid. ping 

This Suggestion of Dr, Miss Forster is oun aun ind 
teacher shoul, tty to keep Suggestion in mind. ¿plain the m a 
Upon the task of teaching Poetry, they should exp. enable t coll 
of the difficult Words to the Students, This shall ei It words g the 

joy at the time of Loud Reading, If the difficu hich mar ge 
in the Process of y ding, they create an obstacle x ould be ™ pat 
ts, erefore, arrangement ee poetry 
nobstructed 2PPreciation of the piece of t 
nts are Teading, 


TEACHING OF POETRY 
For the t 


eaching of Poetry 
observed, This teachin, i 
INCreasin 


wo 
; ave jmo 
Certain essential things P aim 
g s d 
© Power of a 
JOY of the s 


; e 
e guided by a definite th 


z 0 
dding js P 
PPreciation of beauty and a Ther ig o 
tudents in Teading a piece of Ty eon teach sta! 
Scope fe at development of knowledge in t 
ie Poetry, Therefore th i 
e ti i 


er tom the 
ere is no need for the o wi onise 
; Ing o; Poetry with ong introduction deali ducati, h 
life, back, nd and p ilosophy of the poet. In fact names ° ui 
u the students to learn the 2 packg' onead 
enough to ~equaint the students with the pres oud 
of the poem, his introductory background should be ding 7 es)" 
in the mother tongue, eally spea ing, the model rea x Pog? 
ner is the foundatio of successful teaching ing ga 
€ more in Nential and e Sctive shall be the loud re etry” ett) 
teacher {| pre shall the poacher comets ror tthe Ee H 
teacher sho himself aim a carryi he stu pine 
by his loud Teading, e is Successful in carrying Hi teati bý 
Thee. Poetry, then he is a successful teacher E n 
will be More interesting, He an generate a Poetic envir 


T. 
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his a 

us art of readi 

mg, mai eading. This environm 

» Maintained till the jeter T ea preg teachi 


The 
o 
asa JA eny Poula not be taught in parts. It should be taught 
refore, in the lower classes the poems should be 


Smal] 

as to finish i 

Te n 

Marked ; ish in one class. An eminent writer has rightly 


age 
Cannot — „teacher is not moved by thee 
Oved he rand therefore cannot teach it. 
atura] ae 1 fee] the emotion and then 
Pirit and th ation of speech ; he will enter in 
e mood of the poet.” 


d the 


er himself feels 
jn the feelings 


Ys Alesandtt Haddow has put 


fo For s 
ward Ore as teaching of poetr 
wil very im i i 
l be useful to read portan pia cee ee 


te 
Own: 

n 
inte ren t 


Read 
each poem twice, give the child 
ise, and help 


Mpressi Sats 

anes the coe invite them to criticise, 

choo, lod of poetry period be, as far as possible, 

Cho, Se for pondering over things they Jove already. Let them 

for 08 ee the poems they are to le 

Thus TY, an a wn favourites. Thus only can we develop a taste 

tha, Only can train their ear to the variety of beautiful sounds. 

ut pa ES befo. we rouse in them some idea ofthe wealth of poetry 
re them. Remember that we must aim at turning 

” 


ea ers 

the In = hea not students of poetry: 
teach Se it means that the teacher should aim at moulding 
teachi 8 of in the feelings and emotions of the poet. In th 
teach; 8 of PPSy in the modern set-UP» 

Studen 8 of rosidy and Rhetoric. is possible to make 
tag, Cots tay bene interesting OD1Y such a 

$ e asked to learn certain lines by heart a 


If th 
e te 

ty stu ve to acuer wants to create the poetic atmospheres then he 

te a dents, pAn in a very sympathetic and tender manner with 

ip War able to Soper opportunity should be given to the students 

Batya hee express their ideas. If due importan is paid 

2 xpression of the ideas, the students take keen 1 
aged to put 


teachi 
ching. The students should be enc? 
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a 
her câ! 
i heiiteach g3 
iags dtions T 4 feeling 
i ideas, feeliags and em Taa 
eve Ses in the students the AE Thon 
aoe aan he has himself felt one with 
po 

Recitation.—P 
Part of teaching ofp 


way: 
ent Wat 
; in the decer ha 
l teacher is one who can Tecite the poetry ae practice ! 
ime ae would sing and then teach. Now 


ee 
zng] vole 
done in a musical ture: 


dents” 
e stu ey 
ates a disorder in the class. fia Baa not 
nd reach up to the spirit of t O 
ty singing, Then, those students, 
have a good voir, 


tes 
+. crea 
This cre 
ce; are made a laughing stock. 


ti 
ucal 
for educa ii 
plex in them, which is not at all good “ie pore 
Worl herefore, it is not very proper to 

singing it. Of course, 


s 
e 
id on th 
every stress should be laid 

Voice, pause, tone, rhythm etc. 


CONCLUSIONS 


tal 
: impo 
poetry has always occupied an 
rriculum of Syllabus, 


r 
ache 
<, The te 
2, Teaching of poetry is a very difficult task. yeti 
has to þe very cautious in teaching poetry. 


ina or 
3 able to teach English poet) mond 
manner. "The mo 


o Teaching of 
Place in the cu 


SIn India, we are not 
SUCCessfi1] 


o! 
- ing 4 
st difficult task is reading ed Ë 
recitation of the Poetry, The real ne sibl? 
4, €ading Poetry once is Not sufficient. 
to generate i 


5 
a Poetic atmosphere in 

only when beautify i 

again, 


and 
Portions of the 


po 
the class. This oar ae 
Poetry are repeate 


` It is Necessary to Make 
motions and the 


ith the 
wl 

the students feel one 
feelings of the poe 


A etry pe 
t expressed in the m ‘her 
Oaa TE S Very little Scope for giving to paa suo2 ct 0° 
background of € life of the Poet; his philosophy an 
things, €ally Speaking, it; 
attended to, 


mu: 
that 
> Ut is the spirit of the poetry 


1 spity 
io 

in its re? di 

i Poetry should be taught in ky are re 

aking t Students feel as if they ow 

Proper to 


Him 
S ps tb 
teach the Poetry by ee ene: a) 
7 ress should be laiq On speed, voice, pause, 
ete. 


Y 


CHAPTER xx Metra 
ias raae 


N ENGLISH 


x 


TEACHING OF PROSE I 


Engi, Ci 
nglish ESENE account of the method of teaching of 


In 

tl th 
a Sas, Owen classes, there is only 02° book of English in which 
Ther of prose as well as of poetry are given place. The 
of © main ABE lessons is much higher than the poetry lessons 
the stu feat of all these prose lessons is to increase the knowledge 
nts. This knowledge is of two types—(1 Knowledge 
2 Knowledge carding the 
the students, it is 


regardi 
iBject, Ethe plana ag an 
l er atia] ordet to increase the knowledge of 
the lanation at the lessons are taught with full details 25 
inst, the he So the lesson plan should be Grafted in such 4 way 
Crease th oys may understand the subject matter as well as 
Th eir knowledge of language: 
e meen plan is essential for the t i English prose: 
moul oa different ways t9 prepare the The most 
ce thod ethod is Herbart Five Step System, ‘ this 
ertain am adopted in most of the teaching institutions, with 
mendments here and there: 
H 
ERBART PLAN FOR TEACHING OF ENGLISH 
PROSE 
Oy ne to Herbart, the following should be the five steps 
uing of English prose lesson : 
(i) Aims 
(ii) Preparation 
A Presentation 
iv) Recapitulation 
(i (2) Assignment 
i) Aims 
s—(1) General 


Ai 
pee a be of two type: 


Aims, and (2) 
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General Aims.—The 
teaching of English prose : 


A loudly 
= (a) To enable the Pupils to read an English passage 
with accurate Pronunciation, 


(b) To enable the stud 
(c) To enable them to 
‘(@) To enable th 
in the lesson 


eading 
(e) To enable them to get enjoyment through T 
English prose, 


(f) To acquaint the stud 
(2) To enable the stud 
silently, 


sas ofthe 
following are the general aims © í 


ry. 
ents to acquire new vocabula. 7 
age. 
comprehend the taught pass pi 
TAR n a 
e pupils to acquire information c 


ed 


; iquette- 
ents with the English ee. ding 
ents to comprehend by 


(h) To kindle the imagir ation of the pupils. ts are 

(2) Specific Aims.—In lower classes, the Ee pc y 
acquainted with the simple words and sentences, but DY “res 
various types of prose lessons are taught to the students. ett 
types are story, description, biography, essay and play peso 

j ae Biving the specific aims for teaching of all these 


S :— 


Story— (i) Knowled 


(it) Characte 
(iii) Develo 


ge of the story 
r training 
Pment of imagination <i 
(2) Acquaintance with style of Sa ts- 
Description (i To increase a love for natural obje¢ 
(i) Development of imaginative power’ 
(iit) Best use of leisure time. 
; (iv) Acquaintance with the style. p pero 
Biography () To impart the knowledge of lives ° 
., and great men, puildi®s, 
(i) To develop the Power of character- ideal 4 
(iti) To impart the knowledge of high 
their lives, 
© Imparting information. 
(2) Development of curiosity. 
(iii) Inculcating intellectual powers: sa 
() Acquainting the pupils with conver 
Style, 


ting 


Essay_ 


Plays_ 
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(ii) According opportunities for self-expression. 


(iii) Character building. 
i) P (in) Providing enjoyment and 
pees ation 
Nglish is a foreign langua 


recreation. 


ge and it is very difficult for the 
Mostly, the 


Studen 
ts 
Students ininave the full knowledge of this language 
ot take keen interest in the study of English. Hence, 


® tea 

students not, has greater responsibility. He 

Ñ Ost Bee wards bis lesson and so the preparation 

en of the J The following things can be taken in the prepara- 
) esson—(a) Material “Aids, (b) Previous 


ntroducti 
uction, and (d) Statement © im. 


(a 3 
Materia Material Aids.—The teacher 5 
Blis 


e all those 
wards the 


unless t 
le to understand 


teach; 

7 Ip A 

a & of English because until and 
English w1 l be 


]] not be ab 


depl ECt 
kateg a the whole purpose of teaching © 


(b ; 

No a cvions Knowledge. 

ab Ee dta: successful way when W 

th Out eG in its teaching. 
“students previcus knowledge. 
«og the revious knowledge 

KERA R the lesson. The 


( 
0 ic 
f tpi) Introduction.—After kno 
f English 


in S r 
aenn the teacher should introduce the, 
Ose, “on of the lesson is essential for the teaching © 
nt of aim of teaching 


of (a) st 

PAGI atem A A 
hint tement of Aim.—The statem z 
ut ue abet is essential before starting t subject. The same 
Ud out the teaching of nglish prose Until and unless the 
Me e teachin ofa particular 


e 
Prose a are told about the 2im rth 
interest in the lesson. 


o 
ni ess 5 4 
(iy on, they will not take keen ? 
" p entation 

Dp]; Tesentati . ial rt of the teaching of 

on ential pa $ A 

is the most, e5 of the lesson 18 rather difficult. 
ing the lesson to 


T Rlish 
Ne teacher ch mhe presentato nd hile pre enting 
St s z j whl ser 
naig, MOA, Cae oe Pe us 
Sson ey poor. A successful teacher is 02° R preset the 
such i ts m: ot feel bored- ere. 
away that the studens for he presentation of the 


Jeg, a 
Sonc di ; z 
On, “cussing the various stePs fe 
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hould ; 
(a) Model reading by the teacher.—The teaches em 
read the lesson insuch away that the students are ctuations: 
towards him. He should give due importance to the pun the boys 
While reading the lesson, he should take care whether j 
are hearing the lesson attentively or not. 


. -~ py the 

(b) Pronunciation drill.—After the model reading : 
teacher, the boys should have the knowledge of spelling, 
pronunciation of difficult words and so the teacher show neiatio® 
the minds of the students towards the spelling and pront oi 


seten 
The pronunciation of every difficult words should be wr!" 
the black-board, 


a 
tr act | 


is 

chet | 
,,{C) Aloud Reading by the students,—When the tengo 
Satisfied that the boys have learnt the spelling of the ol af 
words and they can Pronounce the words correctly, he cay of i 
atin to read the lesson loudly. Ifhe finds that if rane i i 
Ree aa grasped any word and cannot pronoun” he 


with their left hand and put thei one 
The book should be at about spydet 
© eyes of the students. He should ask t stud 
$ 1.28808 one by one and see that while one 
e lesson, the Others are hearing it silently. 


Explanation.—After the alot up: atsl 
explanation should be take? rudenio 
2. the methods of explaining the lesson to Hompo" (@ 
Method ; (4) ‘There’ (2) Translation Method ; (3), C07 %nd y | 
Referenc, Sage Method ; (5) Derivation Metho ted u 
ence Method, Al these enn ae shld be p bink t if 
© the students, e scholats se: p 
5 Tn Bod 8 of no good in fie aking 2 Proporta | 
ee fact, all these methods have their oW9 tput 30 
higher cla. classes, Derivation Method is useless ; 
sses, it should also be adopted. yh 
£) Silent readin 
o; 


i 
8 by the students.—In the &*P ant 
ee the attention of the students 35 ay agaon 
asked to read a 29d so after this work, they shou pave go 
it fully, ae lesson Silently and find out if they the te 
should keep hea Students are reading the lessom g, wo 
Mes Toaming on all the boys in the © ttii 


reading th 


joé 
d reade 


SSON ti 


f . 
Haves), 2 fee tions 


for comprehension. —After hed 
pE silently, the Faces onld ask tP 


= 
oF 
= 
SS 
Hisa 
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fro 
See) th 
the aden The main aim of thes on 
mayb have Sind of these questions is to know whether 
mang Sere: ders ona the lesson or not. The questions 
m ar work or pes. The teacher may ask the meaning of a 
ay also ask th may „ask to explain a particular paragrap 
liv) R e questions connected with the main topic. 
| <a 
Prose °CaPitulation i 
“Up s In TN also essential for the teaching of English 
tryg CaPitulation i the teaching institutions, the only device for 
ked i Se ipiitpose is the questions. But only questions will not 
tanga? explaiethad In recapitulation, the Yrudents should be 
asoge Story ae important passages of the lesson. Tf they AS 
Bee bout a ey can be asked to narrate it. Ifthe students 
the ve it. Th ny mythological reference, they can be asked to 
itip Es and pecker methods for recapitulation ate fo fill up 
in the sA, the students to explain any proverb oF idiom 
is also essential for 


the Black. 

the cans work,—Black-board work 

on gocher Rous English prose. We have alre i d that 
Drege’ black uld write the pron f the difficult words 
Who]. ation of oard, while presenting t! 

Parti, leS5on the lesson, he sho ite the summary of the 
impa tar pi in thalblack boards E Guage or explaini 

the fant piece may also be wri 
ack.) uestions and their an 
oard. The black-boar 


assi 
Bum 
en 
(v t of home work. 


Ass; 
Signment 
f home work is 


tho, MUS. M 
ost of the boys are P or 
attention towards i i 

the meaning 


of OR a 
th, 2t thei 
he qipti home. They cao be aske ; 
the difficult wo" 
i ti 


write the 
n asked to fill 


esson i 
in their mother tongue. 
tion with refere 


È ca n 

UneSsson | also understand wheth 

Rty opal if he assigas 
the whole lesson. 


CONCLUSION S 


ai imp yriant place in the curri- 


» uy 1, 
eo Leach: 
or ate of prose has 
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be 
s to 
2. Teaching of prose is very difficult and a teacher ha 

very cautious while teaching prose, 


teaching 
3. The main method that is used, nowadays for the 
-of prose, is the Herbart Method, 


4. The followin 
(i) Aims ; 
tion ; and 


thod= 
§ are the five steps of the Herbart Me tu 
(ii) Preparation ; (iii) Presentation ; (iz) 
(2) Assignment, 


5. The students should be acquainted with the ge 
well as specific aims of the t 


eaching of English prose. 
6. The 


ve Preparation of 
Material aids, previous knowledge, introduction and stē 
of aim have the place in the preparation of the lesson. tion? 

tate of 
The followin are the main steps for the prese? ijato 
the lesson— (a) Model reading by the teacher ; (b) O i ) 
drill; (c) Aloud reading by the students; (d) Expo and ! 
explanation ; (e) Silent reading by the students ; 
“Questions for comprehension, 


t 
` orta” 
the lesson is most iP nen 


piss 
teachi 
8. Recapitulation also h igni lace is hotel 
of English boaa Significant place it ihe 
tulation purpose. Black-board may also be used ec 
n”! at 
with thee? Students should 


h rk con 

ee be assigned the home wae they, wey 
learnt a i arta meat they may not forget wha see 12? ale? 
Students h ol. Nex 


t day, the teacher show 4 id edt | 
E meee isop Pleted their Lines work. He now! 
< akes so t i se 
and do not commit tho hat they may increa 


se mistakes again. 


CHAPTER XXI 


COM 
POSITION AND TEACHING OF ENGLISH 


OM o PAET 
escribe in detail the method of teaching com- 
w far the teach- 


Bosit 

ino On 

a8 of abies the teaching of English. Ho 
position can be called satisfactory ? 


The Ans. A 
a Ete are T eaching of compositio 
Kaery i arious aspects of teaching of English. Composition 1s 
ching of English It is really 
er emphasis is 


ey 
noe, Dane oe aspect in the tea 
S gi Ven to ‘ihe see that in the modern set-up prope 
thay co to th e teaching of English. The compo: vork that 
ofp the RTR, students in the schools and colleges clearly indicates 
that È aoe is far from satisfactory- t rs are afraid 
Work. ey Ae onal work. They are so burdened 
impon, This i very little time to attend to 
times ANCE ‘sche, reason E COE E ) 
lesg j? We fi to composition in the hing of English. 
Wo blan nd that the answer ooks of the students are More or 
nk, . The teachers try to Sav om the writing 
tio, & 

ant is {Position is the art of —Īn fact, composi- 
fa; T art of expressing 0”! əs ideas, feelings and emotions, 
n be yation of the society before others: This expression 
ge Oral as well as written: he tea ould try to en- 
e the stud their ideas ally or in written 
tat But dents to expres Jerly and properly 
aig vised this expression „5 ould be o y and Pror 
stuga the eroii tie essential quality ofa Sosed as iting the 

n mpositi i 

d to ge out See has co a narrowing groves of interest, 
the Somer, open their circle of ideas and to expand it. He 
m,» times to create new interest and sometimes to alarm 


St Th 
ude -e mai pi 
s ain aim ning composition shoulc 
thig d E acquire eT ʻo converse e Students 
tipp CX able hat they actually want to say an 
ghy Pressi to express wha 

n nea stow be organised an F. G. French has 

bate 


ld be to enable 
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ritten 
has wal 
K s ly what he iano 
il can give out to you only wha n between ony 
E eae thes is really little en eal ower tmon a 
an d written composition save that the i frecly only Wee 
aet They will give out their thoughts 


so 
to say 

A much 

they are keenly interested and want very 

thing.” 


ition 
om pos: 
How to encourage the students to take up © 


«tere 
; tudents the 12™ ihe 
It is very Necessary to inculcate in the s X 


t; 
¢ is objec oO 
for writing composition, In order to cauto a d and tY 
teacher should keep the following things in 
accomplish them ; 


etl 
ordets 
i tion and at 
his organised conversa that 


3 
A class ©. ide 
an environment in the ress theif 

lly be encouraged to exp) 

and organised manner. 


(1) The teacher, by 
behaviour, Creates such 
students may automatica 
and feelings in an orderly 


(2) In order to awak 


Id; ° 
her shou ient 
en this tendency, the teac 
and on, present certain 


the St. tb? 
model compositions beori By Ha w 
He should also encourage them to write like t enerated. iul 
zeal for writing such a composition shall be E to? 
Students to write like that. They shall also make e 

the model composition, 


uda 
f the Sorte 
(3) The teacher should appreciate the Wore noi Spo 
and correct the composition, If the teacher Jess. 

the answer-books of students, they become carele. he Z 
all proper to discourage them or laugh at them. 

Students shall be Suppressed by such Step. ith the oP 
_(4) Students should be constantly provided Hall enrich sh 

tunity to listen, Observe and hear things. This s v 
Experience and 


they shall be guided and inspire 
“xpress their ideas, 


: a 
4 t forw 

(5) The Students should be encouraged to pu 
express their expen 


ety 
*Periences and ideas, by the aly 
_ (6) At the time of oral expression of the ideas Yuden Ti 
it is necessary to have a good audience, By this the wordy sia 
think tha People are giving importance to alread es oth 
shall Create the Sentiments of self-regard or self-1 2 spre sped 
Ta iat Shall! also encourage “The audien, on i 

a very c] isti $ ; 
be Prohibited vac ey and distinct manner 


ou! 
F ino behav Jež pe 0 
m mak raging | mp. 
id wine This Shall e soe ey z showy 
child who “pressing his ideas orally. Simila ene! 
Tegard to the : 


Written composition. 


co 
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inutely, give good 


t teach, 
ers, y 
, who look at the composition ™ 
Iso 


Mark, 

En s. If 

couraged ae remarks are good, the students are a 
o more with sincerity and enthusiasm. 


AIMS 
OF THE TEACHING OF COMPOSITION 


Followi 
Posit; owin i 5 
ition : g are the four important aims of the teaching of com~ 
municate with 
portunity to 


| M 
7 Th 

_ The students should be encouraged to com 

raged to 


the g 

th; Dvir 

hin ae They should be given ample op. 
rm the ideas. They should also be encou: 


 XDre: 
a their ideas and feelings. 
Dan, T 
tee The students should be made efficient enough to organise 
eir ideas and feelings. 
press their 


TAS 
‘te T. 
€as and Reker be made efficient to be able to ex 
elings by their own selected words: 


4 
CAY 
he teacher should encourage and help t 


Prop 
er PEG 
organisation and use of the vocabulary. 
er atten- 


tip, On J 
9 the basis of these aims, it can be said that if prop 
i the real am of the 

e student 


l teno ìs paid. i 
he Ring or it shall not be difficul 
top? be v English. But, in order to achieve this aim, th 
€ libe ery active and prepared to work while the teacher has 
ral, broad-minded and balanced. 


TYPES OF COMPOSITION 
fo) categories : 


he students in 


the 


Ge 
ne Re eH A 
rally, composition 1S divided into tw 


(a) Orel, and 
(6) Written. 


tape then à MERA A 
tegories P? written comp® ivided into three sub: 


sition is again d 


a Descriptive, 
aa Narrative, and 
l t) Reflective. 
i ta 
Pibtive Be class room, the teacher should, first of all, take to Des- 
tacto essays and composition. °° should make the students 
oy this type of composition a good deal. 
| itom arn the practice © f composition, the students 
wie ey acquire the capacity t9 fate and Reflec- 
ite _2Position: son with a reflective disposition can 
good s. Only 2 Pe 
reflective essay- 
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to 
` > it is necessary, i. 
For successful writing of a reflective A it a ance possibe 
find out various fine elements of the topic, w Ea of thi 
for the children of the tender age to develop the 4 


f descripti"? 
> An 

ing about the minute details. For them practice 

essays is sufficient. 


s f 
At the time of teaching of composition the Hacer api Ws 
attention to the limited power of thinking and t wy experien 
the students. They should also bear in mind the ee shoul 4 be 
of the students. With all these things in view, t ics sho i 
down the various topics of the essay. Only those EF and ha 
given to the students that are suitable for their intere 
bearing on their immediate experiences, 


must pay. 


PRACTICE 4 


ra 

The art of composition is very much dependent net ve reat iP | 

It is wise to make the students Practise composition a sould eraa 

So far as the oral topics are concerned, the teacher ude 

mana the limit of th 

the compositio rip 
be Spoiled. 800d deal of scope for es 

interesting topics, The te 


ents G ef 
f acher should provide the sual mant 
Opportunity to Express th 

He „Should 


ct 


josity one | 
ey donot have any or the rem 
r work only out of fear rasi hes 
is neither psycho bei eom t 
ts should be asked to to colle’ o 
a composition, is to ask aem in th ah 
kine terial. The Students should be helpe et p 
making them conscious Of their ideas and feelings: ut the Bh wr 
thesi With the help of the oral work, try to find © uld % def 
€ Students, Then, on the basis of those ideas, he sho 
shall an COMP osition, chet owi 
Ea analyse their pn feelings and ideas, The A put ioe ’ 
eiie composition of the students attentively 1 help esoe | 
a m regard to language. This shall boty PA T 
experiences ees ue 


AG ed $ V 
ure. Compositions bas ositio Spe 

ideas a ; of comP "ney ig 
Students ş ould also b Te good pieces fact that t s 
Write on what they hay ade conscious of the fa a 
remarked ; e ex 


1] 
s p 
Periences, Robert Fine 4 


, 
“Good c ot one 5 
©Mposition Must grow out of 


G 
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&Xperi 

ence. W : 

We write Sre write most powerfully when we feel most deeply ; 
eniently only when we are sincere.” ; 


Un 
mN the students have so 
teacher hei ae to write a good pie 
Say in a s a train the students to say the thing that they want to 
stages an e tematics orderly and organised manner. 
ullly contr ie classes, the composition of the students should be 
olled. French has rightly remarked : 
ake up his own 
a six or seven 


h 
ghts, has no place in the first t 
number of 


At thi I 
or an his stage the students show d with such topics 
fi ng composition with which the stude: ainte 


tom b 
h efore. These topics shoul 
i The students should be aske 


ave ej 
`o E osr seen or experienced: 
Ho ater out such topics in the © s They may also be aske 
follow th talk on such a topic: In fact, the written exercis®s shou! 
Pect Fi oral exercises. The teacher must keep a MIn on this 
of the composition. 
MERITS OF ORAL COMPOSITION 
iti portant in 


Or 4 
Te Bec: l composition of verbal compo i 
Anes pc ess oF learning of composition. It has its © 


a 
S the following merits : 


(1) Oral w convene: -between 
al 
orks are C th. [n-betwee! 


the 
Te į: $ 
hag ae link between the eyes 3 i 
i student iS able to see such things 
in the written wor! 


em 

and sı there is only brain. Š 
the bene out by mouth. OP the other hand, ; 
© students see such things and form an imag of them in their 
Very di Later on, they put that image in | white. It is 
ictu ifficult for the children to have a wel organised and clear 
iting of the object oF the experience that they have 

g in composition. 
ing or expressing 


the & Oral work develops the capacity 
eas orally in the students: 
enthusiasm and such 


Oth, (3) Due to oral work, interest, zeal, sm and § 
eo ae psychologic oral alities grow. The students think it in a 
this Petitive spirit. They do not wish to lag behind any one in 
: they try t° practise speakiag to the 


Ti 
tarimo ara and, therefore, 


composition, 
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d 
a goo 

(4) In the oral work, the students are able to zaa ke aE A 
and full use of their vocabulary. This brings about imp: 

in their ideas and increases their knowledge, 


en 
Si 5 istakes thi 
(5) In oral work, it is possible to correct the ma correct 
and there, The students do not have to wait to know 


<peri- 
4 5 tect or expe 
form of the things, and the correct picture of the object 
ence is planted in their mind, 


OBJECTS OF ORAL COMPOSITION 


Oral composition has the following objects : 


(1) The main object of t 
encourage the students to di 
to the ideas of 
organised way, 


e 10 
his work in the class should fy 
evelop the habit of listening a d 


A 3 : lear 
others and expressing their own ideas in C 


of 


pit 
Tt should aim at developing in the students the hay 


(2) 
correct pro; 
should also b 


(3) The 


hi d 
Mee a 
; y should be made acquainted with the new idea 
experiences, 


d fear 
(4) They should be taught th lities of courage 2” de 12 
lessness. In oth oe thie should be ri of 
ora 


ted 
y adop” 
; composition work in the class room should ea accore 
with these aims in view. Exercises to be given should be the lowe 
ance with these aims. This Work is very useful in 
‘,, ~tal_ composition 
of the Stor p ao 


pri 
Reproducti 
Picture Reading, oe uction of the 


uld generally include i 


00 ofS 
sionti 

r iscus: 

Test, Conversation and 


OBJECTIVES OF THE WRITTEN C OMPosITION 


ps 
i ress 9 
id In the written Composition the student does not €P tries? 
ideas in the oral manner, He now tak riting. ue 
express his ideas in black ang oe eae tb? 
Really Speakin, i won 

1 ws We aP 
students have go a oun process develops and gro sitio? 
acquired efficiency in SiR 


it Tactice of oral comp? 


fo} 
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Whe mainai 4 
students to an aim of written composition should be to enable the 
rite out their ideas clearly and effectively. 


TYPES OF THE WRITTEN COMPOSITION 


Written composition is of the following kinds : 


a Ane 3 
) Essay writing.—Like composition, essays are also of 


e types : 
(a) Descriptive, 
(b) Narrative, and 


(c) Reflective. 
I Cann 
ra pe ceactiptive essays, students only describe about the thing 
Place ee that they have seen. They have a clear picture of the 
ey tr object that they have seen and have to put it into words. 
y to express their knowledge about the object in a simple 


thre 


1 
ânguage, 
n f r 
Nciden Narrative essays there is narration of the object, place, 
t, situation, elc. 
e students have to put forward their 
Such essays can be 


EB N; 3 
ideas ut in reflective essays th 

tece ent! ideas, in a systematic manner. 

ul only when they are full of original thoughts. 

ents with the 


, The teacher should aim at providing the stud 
ith the age and ability of the 
ith such 


Dic 

S y 

Student are in accordance wit 

$ . The students should be well acquainted wi 


Sy fe he order of the essays °F; in other words, the order of the 
telat Cts of composition should be such that they should be cor- 
berwe or the students may be able to establish the correlation 
Woy, cn these various topics. r should lay 
S ba the list of topics of essays with an eye on the interest and 
City of the students. 
this (2) Epitome, precis writing oF summary.—The aim of 
e i to develop the capacity of the students 
at p Press their ideas On object in a short form. It should aim 
es in the minimum words. 


i i 
Ving the maximum of experienc 
is the third form of the written com- 


Posies?) P araphrase.— This 
à piec © , In this form of composition, the students have to express 
Clea Ce Of poetry or prose OF 4 dialogue or a talk ina simple an 
To. S orm, but in different language. The aim of this type of 
Pra Position is to develop jn the students the capacity to put to 
Cal use the knowledge that they have acquired. The teacher 
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sie of the 
apacity O 
can, on the basis of such examples, put to test the cap 
Students, 


na the 

: sition, 
(4) Translation.—Under this form of compa nglish 01 
students write out a piece of some Indian language 


dian 
: 3 oe other Ia 

a piece of English language into Hindi or ates capacity a 
language. This practice develops in the students i 
comparative appreciation, 


f eva ug 
They also practise the art 0.. in 

tion. A good deal of pract: 

this form of composition. 


A cle. 
ice is needed to achieve effi 


(5) Dictation.—Dictation is also included in the 


. aoe it m 
written composition, We have already talked about 1 

Thus, we have seen that 
types. If it is possib 
these various forms 
Varlous aspects of th 


f variat 
den 
ich 


fo} ts} 
7 stu! e 
le to give proper practice to the i 


ind 

ice 1 a 

, language should be given practic® ave 

tively, First of all, t 
x topic d 

composition, Then, the student should be given poul i | 
materjal for writing that composition, A discussion nable 
carried on with the s 3 e pi 

to have a proper understandin ic and 0 yiten 

roper g ofthe topic a em nite 

connected with it, Then, the students should pee 0 a aM 

forward an oral analysis about it. In order to be abt. od ii 


ine! 
essfully, the student should be tra 
uction, 


CORRECTION WORK p Bol 

Correction work p' i A ching O sct O0 

Te P ays a vital role in the tea! re 
©Mposition, Tt is nothing but putting into order @ 60 On M 

o! the ideas expressed by t e students. It requires aun dry “go! 

re: The teacher has to devote hours together for i ple o t 
Ose teachers Who thin” F ty are are Pp 

think itto be their duty r 
Conscious] o be who aF op pe 
«ously and thoroughly. But the teachers, | 


$ 
: ture of tie 
answer h Senerally neglect it. They put their signa Som? Sy i 
teachers, out ot Nk that it is perilly sufficiont, 8° “Di of 
student? age of fear for the correction work, facts oa iG 
sheer injustice 6 ee peach ious Woods s 
effectiy, 


ary, «ng 9 io 
© Students. It is very necess riting vd 
; © methods to Correct the | age and the W the W, 
students, orrection of anguag d giving t 2 Ke, 
after neces ie the answer-books ane ES iste 
not sufficient. t their "god 
ents themselyes to correct tes 
l; 


explain the underlying prin® 


co! 
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e actual mistakes on the 
ure saves a lot o! 
y of self-reliance 


Stude; 
Ae oud be asked to correct th 
Sap and e princin explained. This proced 
nd self. aS in the students the capacit: 


CTION WORK 


OBJECTIVES OF THE CORRE 
The te 
: acher sł i 3 
wing Sprects io a to the correction work with the 
(a) T 
them, pie teacher should find out the mistakes and correct 
is, he should read thoroughly the piece written by 


th 
tot Students. Simpl : 5 
A ply, to have a glance over the whole piece will 


do. 
« (b 
oe b) he teacher should try to find out whether the composi- 
ith the ai ytical and properly organised or it has been written 
im of colouring the pages only. 


(c 
have P ahe teacher has to find out as to what ex 
eded in putting forward their ideas and t 


gani 
sed and orderly manner. 
tudents know 48 


d 
tent) gute teacher should also let the s 
Buage ey have succeeded in their aim of writing 
"Xhected | They should be told whether they have reac e 
ed standard or not. 
he has to examine 


o bear in mind that 
e written rk of the students. 


Ould wo! 
not only evaluate the rk but also pomi 
tak that they may not commi 
the 2kes and write the better English. He should also bring about 
ment of their interest. 
that they should revise the 


The 
i students must be 
i white. Only after revision 


thin 
they ait hat they have put 19 . f 
i ate ould hand it over tO the teachers or correction. if the 
Proy, nts have a look at the written work of their fellowmen, it may 
ang = t be more useful. shall also come across new ideas 
inaaye ay also correct certain ordinary mistakes that have been 

ertently committed. 

their fee teacher should encourage the students to co-operate with 
X Aia ow-students in this tai; He should not take to cutting 
d correcting the mistakes om the very beginning. He may 
dents to correct them. 


follo 


tent the students 
houghts in an 


Sade; 
This tne such mistakes an sk the stu 
May help the students tO develop greater care in future. 
i ut of hurry Or carelessness. If the 
utious 


ta: 
teac) 2 mistakes creep 1 only 
the students may grow ca 


er poi : 
T points out to such mistakes, 
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i 

d dea} 
. ; or a goo 

in future. When the correction work is carried on fo 

of time, the students shall grow more careful. 


TION 
GUIDING PRINCIPLES FOR THE CORREC 
WORK 


The teacher, 


dents: 
rr the stu 
while Correcting the composition of 

should bear in mi 


nd the following things : 

(a) He should not 
written work they ha 
should be enco 


of 
r type 
discourage the students, Whee , they 
ve produced. On the other 


uraged to write more and more. 


c 
. F corre 
3 also be given Proper practice for the 

those mistakes, 


(c) The stu 
work will be car 


stakes, 
e their mista of 
(b) The students should be made acquainted of thet jon 
They should b 


tte? 
eir WH 
dents should be full assured that th 
efully examined, i00 
Certain important 
Work.—(1) Ins 


ecth o 
corr” fth 

Suggestions in regard to ©? | o 
Written work, th 


x size 
read’ of taking into consideration thes mind: 
A be kept 1 ip” 
© type of written work should be 


tone of 
(2) All the Mistakes should not be corrected most o bot" 
First, of all, attempt should be made to correct E hav 

t and most harmful Mistakes. When such mista 
Temoved, attempt should 


zes. 

istake 

be made to correct other m War 
rec 

neral nature should be on Ke 

Co-Operation of the studen! Jents Pape 

: stu ne» ijy, 

A uld see to it that the sti js dome? iy 

BS dents in the Written work at the earliest. If it * ener gis? 
Students shal] also do their work in time and correctly. tudent 

© teacher is slow in this regard, the 


efor 
(3) Mistakes 


the whole cl 


) teacher sho 


oF 
PRESENT CONDITION OF THE TEACHING 
COMPOSITION is 
ition, 
Taa present condition of the teaching of compos aisy 
1 work a the a Tany defects, No attenti 


jS 
ss f comP f 
ass, Generally the topics ability g0 


of 


i iN accordance, with the a 

Organised, Vahing of English is not properly anal coro 

© topics of the e “SPEcts of the teaching are BY T K 

Pt in mind ppa Position are also not correla P 
me that the topics of various kinds 0 
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that th 

rer dent are asked to practice, should be as far as possible, 

class, Pro Greater stress should be laid on the oral work in the 
rofessor Wren has remarked : 

hrase and grammar, 

d should be oral long 


ity 

Danze! ae 

With Seer ago like parap. should begin 
power of speech an before it is 


Written 
oral as well 


g of English language; 
] of importance. It is necessary 
The main aim of teach- 
dge of English 


I 

as write the study and teachin 
nO) ease work have a good dea 
Ine is es both of these things properly- 
Nguage help the students to acquire 
e Presi that they may express their ideas and 

ents ium of English languag It is possible only when 
Should nowy made well aware of the art of composition. hey 
thorou aat be made aware ofit only. They 
iven $ practice init. The more OP! i 
Bteater e practising the oral and the written compositi 
Brattice ciency they shall acquire in it. 
remark brings about perfection: Sir Percy Buck 
informe » “The accumulation © ou well 
Principle. but knowledge and wisdom come 


t 


TEACHING OF 


PRINCIPLES OF THE 
COMPOSITION 
r to be scientific and well 


The 

ning teaching of composition, in orde e SC s 
( ed, should be based 02 the following principles : 
of 1) Princi : « nplies that the selection 
ÞE t inciple of Gradation.—!t implies © 

terese BOP ies af composition shou be according A the age, 

an, ili fit is not GOR 
c ability of th students. I 

boy aiee AN a the students. It cannot be expected fom 
eke Of six years of age tO write huge sentences, Tt i , d 
Peren mind that the details and cxmplesities a ONS 
ater iia from the very beginning: They shot 


Orga 


Nant Princi i All topics may not suit the 
ten at inciple of Selection-—~ p oE iced 
“marked „They should be properly selected. It has rightly 

se that are particular, limited, c02- 


Cre, Th 
Ste, best subjects are tho: 
of the teach- 


„i S realistic.” 
: P i i . . . le 
RN Fe rinciple of Oral Work — is princip an 
Aching Position is really very important. This is helpful n Ee 
various stages of education. e 


of composition at 
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3 


elementary stages, 


to acquire perfec 


sple 
ossib 
not be P 
this is rather inevitable. It shalla with’ 
tion and efficiency in compo 
aspect of work. 


ut this 


tten 
ided 


I he teac: “fore 
ba st 
Sy pane uld fhe 
A r sho f th 
available in the books. _ The the activities ant 
develop in them the Capacity to co-ordinate ed to apos 
band. They should be ae IAID 
observe things while walking about. Walking 
a practical education, 


ipt 
quan 
hould ac gaen" 
(5) Principte of Purpose.—The feather, a Ift ie ibe 
the students with € purpose of the compositio position, "oF 
are not told the Purpose of a Particular com t 
is not awakened, Th “ble to bring ^ ude 
Purpose, Wi 18 thing, it is not possible ts... The si 
clarity of thought in the studen iti 
Provided with su 
With their day-to 
and eventful, it sh ch 
ting, adven s the tood 
(6) Principle of Group Work.—These ipi this use tbe 
do not © use of this type of work, In factt Be 
in re teachin x 
Is_besed n e 
teachers ș ould try to help the students to have os 
the T ideas and Experiences 


e 
A p y” 
-day life. If the topic 3 +m") 
ould consist 


ef 
turous and Tomantic. 


f cor of 
Principle of Sequence. —In every aspec acit Tord 
ery necessary, Tt should have the c ated aP" gev? 
the students to express their ideas in a co-ordin dents t° 
manner. She €achers should try to help the stu 
this Capacity, 


yp 

e 
CONCLUSIONS worm ty 
T f written oP ive 
1. Composition 18 very important form o to dev fec! 
fact, teachin ©©MPosition is very important ce 
Students the ¢ 


jee * ectly a” 
s apacity to Xpress their ideas corr: 
ma Written manner, 


= —_ 
a i es 
—— eee 


eae 


@ 
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2 S 
EARS tude: RANG 
omposition E should be given practice in oral as well as written 
. In the initial stages oral work is very useful in 


teachi 
ing t 
g the students the art of composition. 


AN 
Position he teacher while teaching the students th 
Work, should be very careful and conscious of corr 


d on the principles 


should be base 
rk, sequence, 


4, ; 
Composition teaching 
purpose, group W° 


of 
gradati 
el ation . 5 
le, , selecticn, experience, 


eful in teaching this aspect 


5. 
Of the Arne teachers should be very C47 


CHAPTER XXII 


OF 

ING 

EACH 
IDS IN THE T. 

-VISUAL A) ENGLISH 


ping 
ac rt 
is of the teas po 
G io-visual aids form the writing 2 
f PE ae this statement iovvisual ald inai 
eee ie im Ortance of the audio fly vario glish: 
teach 7 of English, Also, describe peace of En 
Soeur that are employed in the teac 


AUDIO. 


he 
ac 
he try! 

4 ids for t tive 
ms. ‘The main Purpose of Noga ts ono oe ids 
ing of En, lish is to help the teacher to do his ah effectiven ting af 
h aide re the means of bringing eben! these tea teach 
teaching of English, Tt jg only by cooing n Thus t a 

eacher can Make his teaching ehia a any I 4 dey oye 
ccu a significant place in the bees difficult a A mgle 
English, p ing a foreign language, is aor “ess aids, shens 
the Students, Teacher, by employment o and comp en 
the teaching of English interesting, easy Tn the Woga 
ith help o these aids e. i 
Minute details and complexities of the language. ali a ef 
of Professor Men and Patel, “The term au raphern aoe 
and generally accepted pa ts whic apis So 
etext bog » and those AARE aids 
Collect a isplay to catch the eyes and ear 
to which the term realia is applied. li 
they can be used effectively i teaching, ‘i 
All these aids are helpful in making the 
While making the use t 
that thej impr, 


u 
All these are use weli 
in the English room”. i 


in pe 
born? ft 3 
Or these things, it should ployment o thie 
Oper use may not be made. _ Emp Theref oo 
aids me. onsumption of a good deal of mes possib 
Smployment Shall he Seful on y when it is n 
the teaching Proper without their use, 
CLASSIFIG 


These aids may he 


jes : 
classified into two categor: 
(a) Sound aig 


. aD 
o> 
. e ea 
Sor the aids that deal with th 


AUDIO-V! 
Is 
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(6) Vi i 
) Visual aids that have the relationship with the eye- 


Utili 

A it : 

on = on nor eme aids.—Out of these two aids, sound aids 

e language ant. They are of greater value in the teaching 

roved to b2 of great use 
a hieved that impor- 

this can give anew life to the 

ficult subjects shall becon e 

o add to the developmen t 


MIn fore? 
E the cee countries, television has p 
feat’, in ade, of the language. It has not ac 
exthing sae as yet. In fact 
any and eee Even most di 
the oe ee This may als 

Utili 
it: 

al aids a the audio-visual ent of audio- 
o is is EAP], not mean that the 5 nothing left to do. 
ly wrong. In fact, the application and employment 
the duties of the 


hay ese ai 

ane to on shall enhance 
g 3 

y ng in greater freedom 10 teaching. 

use of these sources is in itself 


a so 
urce of teaching and the 
ke use of that art. More the 
re successful 


make the 


‘i 
mu aids. —Employm 


Na 
toy ne aud 
pher h only the teacher can ma 


S Shall 


oes art of employing these sources, the mo 
ve himself. Then, he shall be able to 


easy, i A 5 
asy, interesting and comprehensible. 


AUDIO-VISUAL AIDS 


VARIOUS 
ual aids that are U 


t Foll R N 
i teachin S, are the various audio-vis sed in 
bel ng of English language * 
ML Text books: —This is probably 
In the text books, 
d according 


ut for rd 
books in a practical form. 

eful in making the use of the 
ve He should also have 
a/ The more 
material of the text books 
hing shall prove 


te Th 
X G 
a 200 Tate should be ver 
the dea ab, He has to prepar his lesson. 
iy’ teacher is the way of teaching @ particular lesso 
tp Drastic. successful in presenting t e 
Si ical form, the more effective the teac 


ard i f the plack-boare h 

ose the symbol of the class-room Itis not possible for 

th, id eens to make an effective and useful employment 0 
ut it is essential that teacher of English sh? 

: t this aid, it is not pasii 

lificatioa of a 


è h, Use > 
Ag: OF 
Sin IE black-board. Withou 1 

particular class. It is an essential qua 

class. 


wy, 2 
an B 

akp Slack- ors, 
tthe” ck-board.—Use 0 


140 


THE TEACHING OF ENGLISH 


class-room.” In fa 


plack- 
en the 

ct, we call a room a class-room wh 

board is there. 


d 
boat 
black: iven 
Use of the Black-board.— The teacher nees Mpe are g! 
in various ways! A few of the uses of the blac 

below: 


d the 

ara the 

» Coloured chalks are used. ly and egib 

(b) The students have to write very neatly, clearly n 

on the black-board, They A 

dency to imitate ratio 

her is careful in Wi pimi 
A student shall try 


(c) The studen: 
to imitate 
things and 
him. 


r 


ts have the ter 
the teacher, If th 
Presenting a good 


imë 
um 
ome be 
cher $ all 
(4) In order to explain certain things, the tea 
draws Scales on the blac 


r ipl 
ible fof fiai 
K-board. Itis not possib n cet 
teachers to þ 5 


a 
: 5 : ers C 
1 e efficient in it, But certain teach 

use this method, 


w 
he 
htt 
iod, is taught ‘platy 
(e) The teacher, during his training period pa ers, e ste 
of the black-board In the opinion of certain te the color’ of 
oard should not be painted black. In its place, the visi? 
be light Steen, Black colour has a bad erection w ai 
Students and the Steen colour has a good vision. js is 00% 
1 
e Felt-board (or a anueleraph) TH) 5 
cang employed jn the teaching of Eng cover? apog 
With certain holes init, This clot jeces of P potPp 
may fix the Pictures and other p! ing th r 
© Itis helpful in aceia coloni js 
achers in the hortest po; ible time. Ilys 
Flannel sh e appearing the eyes. ‘Genera aps 
In method of Story Telling, re 


j 
is taught set 4 
a particular lesson “picture 2s 
Practical a then it gives a new ay pictus 
arai is i roverb, 
ten thousand Words" a Chinese p 3 
Tti i jal of the pve 
sip posible to explain the content materia o 
the he] f the picty 
and talks, it js 


ip 
on Wis 
reg 
£ our p 
fours order to give life to el 
Useful to Use pictures, . 


h 
t the weap 


Use of the pi 
ict 
to consume j. Pictures g 


} 
aves a lot of the tim ack boat “se? 
riting out things on the 
notes are tat the ae oft i 


aTi diia 
> : 
Z me 
oe =a 
SSS SS eee 
ee 
ee iaa 
SS 


e M 
he pictures, they ar 
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t SUggesti 

aa ave: to the students. In such a situation, the students 
eis own mind and try to acquire knowledge. 

dents, they go On saying 

h the help of the words. 


t Bives a 
concrete form to the abstract knowledge. 


aad aa teacher should encourage the students to bring pictures 
They sh ure-postcards and other good thing from the magazines. 
e aud be encouraged to find out pictures having bearing 0n 
ject material that they are studying. 
the teaching, of 
loy this aid ina 


what 
This 


1p: 

Pec es can be very useful in English. The 
eful ake ar his bes to practical and 
| Mori. 5 Films.—Films present the reading material in the form of 
matic, With the help of this aid, it is possible to present 2 syste- 
€mplo and orderly knowledge of the subjects and the things. By 
fan h; ying this aid, the various aspects of the teaching of English 
@ easily explained to the students. 
op tonunciation can also be taught with the help of 

stude edge acquired through films has a lasting © 
thin nts. By seeing the things with their eyes an! by hearing the 
anges With their ears, the students m knowledge stable 


Permanent.’ In the foreign countri 
Teely. India is too poor to make arrangement 7 
this agency 15 


on these methods. Even then off and on 
yed in certain schools- 

6 a 
Break it is used like an 
tec test use of this aid is that i ible for whole class to 


Us 
ie 


&m 


eea 

wy this d learn the explanations given. 

Nato, eney, to make the maximum use of the pictures. a 
ht successfully with the aid of this 


to Rortons can be taug 

trips, we set a series of pictures 
ae ares knowledge of the subject 
r the teaching of the Tenses. 


Whit Film strips: -P 
Material. THI us with a x 
TL. teacher eae a m ia of pictures before the students. 
Stug, series should be properly ordered and organisec. 1 : 
they qs go on viewing these pictures one by one and in the en 
Orm an organised knowledge of the whole thing. / 
is easy for the teacher to employ 


the, {im stri I 
lę; stri eap. It : 
a eke mE interest 10 the teaching. It is 


Pogo, Eh ; t 
Ss; ey also brin: abou est 4 
ordre to show these as ina serialised manner even in an 
may be shown according to the 
em as an 


te, Mary R : 

i oom. tures 

Mirem e Paper stop showing th 
ents. The teacher may stop 
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when he feels so, 
should be detained 
to him, the teache 
Making the subje 
useful, 


icture 
a 
d for 

d 


tap 
For example, ifa student wants ha exp! 
for a while and the content mater a 
7 may doso, These strips are resting 
ct material of the text books inte 


in 
Ra e ace 

: dio Occupies an important plac 
teaching of the langu; 


sive Coe i 
age. It can present a comprehen p 
in language teaching, / By 


(E n 
5 using this agency, the atid ti ah 
given a good deal of knowledge about the language. ey 
isan agency which mak 


tion 

duca de 

€ closet possible Co-operation between Naps) ga 

and broadcasting authorities, Much of the success ae plan% 
cast depends on the close co-operation of teachers 

use and assessment of broadcast services.” uden” 

e st K 

» it is possible to Eea npe 

tudents may also be En a of 

i of speaking. Thng the ye t0 

i io speak properly, i sible +o 
the radio for al] the k ot teeny S 


A oss! dit 
time in the class, but it is quite Pre an 


3 Jesso? 

a 05a Particular talk or a particular 

pig ee Played a gramophone in the class room. may 
Uses of er » ish.—!t 

“employed for ee radio in the teaching of Englis 


3 annel 
sted teaching of English in the following ™ the 
1. With the hel Be resent bakini 
of ble to p eak ok 
ae rete English language Be students, Really oral WO 
and ite a bs n8uage is very much dependent on the stent’ f 
Hee accomplished by this method to a great € aket i 
20 Tee ‘ spe 
English and. thence e Less ho 
be broadcast on the 
shal] benefit the stu 
3./ With 
„help of the ete 


This can fulfil the des setiinate knowledge at any an: 


e makea good use of good 
cient teachers of the language! 


S, 2 
ent, With the help of these teachers» ny 
dents a lot, 


ith ee 
ible, W” jat 
the teachers and the class, it is possib Por p 


ieg 
of the teachers, ide oO. 0) 
~ 4/ Wi oV” pet 
tive know aÈ ee help of the radio, it is possible to P0% in bem 
Students i 


Me Pris 
Owle .1 A goo’ ide og 
nowled sae Collecteg ae z Pea aE oun: set will Pee pet 
quite cheap and ea r Subject, In other words, 


pl 
be 
of 
4 


/ || 
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D 
Enpy merits i 
glish or disadvanta; f i 
sti Rend ge o: radio as an ai ah 
Udents, ae et when used as an aid of each sents E 
ave the following harmful effects : gish tome 


d, it makes the ear active./ 


(a 
J When radio is employed as an ai 
e use of eye or the visual 


| 
tere ue Oth i 
Ben, hand, it has no place for th 
. It renders it inactive. 


/ 
wg ËX With i 
o; the help of this aid, the education becomes lop-sided 
tive role. All the 


Ne-si 
actin: “sided 
viates TE Here the teacher plays the ac 
their eves enone by the teacher. The students sit. 
on closed and listen to what is being told to them. , 
ducati p 
Paer, The ai through radio can be imparted in a preplanned 
Ati ding to tim ole plan of the lesson may be drawn up an 
hyghet possibl e and convenience the educati be imparted. 
ren, e to meet the immediate needs of education of the 
ses are organised at diffe- 


ten (2) r s 
t}() In various schools English clas 
e radio set simultaneously 


fr -pOu 

al] p S an iti A 

l the Gaso it is not possible to us 
la T. 

he tape-re 3 1 j 

corder and recordings: — The tape-recorder is 

the speech of the 


Me 
Ne ans b i 
Meese, rich we can re-hear or hear again 
ile the speaker is putting forward his ideas, his 
and when required. 


ip 8 tape- 
te sty hee recorded and it is replayed as 
Pang cots. Ti a good aid for teaching correct 
UR before ate ideal pronunciation may be recorded and put 
org, der e students in order to give them knowledge about 
tg are ae give knowledge t 
te ieee ayed. The students, with the help of 
y 
Roose oh to pronounce even 
igs eee eae it again zad 
thin o. Gaus It can bean u x 
Wd 8. nce in a week place should be 8! 
1 
useful for the students. 


gl publ 
y hie he ee recorders are very 
‘yin * ideal Si these recorders it is possible for the students t9 
Sey, With vaca repeated. They can also compare their ideal 
a 9 erie of the teacher. can correct their mis- 
y and quickly with this method. 


by hearing through 3 
and at last succeed in 
utside the 


ven to this aid of 


ords may 


40 vith 
teh, th 
AQ e 
ona E of the tape recorders, gramophone record 
. With the help of these records it 38 possible to 
jation. / 


e 
stud 
ents the correct pronune 
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CONCLUSIONS 


4 ard, test 

l. Various types of teaching aids like bao hp teaching 

books, pictures, film-strips, radio, ete. are employ il 

programme. ds upor the! 
~ 2, The success of these programmes depen 

proper use. 


if 
ly; i 
ids prope | 
3. The teacher should try to employ these aids P 
he has the facility to do so, 


tiv 
eh d attra? 
4. Use of these aids makes the teaching lively an 
These aids also add the interest of the children. 


sual aids. Doig) 
5. India lacks the Proper use of audio-visua m 
this weakness 


i 
ish ti ot 
j oglish "i p 
; » it is not possible for the teachers of ee , it a 
their lessons very interesting, On the other availab! e 
Possible to make proper use of the facilities already 


Loy” et 
; : e emp eyi 
: Teachers are also not thoroughly trained in th 10. 
us aids in the 


: o. 
teaching of English. poms b | 

fe pot know how to handle these various aids. It sh% ing 

if they are trained in the use of all these things 

training Period 


CHAPTER XXIII 


EVALUATION IN ENGLISH TEACHING 


the Evaluation in English teaching. 


se of other subjects 
ftheir work with a 


Q. Write a note on 


Cla, 
ss at fixed intervals. The results of such 
f the effecti i didate and the measures 
achis ectiveness of the instructions given. The measurement 
exami vements is generally jodical or/and annual 
nation”, Prof, T. K. N. Menon an M. S. Patel. 
ent from the above 


State BPortance of examination.—It is evid 
d by which we can 


f, ment that examination js the main metho 
out whether a student is making any Pro 


Shab 
te oles a teacher to realise efficacy of his ‘matter 
ide an in 


eş; 

z oh of such examination prov? j 
Ghee eee and the measure of effectiveness 
child 3 Examinations are a means to evaluate and assess how 
S ] the child’s weaknesses 


tae BOST! essing ; revea 
d discover an 
ry as they enable 


They are necessa 
-action of the success of 


his k eacher to determine t de ; 
ang aching process ; provid individual differences, growt 
anq Buidance ; diagnose e child’s weaknesses and take preventive 
ince, Curative measures cordingly- They also work as an 

ntive for the child an 
_—Examina- 


Defe amin: 

3 cts of the resent ex 0 amin 

80 is although an fmportant part of teaching, yet the examination 
i educational set-up is most defective. 


e 
he nt talents to the maximum. 


8Ys 

a as prevalent 1 our efecti 
in Cording to Prof. T. E: *; enon an M. S. Patel, examinations 
f s om the following defects : 


© present set-up suffer fi 
minimum effort and thoughts 


are (l) “In these examinations Mi 9 f 
Mis, given to the construction > questions. - - „It is often a hit-and- 
inad affair, in which the sampling and learning task are relatively 

dequate.? 


(2) Its scoring is hig 


hly subjective and influenced largely by 
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d refe- 
iti ases an 

the quality of the handwriting, the presence of phr 

rences the examiner recognizes as familiar. 


O 
(3) The marking procedurein different schools is 
parable. 


come 


d 

: ction 2 y 

(4) There is no vital relationship between wre. Conse 
examination. Examination cannot influence insa ioega . 
quently, the appropriateness of instruction is not eva inking about 
As a result of these defects, there has been res to repli 

the techniques of examinations, A plea is being adop 
the concept of examination by evaluation. 


js 
2 emp? 
Educational Evaluation.—Today, we give IOAR English 
on educational evaluation, As regards the teaching nop 
educational evaluation envisages the following consider f Engli” 
(1) To determine the aims and objectives 7 in accs 
teaching,—Thece aims and objectives should be fae vid 
dance with class-room situations, They should nei tives SBOP 
igh nor remote, In other words these aims and objec 
be determined on the basis of their practicability. 


ame 
men” it 
(2) To determine the specific growth or develop”? ines 


elop 
The next step is to determine the specific growth -or a 
which we desire ur pupils. 


: two + 
is purpose are of uestiooS rac! 
(2) Objective type ep 


nsidet 
€ instrument. These CP, it it 


5 350) 
© preference of objective test items- he igh 
not mean to iscard ess: Jec ther. i of fi 
; a oge +0 
type questions ¢ y type questions altog 5 


. (2 rt 
an give the best evidence of the develoP)” gan) 


aout i : D 
ty to eae IN continuous and sustained prose @ 
ion, 


hie ha inst 
in ež ty, 
Sts.—The latest trendin © cay ot 


D 


je 
Plego" 


Types of objecti 
reform 4s da bjective te 


e cational A ntly, O 
tests are ing replaces Wuation. Consequently, 
‘tests seek to me 


3 he ° 
Y objective test items) T 


t 

i tely *; e 
rms, concep, 7° Consistently and aco Terstanding o 0 
Measure only Pts, vocabulary, facts and un t 


ey 
RA pai 'S intended io be measured. TP 
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(5) Multiple choice tests. 


teat ponalities of an objective test it 
em should have the following qualities : 


em.—A good objective 


(1) It should discriminate between good students and poor 


Students, 
(2) It should neithe 


Rive S tinfipleg to be followed in 

tive oy item.—In order to construct a 800 

teach item, certain general principles s 
ers. These principles are as follows : 


(1) The language of the test item should be clear. 
kno (2) Words and expressions used in the items should b 
wn to the pupils. It would help to judge their vocabulary. 


(3) Text book wording should be avoided. 
avoided. 
e achievement of pupils. 


r be too difficult nor too easy- 


the construction of objec- 
d and effective objec- 
hould be followed by 


e un- 


(4) Ambiguous items should be 
(5) Items should be able to measur: 
CONCLUSIONS 


It pro- 


t of teaching. p 
effective- 


ortant aspec 
upil and the 


l. Evaluation is aD imp 
feach P 


vid ; : 

ae, an index to the achievement © 
of the instruction given- 

Bu 2. ‘This assessment is done with the help of examination. 

ak the present examination system is defective. In 1t sampling 

learning tasks are rel inadequate. 


_ 3. Ed i valuation. — OY" present 
System is defective. e jea is being aof 


1 
Therefore, 2 P s 
in amination’ by ‘educational evaluation - It involves 
& Considerations : 
(i) Determination of aims and objectives. 


eae Determination of the specific growt 
s. 


atively in 
examination 


ted to replace 
the follow- 


h of learning experi- 


(iit) Selection of 4 test jnstrument. 

Tef 4. Objective tests-— ihe latest trend 
forms is educational evaluation, Therefore, essay type test items 

fons replaced by objective test items. They take a nu : 

ene viz. recall items > alternative response items ; matching 
ercises and multiple choice items- 


CHAPTER XXIV 


BASIC ENGLISH 


es and 
Q. What is Basic English ? Give its pote ate ard 
handicaps. Can Basic English replace the 

English ? 


f 
in most 0 
rnational language. Itis poken ~ adopted 
world. Due to its universality, it 4 that t 
the other languages, The result i country 
has become more difficult and every 
is facing diffic tie 


It is practically Pe 
However, there have be of the 
Simple. The vocabulary have 


as 
; 1, it w 
it of the English words. First of an ie 
Proposed that English vocabulary should be of not ai a 
2,500 words, Later on, it was reduced to 1, 500 Monit form Je 
gden, an eminent scholar, who presented the simp he wh? 
English known as « asic English”, tried to limit t 
glish in 850 words, oach 8 
Ta K. Ogden had a Psychological and scientific appr o 850 
view while selecting these words. He made a dictionary it th 
fen ghici is know English Poy th 
ictionary, he tried to hay almost a i 
of the Oxford Dicti n EA 


+ tonal 
is dicttO! ks- 
Ctlonary. In order to propagate this 00) 
and teach the y propag 


. t jo 
d certain text orta 
onn 
Words of the Basic Englis 
y 


-The 850 

e following wa 
Things (Nouns) s 
Qualities (Adjective and 600 words 


Opposit 
Operators ee) 


61) 

150 words 

100 words (Modifiers gh 
Directives j 
and Verb- 1 


~ operators 
850 words 


E 
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This Basic English is si 
Words 4 j nglish is simple to study bec: 

Bech. ibe English is limited. Tadia alko eet ane oe 
earn Basic teJawabar Lal Nehru has remarked, ‘Those Po 
ate. glish not only have a simple and efficient means of 
endea H with others, but they are already on the threshold 
BERL that Fnglish and can proceed further if they so wish. I 
We shall pa we teach English asa foreign tongue, an 
e taught.” o do this on an extensive scale, Basic English should 


CHARACTERISTICS AND ADV 
ANTAGES 
OF BASIC 


l. Simple.—Basic English i impli 
la p Basic nglish is a simplified form i 
guaps Hence, it can be learnt easily. “Bee poe aoe 
a è compen of the standard English. Itis easier to 
za P. A ony 850 words, the whole vocabulary of the English 
ee Be as been limited. _ We can express our ideas decently in 
aa n ee in Basic English. Thousands of words can be made 
fois only one word and they can be easily learnt. From the 
wing example, it would be clear that the Basic English is easy 


to study: 
| English words Basic English words 
Result Outcome 
Enter Come into 
Depart Come out 
Naughty, severe Bad 
Reply Make answer 
Toy Play-thing 
(2) Interesting and attractive.—Basic English is quite 
dying English 


en interest in stu 
ny words out 


teres: 
Testing and the students take ke 
brains for 


i 

lan 

of page: In this English, it is possibl 

Toa ord and so students try to U 
ng new words. 


e to make ma 
tilise their own 


den?) Increases the constructive abilities of the stu- 
igh ata encourages the cons abilities of the students 
the ee try to make more and more words. In addition, to it, 
nciple of ‘Learning by Doing’ is adopted in Basic English. 
the (4) Saves time.—We have to devote lot of time in learning 


| uc MBlish language. Basic English has only 850 words and so 
esser time is nee 


(5 d the English language: 
) Simple expression.— Pt. Jawahar L 


ded to understan' 
al Nehru is of the 
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the 
s impler than 
opinion that expression in Basic English is much simp 

standard English. 


. ta 

3 s, English is n055 

i — days, Eng for it 

tageous to Indiaas. -Nowa ecole 3 

PE in India. Its Po portanes aip From E 

RE It has only aa Onel impor sa English 1s te 

i i i i tion, the s der 

point of view of Foul eee ome a happenings a he 

the scientific talents, the ie of the 

rtant. The technical know form of t : 

nglish is a ampuna ine Indian, 

it can serve the purpose O ientific 2? 

er. Wecan increase our because E 
adopting the Basic Engin glish will 

devote for the standard Eng 


HANDICAPS OF THE BASIC ENGLISH p. 

ionificances e 

No doubt, the Basic English has its own significance of th 
has many handicaps, 


t 
ae coun 
ere, we are giving a short a 
handicaps of Basic English : 


4 3 $ 5 rly sta8& sic 
Sentences in Basic English is Pretty difficult, At an early the B 
Students cannot co 


nstruct the sentences by adopting p 
English. a ord 
(2) In Basic English, one has tocram a oe moult task: 
instead of words themselves, Which is much more a di 3 cant 
(3) The real form and nature of the English ee pleas? 
be understood by Basic English. If we want to have lish. 
of reading English Poetry, we cannot adopt Basic Eng 
(4) For the Study of li 


Se 
shi useles 
terature, the Basic English is 1 for 22 

fu the 
(5) It is said that the Basi lish is more usê!u at 
Indians, but wh e Basic Englis 


f Ki e 
li ish ia We come to the practical side We i langi th? 
asic English is much difficult to study than the standa a 
© experiments that have 
Basic English have 


i ion 
been made in connecti 
Proved far fr 


t 

Tom satisfactory. righ h35 ey 
. 1 

e mentioned handicaps, the Basic ERE Tt 0a” ot 
in our Country and around the worl , sible 

replace the standard English at present. It is just P mid? 

we may be able t 


iti 3 re 
~ to adopt it if certain new reszarches a 
found to be Satisfactory, 


LA 
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CONCLUSIONS 
1. English is the lan i 
_ Engi guage which has a huge number of word 
and so it is difficult to study this language- ; 
2. Many experiments Were made to limit the number of 


Words in English. 

E 3. C. K. Ogden, the foui 

nglish words to 850. 

Iti 4. Basic English is a simplifed form of standard English. 

tis interesting and attractive and increases the constructive 

abilities ofthe students. It js easier to study and expression in 

Basic English is much clear. Indians, Basic English can 

Serve the purpose of the standard English because in India, 

English is not at all compulsory. Its importance is only for its 
nical knowledge. 


Universality and tech 
ish has many handicaps. The construction of 


glish is difficult. We have to cram groups of 
e difficult. The real nature and soul of 
ot be attribute l English. One 
cannot set the real joy of reading English literature by only 
Studying the Basic English. The arguments given in favour of 
adopting the Basic Eaglish by the Indians, are isfactory 
and this is the reaso Tt cannot 
replace the standard English at 


nder of Basic English, limited the 


ment. 


CHAPTER XXV 
LESSON PLANS 


N 


General 
Aims 


Specific 
Aims 


Things 
required 
Knowledge 


LESSON PLAN No. 1 
Date—28-1-72 
Day— Thursday 


School Khun Khun Ji Basic School 
Class IV Section A 

Period II 

Time 40 minutes 

Subject English 

Topic (Dictation) 


ds 
w wor 
1. To enable the students to add ne 
to their Vocabulary 


riting 
2. To give them practice of W 
English, RRE 
3. To enable them to improve the 
Power, 
Ch 


er. 
To make attentive to the speak 


jr 

thei 
te 

- To enable them to concentra 

attention, 


jse 
racs 
(2) To enable them to improve and P 

the Spelling of the words, 


theif 
ke 

(b) To enable the students to Al and 
knowledge of English language pra 

Perfect, 


Ordinary class room materials. 


ite a dict?“ 
The boys already know how to write 
tion Piece, 


Assume, d 


P; 
\ ‘ebaration 


4 tement 

Aims 

by 
sentation 


amd 
fading 


8 
Wêckboard 


ork 
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ED also know simple words and their 
aan The taa will ask th 
imilar word, given in the piece, to test the know- 
ledge o ie iden Before asking the spellings 
check the seatin itti 
postures of the students. Parone a ae 
To-d i i 
ae sie we shall learn how to write a dicta- 


e spelling of the 


First of all, the teacher will read the passage 
sentence. by sentence slowly and clearly. His 
voice will be normal. He will take his seat just 
at the spot from where could be seen by the 
students. 


The teacher w 
words on the blac 
after giving a flash o 


Tank, damp, ill, bill, wings. 
assage in short 


The teacher will dictate the p: 
sentences slowly and clearly. He will speak in 
such a Clear tone that no repetition of any wo 
will be demanded by the students. The teacher 
will observe each and every punctuation mark, 
while dictating the passage 

After dictating the passage, the teacher will 
read the same passage again in order to give 
revision work to the students. By this step, the 
students will be able to correct the omission an 


other slipshods. 
This is an important task to be performed 
py the teacher. This work will be performed in 


the following procedure. 
write the spelling of the 


The teacher will 
difficult words © the black-board and the 
students will be asked to correct the mistakes 
themselves. 

The pblack-board will be used twice in the 
duration, once, while giving the hint of the words 
before dictating the passage and again for correc- 


tion work. 


ill write the following difficult 
k-board and will rub them out 
f them to the boys. 
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Assignment 


General 
Aims 


Specific 
Aims 


Knowledge 
Assumed 


Introduction 


THE TEACHING OF ENGLISH 


i times ` 
The boys will be asked to write five 


ongly í 
each and every word that they have wr i 
spelt. 
LESSON PLAN No. 2 
Date—2-3-72 
Day—Tuesday wait 
School Khun Khun Ji College 
Section) 
Class V Section A. 
Period Tl 
Time 40 minutes 
Subject English. Co atinvo” 
ae (Translation) Present 
Tense. 


grec! 


ite CO 
1, To enable the students to WT! 
English, if theif 
2. To enable the pupils to add 

vocabulary. aout! 
a 

, , 3- To enable them to secure more } 
in the use of English language. pres” 


use 
.1. To enable the students be f | 
Continuous Tense in framing sentence” ght ” 


e ri 
. To make them understand th 
of tenses in translation. 


e of 
The boys already know the Wonten 
Indefinite Tense in framing their ow? F 


y owin8 iot 
The teacher will write the HoR pre“ 
tences on the black-board, to test 


nowledge about the translation of the po 
Eleven a to the school (goes): 
LAr Mae, four mangces (eat): 
They...... a good book (read): 
I 


F 
ERE my work (do). ` 
Manju... .., a good song (sings): 


Stat, 
of a t 


Pe €Sentation 


testions 
\ 


wera 
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Today, we shall learn the use of Present 
Continuous Tense in framing new sentences. 


The teacher will write the following five 
sentences of Indefinite Tense and five of the 
Present Continuous Tense on the black-board : 


I go to the school. 7} 
They eat mangoes. 

* Ram sings a song. Present 
They run on the road. Indefinite - 
Shila sleeps in her room. J 
I am going to the school. 

They are eating mangoes. 
Ram is singing a good 
song. + Present 


They are running on the Con- 
road, tinuous. 


Shila is sleeping in her 
room: 

What do we mean by the first sentence in 
the first column ? 

Which tense has been used in this sentence ? 

What is the meaning of the first sentence in 
the second column ? 

What is the difference between the mean- 
ings of both the sentences ? 

A. After comparing all the sentences with 
the help of the students, the teacher will generalize- 
the fact in the following way : 

I. In the first sentence of the second’ 
column ‘ing’ has been added to the principal verb 
“go”. 

2. The helping verb ‘am’ has also been. 
added before ‘going’. 

3. Thus, the sentences having the addi- 
tions of helping verb before the principal verb 
and ‘ing’ to the principal verb, constitute a new 


tense. 
: 3 5 
This new tense is called ‘Continuous Tense’. 


B. The teacher will again write a few 
sentences on the black-board. 


SU SONS ESCs CONS) 
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‘Questions 


‘Generali- 
Zation 


‘Oral 
Practice 


Application ; 


THE TEACHING OF ENGLISH 


I was going to the school. ; 
They were going to the mae 
They were going to the market. 
He was eating four apples. 

I am going to the school. 

He is eating two apples. 

They are sleeping in the room. 


— 


l. 
2 
3. 
os 
5 
6 
7 


? 
ef 
entenc 
What is the meaning of the first S$ 


the fourt 
What is the meaning of 
sentence ? 


the 
both 
What is the difference between 
sentences ? d sen 
tate? © 
After comparing all the ste ae wi 
tences with the help of the pupils, manner ¢ : 
generalize the fact in the following 1s vet wa 
In the first sentence helping | <going * 
added before the principal v 


«og ver 
> helping 
In the first sentence ‘am’ help e 
used before ‘going’. care’ in t te 
5 ae 
In this way helping verb ‘am’, scaly constr ys 
Sth, 6th and 7t sentences respecti helping Veth 
‘Present Continuous Tense’ and the 3rd an nuot 
‘was’, ‘were’, in the lst, 2nd, «Past Cont 
sentences Tespectively constitute 
Tense, 


1 
has been 


_- 


2s 
has been 


“ng 
ms 1 

3. (a) Similarity in both the for 

added to Principal verb. + 


erb" 
ing Y yj 
(b) Changes are only made in help ip 


ing -e 
The teacher will write the Tolon Tens? 
Sentences of both the forms of Continuo 

the black-board fc 


or oral practice. 


Raa ar SIT LET è l 
W FT sng ay Ter? | 


Correction 


| work 


Assignment 


N eneral 
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qe art | 
TA a Ul Cal AT | 


qe tka ST Lal AT | 
a 
H fara Te Tal aT | 
Haa ala TT Tal aT | 
The teacher will give ten more sentences to: 
translate into English. After completing the work, 
the teacher will give the correct form and the 
students will correct their exercises themselves. 
The correction may also be d by th 
teacher himself. 4 one ae 
Some more sentences will be given for 
practice at home. 


LESSON PLAN NO. 3 


Date 16-2-72 
Day Tuesday 
Institution Government Jubilee Intermediate: 
e College. 
Class VIII A. 
Period II 
Time 40 minutes. 
Subject English (Prose) 
Topic Rabindra Nath Tagore. 
1. To enable the students to understand 
English language- 
2. To enable them to increase their read- 
ing and speaking capacity. 
3. To enable them to add some new words 


to their vocabulary- 
4. Totrain their observation, insight and 
imagination. 
1. To make the pupils acquainted with the 
life of Gurudeva Rabindra Nath, and to make 
them think over the full of vir tues 
and righteousness. 


success of life, 
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Things 
Required 


Knowledge 
Assumed 


Preparation 


Statement 
of Aim 
Presentation 


Model 
(Loud) 
Reading 
by the 
teacher 


Loud 
Reading 
by the 
boys 


Exposition of wo 


Words 
Stand up 
Straight 
Pride 
Set it 

to music 
‘Greatest 


Founder 
Important 
Shanti 
Niketan 


THE TEACHING OF ENGLISH a 
= inspira e 
To create a curiosity, ad Be ves, aS the | 
them, to develop certain arts in per 
art of poetry or painting. h Tagore, 2 pal 
A picture of Rabindra Nat inscribed 09 j 
piece with our National Anthem le English ans 
The students understand ee of Gurude 
they are acquainted with the b otograph- 
They can recognise him in his p. 


a 
A (Ge 
l. What is our National Song Nath) 
Gana-Mana). Rabindra } me, 
2. Who wrote this song? ( t Rabin 
3. What do you know abou if 
Nath Tagore ? (Problem) the life 
Today, we will learn about M 
Rabindra Nath Tagore. ose Pi 


: the PIO" cess" 
The teacher will presat lowing pro p 
before the students through t w) 


j ) 
ssage jo 

4 the pas? vat 

The teacher will read | saad intone, of 
correct Pronunciation, articulatio: the 5 


x tion 
e will also take into considera 
Punctuation marks, 


op 


e 
assag! 
The students will also read ther will 
the lines of his teacher and the cially pro? 
very minutely the mistakes, spe 
tion. 


rds and phrases 
Method of Exposition. 
By demonstration 


By the use 
By the use 


By the example or comparison 


tiv? 
D pies supe 
e; 


ch G 
a aple Part of sP% f 
By the use A i 


3? { 
Y explanation | 
or illustration 
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poneti By the use 
! Thinker ` By the use 
Detailed 
| Questions 


Who was Rabindra Nath Tagore ? 

Why is he famous ? 

Why is he called ‘Gurudeva’ ? 

Who composed our National Song ‘Jana- 


Gana Mana’ ? 
What was his most important work ? 


Who founded Shanti Niketan ? 
The boys will read the passage without 


Silent 
Reading moving their lips and producing any sound. 
| Compre- Why do we stand up straight and silent 
| hensive when the song is sung ? 
j Test 
4 What is the most famous work of Tagore ? 


Questions 
t What do you know about his early life ? 
Who was Rabindra Nath Tagore ? 
l write the exposition of 


Black- The teacher wil 
board words and phrases on the black-board. 
Summar 
ssign- 7 The students will be asked to use the follow- 
ment ing words in their own sentences : Pride, Finest 
Brought up. 


Thinker, Important, 


Insert “the” 
ro nuncia- The students will be asked to pronounce the 
tion Drill following words with the help of the ae 
Jana Gana Mana Adhinayak Jai Hay 
Our, Country, Because, Though, Important, 


died. ; 

Note 1. The passage is given. 
This passage on the head of t! 

I ndian who does not know the so 
Reina Hay”? That is our national 
€ver and wherever this song is sung Or played, we sta 

. and silent, and our minds fill with pride and love for 
ng and who set it to 


But do you know who wrote that so: 


Please set— 

he lesson Plan. 
ng “Jana Gana 
l song. When- 
nd up straight 
our country. 


160 THE TEACHING OF ENGLISH 


of the 
It was Gurudeva Rabindra Nath Tagore, ofall the 


His 
tta. © 
Tagore was born on 6th May, 1861, at es, son Wi 
father Devendra Nath was a saint and he brought up he was 
love and care 


A n 
because Rabindra Nath’s mother died whe 
a boy 


LESSON PLAN No. 4 
Original Poem’s Piece (to be taught) 


Beside the ungathered rice he lay, 
His sickle was in his hand. 
His breast was bare, his matted hair, - 
Was buried in the sand. 
Again in the mist, and shadow of sleep, 
He saw his native land. x 
Wide through the landscape of his dreams, 
The Lordly Niger flowed. 
Beneath the palm trees on the plain, 
nce more a king he strode. 
And heard the tinkling caravans, 
Descend the mountain road. 


25.2.72 

Thursday lege 
Government Jubilee Inter C0 

TX Section A 

V 


Date 

Day 
Institution 
Class 
Period 
Time 
Subject 
Topic 


40 minutes. 
English (Poetry) ) 
The Slave’s Dream. (Poem 


rs’ 
3 l. To enable the students to unde 
Peak, read and write English. 


General 


tand» 
Aims 


2 m ¥ j 
+ To a poe 
Proper y enable them to read 


3. iate and 
luate the To enable them to apprecia 


g et, 
“as and the emotions of the p° 


yme and rhythm. eva" £ 


f 
| 


| 


1" a 
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4. To enable them to enjoy and get 
pleasure in the class. 

5, To help them to develop their aesthetic 
sense and imagination. 

6. To create and devel 
them. 

7. To create a 


delicacy. 
1. To enable the students to read the poem 


lop a literary taste in 


sense of refinement and 


Specific 
Aims “The Slave’s Dream” with proper rhyme and 
rhythm. 
2, To enable them to appreciate the ideas 
and feelings of the poet. 
TIntroduc- Who was H. W. Longfellow? (A poet) 
tion Name some of the poems written by him? (The 
Slave’s Dream). 
What do you know about the poem ‘The 
Slave’s Dream” ? Problem. 
Statement Today, we shall read the poem, “‘The Slave’s 
of Aim Dream” written by H. W. Longfellow. 
Presentation 
Model The tacher will read the poem with proper 
Reading rhyme and rhythm, once or twice, according to 
Once or requirement. 
twice by 
the teacher 
Pronunci- Pronunciation Drili of the following words 
ation will be done in the class by the students with the 
Drill help of the teacher : Beside ; Sickle; breast ; 
matted ; buried ; landscape ; Niger ; palm; strode ; 
descend : mountain. 
Exposition-direct 
Study of the poem 
Matter Method 
Stanza 1. The following . 
Beside the ungathered rice he lay, types of questions will 
His sickle in his hand, be asked to elicit, the 
His breast was bare, his matted hair, meanings and ideas 
Was buried in the sand, contained in the 
stanza :— 


Again in the m 
slee 


ist and shadow of his 


Ps 
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He saw his native land. 


THE TEACHING OF ENGLISH 


Q. Where was the slave 


sleeping ? wn 

. What was 
eS while sleep- 
ing? 


Q. What did he 


see 


in the dream ? 


Stanza 2. 


Wide through the landscape of his dream, 
The Lordly Niger flowed ; 

Beneath the palm trees on the plain, 
Once more a king he strode, 


. What river cid 
he see in his dream : 
How di 


: in in 
tide once agai? 


And heard the tinkling caravans, his dream ? ddid 
Descend the mountain road. - What aS 
the slave hear! 
the 
Recapitula- The students will be asked to look Sowing 
tion poem silently and rapidly and then the “0 reca- 
questions will be asked by the teacher Ri 
pitulate the ideas and the feelings of the p9® he 
t 
Q. In what situation and how Wa 
slave sleeping ? 
Q. What did he see in his dream? 
Q. Where was he going in his dream ¢ oun- 
A . What was descending down the ™ 
tain road ? ‘ll 
ee ‘The following words and their meanings k 
constitute the black-board summary. d 
Summary Ungathered, Sickle, Breast, Bare, Main 
Landscape, Beneath, Palm, Strode, Ti 
Descend. ake 
Ending oL In the end, the teacher will once again A the 
a model reading and students will also 164! 
poem with proper rhyme and rhythm. 
Assignment 


few good lines at home. 


ta 
The boys will be asked to learn by hear 


LESSON PLAN No. 5 


Date 


19-2-72 
Day 


Friday 


_—_——— 


—" "OS aee 


SS 
x m en 


General 
Aims 


Specific 
Aims 


Previous 
Knowledge 


Introduction 


Questions base 
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Hanuman Pd. Girls Inter College- 


Institution 
Class Ix 
Period Ill 
Time 40 minutes. 
Subject English. 
Topic Grammar (The use of the article 
‘The’) 
To enable the students to speak and write 
correct English. i 
To enable them to understand the place of 
article in framing correct sentences. 
_To enable them to understand the mutual 
relations of various categories in grammar. 
tudents to know the correct 


To enable the s 
use of that article ‘The’. 


The boys already kn 
‘A’ and An’. 
In order to tes 


ow the use of the article 


t the previous knowledge of 
ticles ‘A’ and ‘Aa’, the 


the students about arti 
teacher will write the following sentences ON the 
plack-board. 

gboo .good boy. (4) 


. „motor-cycle- (a) 
place to live in. (a) 


(b) Manju bought.. -77 
(a) 


...very fine 
_. religious place. 


apple. (an) 


d on the articles cA? and ‘An’. 
What part of speech is A 
What part of speech is ‘An’? 
When do we use ‘A’ ? 
When do we use the article ‘An’? 
What is the mutual relationshiP in the 
articles of <A’ and ‘An’ ? 
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Presen- 


A—The teacher will write the three following 
tation 


sentences on the the black-board and will ask A 
students about the indication of the definite a 
‘The’. i 
(2) I handed over ‘the? book to Manju g. 
by her to me yesterday. 


(6) What is ‘the? cost of your coat ? $ 
(¢) We have to go to ‘the’ Banarsi Bagh. 
Matter 


(2) It refers toa particular book. veal 
(b) “The” refers to a particular coat a 
cost. mee Eo, 
(e) In this sentence “the” indica ed 
cular place already known to 
Method 


i first sen- 
(a) What does “the” refer to in the 
tence ? 


d 

PUREA ; e secon 

(6) What does “the” indicate in th 
sentence ? 


4 e third 
(c) What does “the” refer to in th 
sentence ? 
r ; oe 
en aliza- When we refer to a particular object, 
n 


. e e 
or thing or a person already known, W 
definite article ‘the’, 


Jace 
D the 


; ntence 
B—Teacher will write the following Sè 
on the black-board. 


: t of all 
(a) “The” elephant is the bigges 
animals, 


flowers. 
(6) “The” rose is the loveliest of all 
Matter 


Method Ñ 
to 1 
(a) Tt Tefers to all ele- (2) What does “The” refer 
Phants, the first sentence ? fain 
(6) Ita lies t eE ea 
PP. o all roses, (6) What does ‘the > When do 
the second sentence ? 
aes 
(Problem) we use “the”? | 
Generali- 
zation IĮ 


> rose) 

We use the» when a singular noun (e. a one 

ro es a whole class of the ne of rose 
Se refers or indi to the whole cla 

of all kinds, vat 


a ts 
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C—The teacher will’ write the follo i 
the black-board. bee ia) 


(a) Lucknow is situated on the bank of river 


Gomti. 

(b) “The? Yamuna falls into “the? Ganga at 
Allahabad. 

(c) “The” Himalayas lie in-between China and 
India. 
Matter Method 


(b) What does “the” indicate 


(a) It refers to a particular 
in the first sentence ? 


river. 
(b) It refers to a particular river Ganga. 
Pesa (c) It denotes a particular mountain. 
(b) What does ‘the’ denote in second sentence ? 
(c) What does ‘the’ show in the third sentences ? 
Generali- “The” is used before names of rivers, moun- 
zation IIT tains, sea or ocean. 
D. 1. ‘The’ Sun goes round the earth. 
9, ‘The’ Taj Mahal is made of white marble. 
3. ‘The’ earth is round. 
Generali- The students will be asked to note that ‘the’ 
Zation js used before the names of sea, sky, and things 
unique of their types- 
E. The teacher will write the following sentences 
on the black-board. 
(a) Chanda is very tender to ‘the’ needy. 
(b) ‘The’ poor was very humble. 
Matter Method 
It is used as a noun in plural num- What part of speech 
ber although it is an objective. is ‘needy’ 
What is the part of 
speech of the word 
‘poor’? 
Generali- “The” is used with an adjective and used as 
a noun is plural number. 


Zation 
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Application 


Black-board 
Summary 


General 
Aims 


THE TEACHING OF ENGLISH | 
: ing | 
(a) The teacher will give the follow 


sentences to test the knowledge of ‘© 

students : 5 

(i) What are the chief towns on ee : 

(i) Taj Mahal is very beautiful buil ra) 

(iii) Which is highest mountain in wort? © 

(iv) Heaven does not lie above sky- insert 

(2) (The students will be asked tee they 
articles in the above sentences W 


are needed.) 


is- 
(b) Point out the omission oF the 
take of articles in the following : 
(i) Gita has been translated into Y i 
languages. ; 
(i) ae i. a loveliest fruit of all flower 
(iit) Apple is finest fruit. 
(iv) Red Fort is well known buil 
(2) Lion is called king of all animals. an 
All the rules, regulations and genera ard 
(I, II, III, IV, V) will constitute the bla 
summary. 


arious 


ding in India 


LESSON PLAN NO. 6 

Date 4-3-72 

Day Thursday 

School Govt. Jubilee Inte 


Class VII Section A 
Period v 
Time 


r College 


40 minutes 

Subject English 

Topic Composition (Essay) 
Sub-Topic The ‘Cow’ 


p i P 
() To enable the students to write 5: 
correct English, 


7 peit 
u of t 
vocabular’, enable them to make use 


je 
and 


Specific 
Aims 


Things 
Required 
Knowledge 
Assumed 


f Preparation 


Statement 
of Aim 


Presenta- 
tion 
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(iii) To enable them to express their ideas in 
a logical way. 

(iv) To make them think logically and 
systematically. 

(v) To develop 
writing. 

To enable the 


collect ideas about it 
clear and logical way- 


A picture of the ‘Cow’. 


The students have seen the cow and they 
already know the habits of this animal. They 
can frame simple sentences in English. 


Q. Name of some domestic animals ? 
(Cow, Goat, Dog, Ox, etc.) 


Q. Which of the animals do you like most ? 
(Cow) 


in them an individual style of 


students to think on ‘Cow? ; to 
and to express them ina 


u know about the cow D 
(Problem) 


Q. What do yo 
Today, we shall learn to compose (frame) 
sentences on the habits, and use of the Cow. 


The teacher will adopt <Question-Answer” 
arify the topic. The follow- 


method in order to cl 
ing questions will be asked by the teacher : 
i t type of animal the cow is? 

Oe ea (Domestic or tamed). 
Q. Name the colours is which this animal 

i d? 

thik ck, White, Spotted). 

there to the cow? 

d horns are found to 


(Brown, Bla 
Q. How many legs are 
Q. How many eyes an 
the cow ? 
Q. Wha 
Q. Which 


the cow? 
.. What doe: 
What things do we 


of the cow? 


t does the cow eat? 
of the things js mostly eaten by 
s a cow give us? 


prepare by the milk 
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Application 


Black-board 
Summary 


Supervision 
and Correc- 
tion 


Assignment 


THE TEACHING OF ENGLISH 


Q. What things are prepared by the hor. : 
of the cow ? i ] 

Q. What materials are made by her gan ? 

Q. What is the most important contrib 
tion of the animal? (Calf) ; } 

Q. In what form do we use this animal 
our agriculture. 

Q. Why do Hindus worship the cow ? 

Q. In what ways her cow dung is used ? i 

Q. Why do we use her milk ? 


Students will attempt their composition wi 
the help of the outlines developed by the teach 


The outline is to be developed orally wi 
the help of the pupils. The most import@ 
Phrases and words will be written on the bla 
board by the teacher. 


The teacher will supervise the class when th 
ys will be writing. Correction work will 
done after the completion of the work. 


If the essay remains incomplete, it is to P 
finished at home. 


